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Overview of Meredith College
In educating women to excel, Meredith College “endeavors to create a supportive and diverse community” where students develop “the knowledge, skills, values and global awareness” to become leaders, pursue graduate degrees, and be of service inside and outside of their community.  The charter challenges the school community to “emphasize and develop its academic program in terms of scholastic standards and service” as it promotes a liberal arts curriculum that “values freedom and openness in the pursuit of truth and, in keeping with its Christian heritage, seeks to nurture justice and compassion.”  Throughout her history, Meredith College has made important contributions to the education of all women and has developed highly qualified women who have pursued careers with distinction and have provided outstanding leadership and service to their communities.
Meredith College was founded to foster in all its activities and relationships the “ideals of personal integrity, intellectual freedom, and academic excellence….”  Chartered by the Baptist State Convention in 1891 as Baptist Female University, the College adopted its current name in honor of its founder, Thomas Meredith, in 1909.  The College remained affiliated with the Baptist Convention until February, 1997, when the Board of Trustees voted to become a self-perpetuating body in order to maintain the independence, identity, and integrity of the institution.
Since graduating its first class of 10 women in 1902, Meredith has expanded to become one of the largest private women’s colleges in the U.S., serving more than 2,100 students from 28 states and 15 foreign countries.  The graduate programs in education, business, music, and nutrition serve both men and women, and in its 2007 rankings of undergraduate institutions, US News and World Report ranked Meredith 15th among Master’s Universities in the South. 
Meredith College is a comprehensive institution for women located in Raleigh, North Carolina (U.S. Census Bureau information - Wake County, Raleigh).  Its campus has grown from a single building in downtown Raleigh to a 225-acre campus in west Raleigh with easy access to downtown, the beltline surrounding the city, and the seven other colleges and universities in the area.  Located near North Carolina’s Research Triangle Park, Meredith College has established connections with local businesses and agencies, and has established partnerships with local universities and the local school system.  Meredith College is a participating member of the Triangle Alliance and the Cooperating Raleigh Colleges, a collaborative agreement among Meredith College, North Carolina State University, St. Augustine College, Shaw University, and Peace College.  This agreement ensures that students at each of the institutions may take courses at others.  Meredith has no off-site campuses or on-line programs.
College Mission & Vision
The Meredith community has adopted the following mission statement:


In educating women to excel, Meredith College fosters in students integrity, independence, scholarship, and personal growth.  Grounded in the liberal arts, the college values freedom and openness in the pursuit of truth and, in keeping with its Christian heritage, seeks to nurture justice and compassion.



Meredith endeavors to create a supportive and diverse community in which undergraduate and graduate students learn from the past, prepare for the future, and grow in their understanding of self, others, and community.  To these ends, Meredith strives to develop in students the knowledge, skills, values, and global awareness necessary to pursue careers, to assume leadership roles, to continue their education, and to lead responsible lives of work, citizenship, leisure, learning, and service.

In October of 2005, the Board of Trustees approved Vision 2010, the College’s new long-range strategic plan.  This plan, developed over an 18+ month period with input from faculty, staff, students, and alumnae, articulates an ambitious vision. 

Meredith College seeks to create academic programs and a campus culture that prepare students for their lives as engaged global citizens and leaders. To achieve that vision, the College must attract students, faculty and staff who bring diverse talents, ideas, aspirations and cultures to campus. 
In 2010 Meredith College will be a nationally recognized women’s college known for its academically rigorous and transformative education.

Strategic Planning at Meredith College

Vision 2010 outlines priorities, goals, and action steps that will help Meredith reach its vision. The three major strategic priorities include:
(1)
To position its graduates as global citizens and leaders, Meredith will foster an academic climate that is rigorous, engaging, personal, and transformative with specific programs that focus on internationalization and leadership.

(2)
To support these innovative programs and to provide the infrastructure needed for the College, Meredith will assure a strong student body, an outstanding faculty and staff, a stimulating environment for learning and living, and an appropriate array of high quality academic offerings.
(3)
To achieve greater recognition for its rigorous and transformative education, Meredith will develop efforts at regional and national levels to attract students, create partnerships, and promote the mission of the College.
The President and Senior Management Team annually evaluate progress on all goals and objectives in the plan and, with the approval of the Board of Trustees, use the findings to establish goals and budget priorities for the College for the upcoming year.  This information is also shared with the Meredith community at faculty and staff meetings and on the Office of Research, Planning & Assessment website. 

Special Characteristics of Meredith College 

Demographics.  Meredith College is accredited by the Commission on Colleges of the Southern Association of Colleges and Schools to award baccalaureate and masters degrees.  Although Meredith is a women’s college at the undergraduate level, the graduate programs in education, business, music, and nutrition serve both women and men.  According to the June 2007 Dashboard Report compiled for the Board of Trustees, total enrollment in the fall of 2006 was 2,138, including 1,851 degree-seeking undergraduates, 149 graduate-level students, and 138 non-degree students taking undergraduate courses.  The campus community is enriched by students from various racial/ethnic and international backgrounds (17% minority students and 1% who are residents of 15 foreign countries) and ages (28% aged 23 or older).  During the 2005-06 school year, 79% of undergraduate and 41% of graduate students received need-based financial aid.
Meredith’s first emphasis is on teaching, with a full time faculty of 132 and an undergraduate student-to-faculty ratio of approximately 10:1.  The average class size is 17.  The percentage of full time faculty who hold the highest degree in their field is 84%.  Women comprise 67% of full time faculty while eight percent are of a racial/ethnic minority.  The college’s focus on teaching led, in 2005, to Meredith being recognized by Washington, D.C., nonprofit The Education Trust for having the sixth highest graduation rate in North Carolina.
The college’s 18 academic departments are organized into five schools: Arts; Business; Education, Health & Human Sciences; Humanities and Social Sciences; and Natural and Mathematical Sciences.  There are 50 majors and concentrations at the undergraduate level leading to B.A., B.S., B.M., and B.S.W. degrees.  The John E. Weems Graduate School offers M.B.A., M.Ed., M.S. in Nutrition, and M.M. Performance and Pedagogy degrees.  
Meredith Technology Initiative.  In 2001, Meredith became the first women’s college to adopt a campus-wide laptop program as part of the Meredith Technology Initiative.  The Laptop Program provides all incoming full-time students with a ThinkPad® loaded with professional and educational software for use in Meredith’s wireless campus environment.  As juniors, students receive a second new laptop that is theirs to take with them at graduation.  More broadly, the initiative provides server space, software applications, and support services for faculty, staff, and students.
New General Education.  In April of 2002, Meredith faculty approved a new general education curriculum for the college.  While maintaining a strong disciplinary base, the new curriculum has at its heart an interdisciplinary three-level core that requires each student to confront timeless questions about the relationship of the individual to both her society and her culture.  In addition to these CORE courses, students complete foundational courses in English composition and literature, history, and religion.  They also take courses in identified “fields of knowledge” and participate in independent and experiential learning opportunities. 
Center for Women in Science and Mathematics.  In October of 2005, Meredith launched its new Center for Women in Science and Mathematics.  With a mission to educate, support, and promote women as leaders in science, technology, engineering, and mathematics, the Center works to educate women in the areas of science, mathematics, and technology; supports women as they identify and work to solve related issues in their communities; and promotes research, connections, and partnerships between Meredith College and the community at large.  This new center complements the college’s Center for Women in the Arts (founded in 1996), whose mission is to provide a means for Meredith and the greater community to interact while examining important issues through the arts.  The college’s 2010 strategic plan creates an organizational structure, The Institute for Women’s Leadership, which will house and support both of these centers, as well as the proposed Center for Women in Ethical Leadership. 

Study Abroad.  Meredith College offers a myriad of study abroad opportunities for students and faculty who wish to spend a summer, a semester, or a year abroad.  Summer programs in Italy/Switzerland and the United Kingdom, France (Paris), Costa Rica, and Spain offer students a variety of discipline and non-discipline based experiences.  The college supports scholarships to aid students who wish to study abroad for a semester, and also allows students to travel with their financial assistance.  Faculty exchange programs in Bolivia and China bring visiting faculty to Meredith’s campus and send Meredith faculty to teach in those locations.
Undergraduate Research.  Meredith’s Undergraduate Research Program supports collaborative work with faculty across the curriculum.  Students can receive stipends and/or receive course credit while working closely with faculty members on in-depth research projects.  Research and travel grants help students purchase research materials they might need and help pay for students’ travel, registration, and preparation costs so that they can attend and present at the growing number of conferences that now feature the work of undergraduates.  The college’s annual Celebrating Student Achievement event showcases student work.
Teaching Fellows Program.  Meredith College is one of five private institutions selected by the state to participate in the competitive North Carolina Teaching Fellows Program.  Each year a select number of outstanding high school seniors receive loans/scholarships from the state in exchange for an agreement to teach a minimum of four years in North Carolina following graduation.  Recipients who choose Meredith receive a matching scholarship for four years, participate in “Focus on Excellence” community events and special seminars, complete 15 credit hours of honors curriculum work (including a thesis), study abroad, and are involved in the local schools.  Faculty and staff in the Teaching Fellows Program and the Department of Education work closely to support teacher preparation at Meredith College. 
Overview of the Professional Education Unit

North Carolina is a partnership state.  Reviews by the National Council for the Accreditation of Teacher Education (NCATE) and the North Carolina State Department of Public Instruction (SDPI) occur simultaneously for institutions providing teacher preparation.  The state standards for undergraduate teacher preparation are aligned with the standards of the Interstate New teacher Assessment and Support Consortium (INTASC).  State program standards are performance-based and aligned with INTASC.  Advanced programs are aligned with the relevant standards set by the National Board for Professional Teaching Standards (NBPTS).

Teacher preparation at Meredith embraces the College’s mission – to educate women for excellence and to prepare them for service as leaders in the wider community – and has been an integral part of the institution and its mission since the early 1900s.  The Education Department coordinates 21 programs for initial licensure including birth to kindergarten, elementary education, middle grades education (communication skills, mathematics, science, and social studies), secondary education (biology, chemistry, comprehensive science
, English, mathematics, and social studies), workforce development education (family and consumer sciences 7-12), and special subject areas K-12 (art, dance, English as a second language, French, Spanish, music, physical education, and theater).  The department also provides three advanced (Masters) programs including elementary education, English as a second language, and reading (see Table A on the following page).  
Special Characteristics of the Department of Education

Undergraduate and Licensure Only Students.  A salient feature of Meredith College is that Education is a professional program, not an academic major; thus, students, faculty, and administration share a campus-wide commitment to teacher preparation.  The program is viewed throughout the College and the community as valuing the importance of content knowledge and stressing academic rigor.  Students pursuing elementary licensure can major in any one of the majors offered and complement that major with a professional studies component in the elementary licensure area.  Students interested in pursuing middle and secondary licensure major in the academic area that is related to their teaching field and complement that major with the professional studies component.  In addition, students pursuing middle grades licensure can now choose to have both a content major and a concentration in another area or pursue licensure in one area.  Both choices require students to complete a reading/ESL component.  

The professional studies configuration at Meredith College allows every advisor to be an advisor of a potential teacher, and promotes continuous communication with the Department of Education campus-wide.  Faculty from the arts and sciences teach methods courses and partner with faculty from the Education department in the supervision of teacher interns.  Public school teachers and others affiliated with the Wake County Public School System serve on advisory committees, as cooperating teachers, and as consultants for program reviews.  Coursework, field experiences, and the internship connect students to salient issues in education and to work in classrooms and schools while interactions with public school personnel make these issues come alive and connect students to the larger community of Raleigh, Wake County, and surrounding counties.

Graduate Students.  Advanced preparation of teachers at Meredith College provides continuing professional development for both women and men who have a teaching license and already have foundational understandings of the teaching-learning context.  The program is structured to encourage extensive reading, independent thinking, creativity, reflection, and research.  Advanced professional studies and specialty area courses provide professional students with the opportunity to deepen pedagogical knowledge, practices, and beliefs, while a research strand moves them beyond being consumers of research to being teacher-researchers.  These and other activities occur in an environment that promotes and supports practicing teachers’ efforts toward National Board Certification.
Table A:
Professional Education Programs & Review Status as of July 15, 2007
	Program Name
	Award Level / Program Level

(Initial or Advanced)*
	Number of Admitted Candidates 
	Agency or Association Reviewing Programs
	Status of State Program Reviews

	
	
	
	
	Program Review Submitted
	Current Status

	Birth through Kindergarten Teacher Preparation Program (B-K)

	Birth to Kindergarten
	Initial
	8
	SDPI
	Yes
	Continuing

	Elementary Teacher Preparation Programs (Grades K-6)

	Elementary Education
	Initial
	42
	SDPI
	Yes
	Continuing

	
	MA / Advanced
	6
	SDPI
	Yes
	Continuing

	Middle Grades Teacher Preparation Program (Grades 6-9)

	Language Arts
	Initial
	2
	SDPI
	Yes
	Continuing

	Mathematics
	Initial
	0
	SDPI
	Yes
	Continuing

	Science
	Initial
	0
	SDPI
	Yes
	Continuing

	Social Studies
	Initial
	1
	SDPI
	Yes
	Continuing

	Secondary Teacher Preparation Programs (Grades 9-12)

	Biology
	Initial
	1
	
	No
	Discontinuing

	Chemistry
	Initial
	0
	
	No
	Discontinuing

	Comprehensive Science
	Initial
	n/a
	
	No
	**

	English
	Initial
	3
	SDPI
	Yes
	Continuing

	Comprehensive Social Studies
	Initial
	2
	SDPI
	Yes
	Continuing

	Mathematics
	Initial
	2
	SDPI
	Yes
	Continuing

	Workforce Development Teacher Preparation Program (Grades 7-12)

	Family and Consumer Sciences
	Initial
	1
	SDPI
	Yes
	Continuing

	Special Subject Areas Teacher Preparation Programs (Grades K-12)

	Art
	Initial
	9
	SDPI
	Yes
	Continuing

	Dance
	Initial
	1
	SDPI
	Yes
	Continuing

	English as a Second Language
	Initial
	2
	SDPI
	Yes
	Initial

	
	MA / Advanced
	13
	SDPI
	Yes
	Continuing

	Foreign Language: French
	Initial
	0
	SDPI
	Yes
	Continuing

	Foreign Language: Spanish
	Initial
	1
	SDPI
	Yes
	Continuing

	Music
	Initial
	6
	SDPI
	Yes
	Continuing

	Physical Education
	Initial
	3
	SDPI
	Yes
	Continuing

	Reading
	MA / Advanced
	12
	SDPI
	Yes
	Continuing

	Theater Arts
	Initial
	1
	SDPI
	Yes
	Continuing


*Education is not an undergraduate major at Meredith College. A teacher candidate pursues an academic major in conjunction with professional education courses that lead to a North Carolina license in the area indicated. 
**At the current time, the Biology and Chemistry programs are phasing out and are being replaced by the Comprehensive Science program.

Faculty.  The Education Department consists of nine full time faculty members.  Six long term adjuncts (five or more years) help supervise interns and/or teach.  The department is supported by two full time assistants.  The Director of Teaching Fellows and her full time assistant also support and work very closely with the department.  Eighteen full time faculty members serve teacher preparation by teaching methods courses and/or supervising interns but are housed in departments outside of Education.
Table B:
Academic Rank of Professional Education Faculty for Academic Year 
2006-2007
	Academic Rank
	# of Faculty with Tenure
	Non-tenured Faculty

	
	
	# on Tenure Track
	# Not on Tenure Track

	Full time in professional education
	
	
	

	     Professors
	2
	1
	

	     Associate Professors
	2
	1
	

	     Assistant Professors
	
	3
	

	Part time in professional education but full time to college
	
	
	

	     Professors
	6
	
	

	     Associate Professors
	3
	
	

	     Assistant Professors
	
	7
	1

	     Instructor
	
	
	1

	Part time in professional education and either part time or not otherwise employed by the college
	
	
	11

	Total
	13
	12
	13


Enrollment Trends.  Meredith increased its tuition rate significantly for 2001-02 to bring it closer in line with our peer institutions and to help support the Laptop Initiative and other strategic goals of the College.  As a result, the College as a whole experienced a decline in new enrollments (and a number of students chose to transfer) and a decrease in overall enrollment.  New enrollment data shows the College rebounding, however, breaking records for our largest incoming classes of freshmen in both 2006-07 and 2007-08.  Because candidates are admitted to Education during their sophomore or junior years, enrollment in professional education tends to be on a year or two lag.  Thus, we anticipate increased enrollment beginning in the fall of 2008.  CRC enrollments have dropped and will soon disappear as both NC State and Peace College have recently introduced their own teacher preparation programs.  Table C on the following page provides an overview and recent Annual Enrollment Reports provide information by specific program.  
The department has responded to decreased college enrollments and the loss of CRC candidates by increasing its efforts to make initial contact with incoming freshmen and then to sustain that connection in order to encourage students to include licensure in their declaration of major and begin the admission process to our program.  We do this by obtaining “intent to teach” information from the College’s Academic Advising office, sending introductory emails, and holding Education Information sessions for students and for faculty advisors.  We also participate in College “Open Day” activities, visit local high schools, and have recently formed a partnership with a local high school’s Teacher Cadet Program.  Increased marketing efforts in the licensure only category are also beginning in the 2007-08 academic year with the reconfiguration of the department’s support staff to create a Manager for Graduate and Licensure Only Programs position.  
Table C:
Graduate and Undergraduate Enrollment Trends

	# of Newly Admitted Candidates
	2002-03
	2003-04
	2004-05
	2005-06
	2006-07

	Meredith Degree Students
	58
	51
	39
	50
	61

	Initial Licensure Only
	10
	13
	16
	20
	10

	CRC NC State / Peace
	21
	16
	13
	6
	2

	Lateral Entry
	3
	0
	0
	2
	0

	Initial Total
	92
	80
	68
	78
	73

	
	
	
	
	
	

	Graduate – Masters
	11
	10
	13
	8
	10

	Graduate – Licensure Only
	1
	0
	3
	1
	1

	Advanced Total
	12
	10
	16
	9
	11

	
	
	
	
	
	

	Total College New Enrollment
	601
	577
	642
	668
	661

	Education as a % of College
	17.3
	15.6
	13.1
	13.0
	12.7


Changes in Teacher Preparation.  Since our last accreditation visit in the Fall of 2001, the Department has experienced numerous changes.  Major changes involve administrative reorganization and various adjustments to the programs we offer.  It should be noted that all curricular changes on campus are submitted with rationale for the change(s), support for the change(s), feasibility information, and plan for assessment.  Curricular changes involving any licensure program originate in the appropriate department and are then routed through—and approved by—the Teacher Education Committee before being approved by Academic Council and the faculty at large.
From 2001-2003, Meredith College reorganized its academic programs into six schools.  In July 2002, the School of Education was created and a successful search for a Dean ensued.  We operated under this structure until February 2007, when the College made additional changes to its organization.  With these changes, the School of Education was merged with the School of Health and Human Sciences to create the new School of Education, Health, and Human Sciences.  College Organization Charts provide a visual representation of our current configuration.  The move is beneficial for us in at least two important ways: we are now within the same school as the Birth-Kindergarten program which was housed with the Human Environmental Sciences department in the School of Health and Human Sciences and we now have both a Dean and a department head to oversee administrative tasks. 

Program changes include the elimination of the Business (7-12) program and School Social Work program, which were dropped in Spring 2002 and Fall 2006 respectively.  In Spring 2003, the ESL (K-12) initial licensure program was added.  Effective Fall 2007, the Chemistry (9-12) and Biology (9-12) programs will be dropped and replaced by a Comprehensive Science (9-12) program.  

Noteworthy “EDU” changes to ongoing programs include:  
· In support of the College’s Undergraduate Research Program, the Education Department added optional research courses (EDU 299 and EDU 499) and an Education honors thesis option, EDU 498.

· In response to student concerns about their preparedness to use technology in the classroom, our Technology Portfolio was revised to address ISTE standards and EDU 441, Introduction to Audio/Visual Materials, was revised to be largely a technology course and renumbered EDU 241, Introduction to Instructional Media.
· In accordance with revised state requirements, and in response to student feedback, middle grades programs were revised to eliminate the requirement of two specialty areas.  Now, one specialty area is required, but all programs include a literacy component.  To support this change, EDU 255, Literature in the Elementary School, was changed to Literature for Children and Early Adolescents and added to the required programs of study for K-12 ESL and all 6-9 programs.  In addition, EDU 450, Reading in the Content Area, was changed from one credit to two. 
· Changes were made to the elementary program in response to new general education requirements on campus because these courses are often taken to meet content knowledge requirements.  
Other programmatic changes include:

· The College announced its approval of additional support for the Teaching Fellows Program in January 2003.  This change supported the incorporation of a study abroad experience for all Teaching Fellows at no additional cost to them.

· The K-12 Art program underwent revision in Spring 2005, in conjunction with significant changes to the majors offered by the Art Department.  These changes involved course revisions, deletions, and additions. 
· The 6-9 Social Studies program underwent some changes in Spring 2006 in order to align more closely with the NC Standard Course of Study in these grades and to increase requirements for study in Non-Western areas.  
· Also in Spring 2006, changes to the physical education (K-12) program were made.  The changes brought the licensure program more in line with the trend to prepare students to teach health courses and also to further align the program with INTASC standards and departmental goals.  
Significant changes that have occurred at the Graduate level include:  
· Reading Specialty courses were revised in Fall 2002 to reflect new conditions in the schools (i.e. teachers’ increased familiarity with some assessment procedures and the need for more focus on the teaching of writing).  

· A number of changes to the overall Graduate program of study went into effect in Fall 2004.  Programs of study were organized into three categories of courses: Professional Studies, Specialty Area, and Research.  Three new courses were added as Specialty Area requirements to strengthen the elementary program.  Two of these courses became optional Professional Studies courses for candidates in the Reading and ESL programs.
· Effective Fall, 2007, the frequency with which the Professional Studies courses are offered will be increased.  The courses have been offered every other year and will now be offered every year.  In addition, we are poised to eliminate the Masters thesis in favor of a two course sequence in Educational Research during which time students will still complete a research project.
Smaller program changes such as course additions and deletions and changes to pre-requisites were also handled in the business of the Teacher Education Committee.  Specific details can be found in that committee’s minutes located in the exhibit room. 
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Conceptual Framework
Our Conceptual Framework was developed by the professional community invested in teacher preparation at Meredith College including public school partners as well as Meredith faculty.  The conceptual framework that guides the work of the Department of Education is research-based and is aligned with professional and state standards as illustrated by our initial licensure alignment chart, advanced licensure alignment chart, INTASC Standards, NBPTS Standards, North Carolina Core, Diversity, and Technology Standards, and North Carolina Masters Standards.  It embraces the vision of globalization set forth by both the College under Vision 2010 and the State Board of Education and is focused on preparing teachers who are well-equipped to meet the needs of the diverse students found in our schools. 
The Conceptual Framework is comprised of the following ideas, which guide course development and delivery and fieldwork experiences as well as teacher candidate and program assessment.  The Department of Education prepares candidates to be teachers who will:
· Exhibit culturally relevant and inclusive teaching.  Teacher candidates recognize that they participate in a diverse global community and maintain high expectations for all students.  In making instructional decisions, they consider the needs of all students and are inclusive of every student.  They practice culturally relevant teaching, are open to cultures and ideas other than their own, and affirm the cultural diversity that their students bring to their classrooms.  They know how to modify instruction to support the unique learning needs of each student and provide a relevant and rigorous education to all students (Delpit, 2006; Gibson, 2004; Jenlink & Jenlink, 2005; Ladson-Billings, 1995, 2001; Ryan, 2006).
· Practice connected pedagogy.  Teacher candidates understand that teaching and learning must be relevant to the students.  As such, they connect the content they teach to the lives of their students.  Candidates lead student-centered classrooms designed with an understanding of their students’ development and consideration of the needs of their students.  They are able to design instruction to address individual differences and learning preferences, and when appropriate, respond to diversity in cultural practices and exceptionalities (Hamachek, 1987; Noddings, 2005; Rogers & Renard, 1999; Stears & Malcolm, 2005).
· Engage in reflective teaching.  Teacher candidates believe that reflection is essential to improving the quality of their teaching.  They are able to examine the dilemmas of classroom practice within the cultural contexts in which they teach.  They are able to question the assumptions they bring to teaching and strive to understand how their actions impact their students.  Teacher candidates are able to engage in reflection not only within their own classroom but also within a community of professionals who have the common goal of improving student learning (Dewey, 1933; Schon, 1987; Sneed, 2005; Valli, 1993, 1997; Zeichner, 1996).
· Utilize continuous assessment.  Teacher candidates are knowledgeable in the use of formal and informal assessment and use this data to inform instruction.  They are able to use a variety of authentic and traditional forms of assessment to determine their students’ understanding and are able to interpret this information and use it to meet the instructional needs of each student.  Teacher candidates know how to use appropriate technology in both collecting assessment data and recording that data for analysis (Alexandrin, 2003; Guskey, 2001; Otero, 2006; Quintero & Cooks, 2002).
· Demonstrate leadership.  Teacher candidates demonstrate the professional dispositions necessary to become teacher leaders.  They provide leadership by collaborating with colleagues, participating in and forging community-school partnerships, and structuring classrooms as communities of learners (Lieberman & Miller, 2004; Middlebrooks, 2004; Patterson, 2001; Sherrill, 1999; Wynne, 2001).
· Understand content.  Teacher candidates demonstrate strong content knowledge learned in their general education and liberal arts or professional majors and are able to combine that content knowledge with professional knowledge of pedagogy and best practices.  They are able to utilize technology effectively in both helping students understand content as well as expanding their own content knowledge.  In addition, teacher candidates are able to connect content to the student’s community, and understand how cultural diversity and diversity in learning needs can interact with content understandings (Bain & Mirel, 2006; Gudmundsdottir, 1990; Osana, Lacroix, Tucker, & Desrosiers, 2006; Shulman, 1986).
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Changes to Conceptual Framework

The basic components of the Conceptual Framework as last revised in 2000-2001 have not been changed.  Our campus and public school communities continue to believe that the ideas represented in the Conceptual Framework are both relevant and desirable for both our initially licensed teacher candidates and the experienced teachers we serve in our masters programs.  The Conceptual Framework paper has been updated to reflect current literature and to clarify our meaning in some areas.  These revisions were reviewed by Department of Education faculty and have been shared with our colleagues both on campus and in the schools.
In the fall of 2004 and spring of 2005, we requested that cooperating teachers provide us with feedback on both the importance of each component of the Conceptual Framework and the extent to which they believed we were meeting each goal.  These surveys confirmed for us that our public school partners share our beliefs regarding the continued appropriateness of our conceptual framework. 
Based upon feedback from our faculty both within the department and across the College, however, we redesigned its visual representation.  Working with a Meredith College graphic design student during the summer of 2006, we updated our graphic to one that reflects our department’s revised mission statement as well as our college’s and our state’s global emphasis.  The new visual was shared with education and campus faculty before its formal adoption.
Shared Vision & Coherence
The Conceptual Framework embodies a vision of quality in teacher education and education in general that is based on the values of the college.  It embraces a vision of teaching and learning that is relational, personal, and responsive to particular individual students and groups of students.  It encourages innovative and rigorous practices that are responsive to the needs of students and the larger community.  These are ideas that not only guide our work with teacher candidates, but form the basis for faculty student relationships and instruction across campus.  It is shared with faculty, students, and school partners in a variety of ways including meetings, most course syllabi, our Teacher Education Handbook and our Internship Handbook for Teacher Candidates. 
Our Conceptual Framework is firmly aligned with both our vision and mission statements, which were reviewed and revised during the spring and fall of 2006.  This process ensured that our vision and mission statements are aligned with the College’s Vision 2010 plan as well as with our Conceptual Framework.  It also strengthened our common sense of purpose as the statements were vetted and discussed by fulltime and adjunct education faculty, program coordinators and methods faculty across campus, undergraduate and graduate students, and community partners on our Teacher Education Committee.  Our work led to the following vision and mission statements:
The Meredith College Department of Education seeks to become the premier teacher education program in the Southeast with a reputation that attracts intelligent, dedicated, and diverse students.  To achieve this vision, the department will work collaboratively with a variety of professionals to develop and implement quality undergraduate and graduate programs that are innovative, responsive to the needs of public schools, and rigorous in both content and pedagogy.  Our faculty will serve as leaders and role models and our graduates will be sought after nationwide as the best prepared in the field.

The mission of the Department of Education is to prepare educators who have the knowledge, skills, and values to effectively teach all students.  With a foundation in the liberal arts, Meredith College students are transformed by a rigorous education that fosters leadership, promotes reflective practice, and cultivates passion for learning and the art of teaching.  We develop teachers who appreciate their significant role in a diverse society.

Sharing common vision and mission statements as well as a common Conceptual Framework unites our undergraduate and graduate programs.  It is appropriate given our small size and the fact that all of our programs lead to teaching licenses (either initial or advanced).  While expectations regarding our candidates’ facility with the components of the Conceptual Framework vary for the two levels of study, our students, both graduate and undergraduate, receive the same message from us about what is important.  
Professional Commitments and Dispositions

The Department of Education has adopted the following statement which conveys our professional expectations to our students.  This statement appears in all education and methods syllabi as well as in our Teacher Education Program Handbook and our Internship Handbook for Teacher Candidates. 
We, at Meredith, are very proud of the professional educators we graduate.  Becoming a professional is a process that involves more than just coursework; it also involves the continual development of behaviors and attitudes that will enable a person to make a strong positive contribution to the teaching profession.  We expect the following:

A respect for the people with whom you are working: While on campus this is reflected in classroom behaviors such as attending classes regularly and on time, notifying the instructor of absences and turning in adequately prepared work in a timely fashion.  Such standards should also be maintained while conducting fieldwork.

A respect for the diversity represented by the people with whom you are working: This involves demonstrating attitudes and behaviors that indicate fairness and sensitivity to all people and openness to other cultures and ideas.

An awareness of the significance of the individual's role in social interactions: This involves developing an awareness of how to communicate effectively and an understanding of how your manner of communication affects others.

A consistent demonstration of professional behavior: This is reflected in such behaviors as assuming responsibility for behavior, demonstrating initiative, displaying enthusiasm and a positive attitude toward professional responsibilities, and a willingness to make ethical decisions.

Candidate dispositions are formally evaluated at multiple points during their progression through initial licensure programs: at admission, before the internship and again at the end of the internship.  Advanced licensure students are expected to have developed these dispositions already in their careers.  Any shortcomings are handled on an individual basis.
Commitment to Diversity

Meredith College is committed to diversity as reflected in the Vision 2010 plan, in the curriculum, in college programs, and in its organizational structure.  The CORE Curriculum of the new General Education program begins with a common freshman level class titled “Context of Culture” that examines cultural identity in the United States.  The intermediate level course emphasizes cultural connections and cross-cultural perspectives.  The senior level course explores global perspectives through inquiry into questions of global importance.  One way in which students can fulfill the intermediate level CORE requirement is to study abroad.  The number of students participating in the Study Abroad program has increased significantly (from 82 in 2000-01 to 137 in 2006-07) over the last six years and the college continues to look for ways to further increase these numbers.  Our teacher candidates have been directly affected in that the college has begun to include a study abroad experience in the package of financial support it gives to all incoming Teaching Fellows.  As of August, 2007, 59 Teaching Fellows have benefited from this experience, some of them more than once.  The Diversity Council was formed in January 2004 as a result of a recommendation from the President’s Committee for a Diverse and Inclusive Community.  The Council’s explicit charge is to facilitate Meredith’s diversity initiatives with a special emphasis on increasing the diversity of our students, faculty and staff; researching, identifying and implementing diversity training opportunities for the Meredith community; identifying programs, services and facilities that will make Meredith a more welcoming environment; identifying diversity resources, and evaluating Meredith’s progress towards its diversity goals.  The Student Government Association also maintains an active Unity Council which works to increase diversity education and awareness on campus through open forums and sponsored programs.  These initiatives have helped to increase the College’s enrollment of diverse students from 12 percent in the fall of 2001 to 23 percent in the fall of 2006.  
The Department of Education further supports this commitment to diversity, which is both explicitly and implicitly evident throughout our conceptual framework.  First, culturally relevant and inclusive teaching is one of the six dimensions of quality teaching articulated in the framework.  Furthermore, each of the dimensions includes understandings, practices, and dispositions related to diversity.  Additionally, one of our professional expectations is a “respect for the diversity represented by the people with whom you are working.”  As noted above, these dispositions are monitored throughout the candidate’s program.  Our partner schools have been selected to help ensure that our candidates have broadly defined diverse experiences.  Our initial teacher candidates must either successfully complete the full CORE sequence or take SOC 335, Race and Ethnic Relations, as part of their required program of study.  In addition to study abroad experiences, candidates can fulfill the intermediate CORE requirement by taking a section of EDU 232, Foundations of American Education, that is linked with SOC 273, Education and Family in Mexico.  At the graduate level, both EDU 620, Education and Society, and EDU 625, Inclusion in the General Classroom, have diversity as a primary focus.  In addition, the entire ESL sequence addresses culturally and linguistically diverse students.  
Commitment to Technology

Our commitment to technology is also evident across the college, within our Conceptual Framework, and throughout our programs.  The Meredith College Technology Initiative began in 2001-02.  This initiative provides laptops and technology training to all incoming first year students and a second laptop in their junior year that the students are then able to take with them when they graduate.  Most of the campus is wireless.  Technology continues to be a priority as evidenced in the college’s Vision 2010 plan.  Demonstration of basic computer competencies has been added to the General Education requirements of the college and each department on campus is in the process of developing appropriate advanced competency requirements.  

All teacher candidates, both initial and advanced, complete numerous technology-enhanced presentations and projects in their Education classes and nearly all Education classes use Blackboard to support instruction.  In response to concerns raised by students during our last accreditation visit, EDU 241, Introduction to Instructional Media, was redesigned around the North Carolina Technology Standards, which are based on the NETS-T technology standards.  Additionally, teacher candidates are required to demonstrate technology use as well as complete an electronic portfolio during their internship.  Most of our advanced licensure students take EDU 605, Design and Evaluation of Instructional Materials, and all use technology in a variety of course assignments.  
	Evidence Links

	Education Website

Conceptual Framework
	Secure Digital Locker

Conceptual Framework


Standard 1

Candidate Knowledge, Skills, and Dispositions
Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.

North Carolina, as previously mentioned, has a partnership with NCATE and the state standards for teachers are fully aligned with NCATE.  At Meredith College, all general professional education and methods courses are fully aligned with INTASC, as are our Professional Teaching Portfolio assessment and Teacher Candidate Evaluation Rubric (TCER) internship evaluation instrument.  The graduate program, which is approved by the State Board of Education as an advanced competency program, is fully aligned with relevant NBPTS and state standards and the final portfolio is aligned with the state standards.  Matrices showing the relationships among these various initial and advanced standards and connections to our learning outcomes, our Conceptual Framework, and our Professional Expectations/Dispositions can be found on the following pages.
Element 1.1: Content Knowledge for Teacher Candidates

Teacher preparation at Meredith College is embedded in a liberal arts context; Meredith College undergraduate teacher candidates develop content knowledge as they fulfill general education requirements, major requirements in an academic discipline, and general professional education and methods courses.  The transcripts of candidates seeking licensure only are reviewed before admission to ensure that their programs of study include all necessary courses.  All courses for initial preparation are aligned with state licensure standards as required by the State Board of Education.  

General Education.  All undergraduate students at Meredith College are required to complete Meredith’s general education curriculum, entitled “Making Connections – Making a Difference.”  Meredith’s General Education encourages students to develop a breadth of skills and knowledge for the 21st century, to serve their communities through civic engagement, and to become independent and lifelong learners.  Students combine Core Curriculum courses and Fields of Knowledge courses to meet most academic criteria.  Elementary licensure candidates draw upon specific general education requirements to meet standards for preparation across content areas.  

· The Core Curriculum (18-24 hours) includes the three culture-focused CORE courses described above (see “Commitment to Diversity” section), English composition, English literature, History, and Religion.  

Table 1.1
Alignment of Meredith Learning Outcomes, Conceptual Framework, Dispositions, NCATE Standard 1, and 
North Carolina Core, Diversity & Technology Standards for Initial Licensure Candidates

	Meredith Learning Outcomes:

TCER Standards (INTASC)

The teacher candidate…


	Conceptual Framework
	Dispositions
	NCATE Standard 1
*
	NC Core Standards for all teachers
**
	NC Core 

Diversity 

Standards


	NC Core Technology Standards



	1.  Understands the central concepts, tools of inquiry, and structures of the discipline(s) she teaches and can create learning experiences that make these aspects of subject matter meaningful to students.


	Understand content

Practice connected pedagogy
	
	CK, PCK


	1
	1


	1, 6

	2.  Understands how children learn and develop, and creates learning opportunities to support their intellectual, social, and personal development.
	Exhibit culturally relevant and inclusive teaching


	Respect for 

people
	PPKS


	2, 4, 6
	2


	2

	3.  Understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.


	Exhibit culturally relevant and inclusive teaching
	Respect for diversity
	PPKS, D


	2, 3, 6
	1, 2, 4
	2, 3, 6

	4.  Understands and uses varied instructional strategies to encourage students’ critical thinking, problem solving, and performance skills.


	Practice connected pedagogy
	
	PCK
	2
	1, 2


	3



	5.  Uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.
	Practice connected pedagogy

Exhibit culturally relevant and inclusive teaching


	Respect for

 people

Awareness in social interactions
	PPKS, D
	2,6
	1


	

	6.  Uses knowledge of effective verbal, non-verbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.
	Exhibit culturally relevant and inclusive teaching


	Awareness in social interactions
	PPKS, D
	2
	1
	1, 2, 3, 6


	7.  Understands the importance of instructional planning and designs instruction based upon knowledge of the discipline, students, the community, and curriculum goals.
	Understand content 

Practice connected pedagogy


	
	CK, PPKS
	2, 3
	2
	2, 3

	8.  Understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.


	Utilize continuous assessment
	
	PPKS, SL
	2
	1,2
	4



	9.  Is a reflective practitioner who continually evaluates the effects of her choices and actions on others and who demonstrates a professional commitment to teaching.
	Engage in 

reflective teaching
	Awareness in social interactions

Professional and ethical behaviors


	PPKS, D
	5
	6
	5


	10.  Fosters relationships with parents, school colleagues and agencies in the larger community to support students’ learning and well being.
	Demonstrate 

leadership
	Respect for 

people

Respect for diversity

Awareness in social interactions 

Professional and ethical behaviors


	PPKS, D
	3, 4, 6
	3,4, 5


	5


*  CK = Content Knowledge; PCK = Pedagogical Content Knowledge; PPKS = Professional and Pedagogical Knowledge and Skills; D = Dispositions; SL = Student Learning

**  Standards text available in supporting documents

Table 1.2
Alignment of Graduate Program Goals, Conceptual Framework, Dispositions and Institutional, State, and 


Professional Standards for Advanced Teachers    
	Graduate Program Goals for Experienced Teachers; Aligned with State Standards
	Conceptual Framework


	Dispositions
	NCATE 
Standard 1
	Core Standards for Teachers:  NC Professional Teaching Standards Commission
	NBPTS Core Propositions

	1.  Examine critically the purposes of education and articulate a personal philosophy of education.
	Practice connected pedagogy

Engage in reflective teaching

Exhibit culturally relevant and inclusive teaching


	
	Professional and pedagogical knowledge and skills
Dispositions
	Core Standard IV:  Teachers are leaders

Core Standard V:  Teachers are reflective in their practice

Core Standard VI:  Teachers respect and care about students

	Prop 4:  Teachers think systematically about their practice and learn from experience.

Prop 5:  Teachers are members of learning communities

	2.  Demonstrate instructional expertise by applying the theoretical, philosophical and research bases for educational practice in P-12 settings to improve student learning.
	Understand content

Practice connected pedagogy

Exhibit culturally relevant and inclusive teaching


	Respect for people

Respect for diversity
	Professional and pedagogical knowledge and skills
	Core Standard I:  Teachers know the content they teach (all)

Core Standard II:  Teachers know how to teach students.

--Variety of methods

--Strong and current technology skills

--Variety of methods to access

--Teach thinking and problem solving
	Prop. 1:  Teachers are committed to students and their learning

Prop. 2:  Teachers know the subjects they teach and how to teach those subjects to students

Prop 3:  Teachers are responsible for managing and monitoring student learning

Prop 4:  Teachers think systematically about their practice and learn from experience.


	3.  Incorporate knowledge of the nature of the learner, learning processes, variations in learning abilities and learning styles, and strategies for evaluating learning into the planning, delivery, reflection on, and evaluation of instruction.
#3 cont…
	Practice connected pedagogy

Exhibit culturally relevant and inclusive teaching 

Engage in reflective teaching

Utilize continuous Assessment
	Respect for people

Respect for diversity

Awareness in social interactions
	Professional and pedagogical knowledge and skills
Student learning
	Core Standard II:  Teachers know how to teach students.

Core Standard III:  Teachers are successful in teaching a diverse population of students (all)

Core Standard IV:  Teachers are leaders (advocate for schools and children)

Core Standard VI:  Teachers respect and care about students
	Prop. 1:  Teachers are committed to students and their learning

Prop. 2:  Teachers know the subjects they teach and how to teach those subjects to students

Prop 3:  Teachers are responsible for managing and monitoring student learning

Prop 4:  Teachers think systematically about their practice and learn from experience.


	4.  Conduct and use research to examine and improve instructional effectiveness and student achievement.
	Engage in reflective teaching
Utilize continuous assessment
	
	Professional and pedagogical knowledge and skills

Student learning
	Core Standard I:  All

Core Standard II:  All

Core Standard V:  All
	Prop 4:  Teachers think systematically about their practice and learn from experience.

Prop 5:  Teachers are members of learning communities


	5.  Demonstrate advanced depth and breadth of knowledge and skills in the academic discipline and in education.


	Understand content


	
	Content knowledge
Pedagogical content knowledge
	Core Standard I:  Teachers know the content they teach. (all)

Core Standard II:  Teachers know how to teach students.

Core Standard IV:  Teachers are leaders (lead in classroom)
	Prop. 2:  Teachers know the subjects they teach and how to teach those subjects to students

Prop 3:  Teachers are responsible for managing and monitoring student learning

Prop 5:  Teachers are members of learning communities


	6.  Engage in continued professional development and provide leadership at the classroom, school, and community levels, and within the profession.
	Demonstrate leadership

	Professional and ethical behaviors
	Professional and pedagogical content knowledge and skills
Dispositions
	Core Standard I:  Teachers know the content they teach. (all)

Core Standard IV:  Teachers are leaders (lead in classroom)
	Prop 4:  Teachers think systematically about their practice and learn from experience.

Prop 5:  Teachers are members of learning communities


	Graduate Program Goals for Experienced Teachers; Aligned with State Standards
	Conceptual Framework


	Dispositions
	NCATE

Standard 1
	Core Standards for Teachers:  NC Professional Teaching Standards Commission
	NBPTS Core Propositions


· Fields of Knowledge (32-46 hours) are comprised of: (1) Data Analysis, Abstract Reasoning, and Problem Solving – a mathematics course and an approved Quantitative elective, (2) World Cultures and Languages – demonstrated competency or 12 hours in a foreign language, an approved Literature elective, and an approved Cultural Perspectives elective, (3) Scientific Literacy – a lab science course, an approved Science in Society course, and a Social/Behavioral Science course, (4) Aesthetics and the Arts – three credits in art, dance, music, or theater, and (5) Health and Physical Learning – four to six credits in physical education or dance activity courses and a Health Education course.  

· Curriculum Threads (courses approved and designated as writing intensive, oral communication, ethics, and information literacy), Experiential Learning (attendance at convocations and cultural events and an approved experiential learning experience) and a Fundamental Technology Competency round out the general education experience.  

Academic Major.  Content knowledge is more deeply developed as teacher candidates pursue courses in their majors.  All academic majors include upper level courses that constitute more advanced, in-depth investigations in the discipline and study of the disciplines’ ways of knowing.  Acquisition of desired knowledge and skills is assessed in myriad ways—papers, presentations, performances, tests, homework and in-class activities, portfolios—throughout the student’s/candidate’s coursework.  In addition, most academic majors require students to participate in a final synthesizing project such as a research project, senior thesis, music jury, exhibit, or performance.  The final project engages the teacher candidate in the lines of inquiry and forms of analysis specific to the discipline and demonstrates that the learning outcomes of the major have been met.  All Teaching Fellows and Honors students write theses.  The Undergraduate Research Program provides all students on campus with additional opportunities to work with faculty members on research projects.  

Professional Education.  Teacher candidates must demonstrate understanding of content knowledge when they apply to the teacher preparation program.  SAT, ACT, or Praxis I scores that equal or exceed the standards set by North Carolina in the areas of reading, writing, and mathematics ensure that our candidates possess these basic skills.  As candidates continue to develop more in-depth content understandings in their higher level courses, their GPAs are regularly monitored by the Director of Teacher Education to further help ensure that they will possess the necessary content knowledge to have a successful internship experience.  The Professional Teaching Portfolio submitted for review by mid-term of the candidate’s internship semester also requires that the candidate demonstrate appropriate content knowledge as does the internship evaluation instrument used at mid-term and at the conclusion of the semester.  Candidate exit surveys and program completer surveys help complete the picture, providing us with information from the candidates about how well they think they are prepared in relation to content knowledge.
As Table 1.3 on the following page illustrates, the average GPA at admission of our candidates is consistently more than one-half point over the required 2.5 and the average PPST test scores are consistently well above the required minimum scores.  GPA scores at completion remain high, indicating ongoing high quality work in content-oriented classes and/or candidates motivated by their professional coursework.  

Table 1.3
GPA and PRAXIS I Test Data
	Semester of Internship
	N
	GPA at Admission
	PPST

Reading*
	PPST

Writing
	PPST Mathematics
	GPA at Completion

	
	
	
	
	
	
	

	Fall 2003
	27
	3.44
	182
	179
	181
	3.55

	Spring 2004
	47
	3.45
	182
	178
	181
	3.47

	Fall 2004
	30
	3.43
	181
	178
	180
	3.41

	Spring 2005
	45
	3.24
	181
	178
	180
	3.36

	Fall 2005
	21
	3.20
	180
	178
	181
	3.24

	Spring 2006
	47
	3.26
	181
	178
	181
	3.40

	Fall 2006
	30
	3.40
	182
	179
	181
	3.43

	Spring 2007
	46
	3.28
	181
	177
	180
	3.15

	Average
	
	3.33
	181.25
	178.13
	180.63
	3.37


*Note 1: Required minimum scores:  Reading, 176; Writing, 173; Mathematics, 173
The Professional Teaching Portfolio is a mastery learning product with a twofold purpose:  (1) to serve as a vehicle for thoughtful and knowledgeable reflection on the relationship between the candidate’s work and our learning outcomes, and (2) to give the candidate an opportunity to demonstrate knowledge and skills that lead to effective teaching.  The portfolio also fulfills technology requirements as candidates demonstrate that they have met North Carolina technology standards.  Candidates work on the portfolio as they move through their methods courses and turn it in for review at the midterm of the internship.  They complete any requested revisions and turn in the final product by the end of the internship.  The portfolio is assessed primarily by the intern’s college supervisor.  Successful completion of the portfolio is required before the department will verify a candidate’s readiness for a license.
The Teacher Candidate Evaluation Rubric (TCER) was first used to evaluate the candidate’s internship in the fall of 2006.  Prior to that, a “Competencies Demonstrated” instrument was used.  Both instruments consist of “long form” worksheets to be used at mid-term (to provide the candidate with detailed feedback) and “short form” rating sheets for the final evaluation.  While the knowledge, skills, and dispositions presented in both instruments are aligned with our learning outcomes and Conceptual Framework, items in the TCER have been reorganized and clarified to aid understanding and an in-depth rubric has been created to improve consistency of interpretation and scoring across all parties involved (professional education faculty, methods faculty, adjunct supervisors, cooperating teachers, interns).  One significant difference is that the old instrument utilized a 5 point scale (unsatisfactory ( strong, outstanding) while the new instrument uses a 4 point scale (unsatisfactory ( exemplary) with the understanding that 4’s should be rare.  Direct comparisons of ratings should not be made.  See tables 1.4, 1.5, and 1.6 on the following pages.  Evaluation scores of cooperating teachers and university supervisors have both been included. 
Table 1.4 shows how the competencies in the old evaluation instrument align with the standards of the new TCER.  For the most part, they line up exactly; however, there are a few changes.  For instance, the old competency item 9 (maintains an environment that demonstrates respect and high regard for all students) has been incorporated into TCER standard 3.  TCER standard 9 incorporates both old competencies 10 & 12.

Table 1.4
Comparison of Old and New Internship Evaluation Instruments
	New (TCER)
Standards
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10

	Old

Competencies
	1
	2
	3, 9
	4
	5
	6
	7
	8
	10, 12
	11


Table 1.5
Final Internship Evaluation:  Average Ratings (1-5 Scale*) by Semester, 
Fall 2003 – Spring 2006

	Competency/Indicator
	Fall 2003
	Spring 2004
	Fall 2004
	Spring 2005
	Fall 2005
	Spring 2006

	1.  Understands & transforms content
	4.40
	4.31
	4.48
	4.26
	4.46
	4.35

	2.  Demonstrates understanding of student learning & development
	4.28
	4.37
	4.56
	4.46
	4.46
	4.46

	3.  Understands and appreciates how students differ in their approaches to learning and creates learning experiences that are adapted to diverse learners
	4.33
	4.36
	4.75
	4.60
	4.65
	4.45

	4.  Uses multiple instructional strategies
	4.40
	4.49
	4.59
	4.48
	4.58
	4.58

	5.  Demonstrates effective motivational strategies and management skills
	4.24
	4.20
	4.56
	4.35
	4.51
	4.28

	6.  Demonstrates effective communication skills
	4.46
	4.33
	4.66
	4.60
	4.60
	4.45

	7.  Plans and appropriate adjusts instruction based on knowledge of the subject matter, students, community, and curriculum goals
	4.47
	4.34
	4.61
	4.45
	4.58
	4.49

	8.  Demonstrates competence in assessment
	4.04
	4.24
	4.40
	4.26
	4.34
	4.12

	9.  Maintains an environment that demonstrates respect and high regard for all students
	4.73
	4.71
	4.86
	4.83
	4.89
	4.89

	10.  Demonstrates reflective practice and decision-making abilities
	4.46
	4.61
	4.70
	4.65
	4.73
	4.49

	11.  Establishes collaborative relationships with colleagues, parents, agencies in the larger community to support students’ learning and well-being
	4.52
	4.51
	4.88
	4.55
	4.58
	4.51

	12.  Demonstrates a professional commitment to teaching
	4.71
	4.68
	4.92
	4.78
	4.90
	4.71


1 = unsatisfactory, unacceptable





4 = exceeds expectations

2 = needs growth, needs improvement to meet expectations

5 = strong, outstanding

3 = satisfactory, reaches expected level   

Table 1.6
TCER Final Internship Evaluation:  Average Ratings (1-4 Scale*) by 



Semester, Fall 2006 – Spring 2007
	Standard
	Fall 2006

	Spring 2007

	1.  Content pedagogy
	3.48
	3.51

	2.  Student development
	3.48
	3.61

	3.  Diverse learners
	3.41
	3.42

	4.  Instructional strategies
	3.57
	3.49

	5.  Management & motivation
	3.47
	3.40

	6.  Communication & media
	3.51
	3.38

	7.  Planning
	3.72
	3.56

	8.  Assessment
	3.34
	3.30

	9.  Reflection practice & professional development
	3.73
	3.69

	10.  School and community involvement 
	3.53
	3.46


1 = unsatisfactory.  Little or no evidence of implementation of the standard, even with support.  Substantial work in this area is needed to achieve basic competencies.

2 = developing.  Implementation of the standard is inconsistent and intermittent.  Student teacher intern will need ongoing support and skill development to be successful in this area.

3 = proficient.  Implementation of the standard is consistent and effective.  Standard is demonstrated with only occasional lapses in implementation and minimal support is needed.

4 = exemplary.  Implementation of the standard is exemplary and at an outstanding level.  Student teacher intern consistently meets the standard, is exceptionally effective and creative, and needs no support.

Finally, nearly all of our candidates demonstrate content knowledge by taking and passing the ETS Praxis II exam in their content area.  In the spring of 2005, the North Carolina Board of Education eliminated the PRAXIS II requirement for most programs, but only three of our students elected not to take the exam.  The unit has additional data through Spring 2007 (see “Praxis II Pass Rates 2001-2007”).  The only program we offer that still requires the PRAXIS II is elementary education, but nearly all of our candidates in the other programs still take the exams.  We are proud of our nearly 100% pass rate on all exams as shown in the table on the following page, which significantly surpasses the 80% pass rate required by NCATE.
Table 1.7
Unit Pass Rate on Praxis II for Initial & Advanced Teacher Preparation
For Period 2001-2005
	Program 
	Meredith
# of Test Takers 
	Meredith

% Passing at State Cut Score 
	Overall Pass Rate for All Institutions in the State 

	Birth to Kindergarten 
	n/a
	n/a
	n/a

	Elementary Education – K-6 (initial only– no advanced)
	164
	100
	96

	Language Arts – 6-9 
	3
	100
	99

	Mathematics – 6-9 
	5
	100
	99

	Science – 6-9 
	1
	100
	100

	Social Studies – 6-9 
	0
	n/a
	96

	Biology – 9-12 
	2
	100
	96

	Chemistry – 9-12 
	0
	n/a
	100

	English – 9-12 
	12
	100
	92

	Comprehensive Social Studies – 9-12 
	13
	100
	96

	Mathematics – 9-12 
	8
	100
	89

	Family and Consumer Sciences – 7-12 
	3
	100
	100

	Art – K-12 
	13
	100
	89

	Dance – K-12 
	n/a
	n/a
	n/a

	English as a Second Language – K-12 (initial)
	*
	n/a
	100

	English as a Second Language – K-12 (advanced)
	16
	100
	100

	Foreign Language: French – K-12 
	1
	100
	82

	Foreign Language: Spanish – K-12 
	4
	100
	86

	Music – K-12 
	14
	100
	95

	Physical Education – K-12 
	7
	100
	83

	Reading – K-12 (advanced)
	6
	83
	100**

	Theater Arts – K-12 
	n/a
	n/a
	n/a

	TOTAL
	269
	99%
	95%


n/a = these program areas do not have a PRAXIS II exam 
* = initial ESL program didn’t have its first completer until fall, 2005
** = this discrepancy is perhaps due to the few number of test takers and the state’s policy to carry small n’s for a limited time.  Our numbers are correct, however, based upon our own records.
Our exit evaluation survey (the Evaluation of Student Internship Experience and Teacher Education Preparation) was significantly revised in Fall, 2005, to include information on aspects of candidate preparation.  Results for these items are presented in Table 1.8 and indicate that candidates feel overwhelmingly comfortable with their knowledge of content.

Table 1.8
Summary of Exit Evaluation Surveys:  Percentage of Candidates Rating 


Their Preparation “Good” or “Excellent”*
	
	Fall 05

(N=14)
	Spring 06

(N=47)
	Fall 06

(N=30)
	Spring 07

(N=47)

	1.  Establishing/maintaining class rules/procedures
	93
	98
	97
	93

	2.  Discipline/behavior management
	86
	94
	93
	91

	3.  Teaching children with special needs
	72
	98
	86
	91

	4.  Teaching ESL students
	79
	84
	69
	88

	5.  Teaching students from diverse racial/ethnic backgrounds
	93
	98
	90
	98

	6.  Teaching students who are academically gifted
	58
	91
	86
	89

	7.  Incorporating technology into your teaching
	93
	98
	83
	94

	8.  Assessment
	72
	98
	90
	96

	9.  Establishing positive relationships with parents
	86
	100
	97
	94

	10.  Establishing positive relationships with students
	100
	100
	100
	100

	11.  Planning instruction
	86
	100
	97
	98

	12.  Differentiating instruction
	93
	100
	93
	100

	13.  Content knowledge
	100
	98
	93
	100

	14.  Reflecting meaningfully on teaching
	100
	100
	100
	98

	15.  Collaborating with colleagues
	100
	100
	100
	98

	Average
	87.4%
	97.1%
	91.6%
	95.2%


*1 = weak; 2 = adequate; 3=good; 4=excellent
Advanced Licensure.  As noted above, our advanced programs are fully aligned with relevant NBPTS and state standards and the final portfolio is aligned with the state standards.  Advanced content knowledge is developed through professional education and specialty area courses and, currently, through a thesis.  Developing understandings of the interactions and interrelationships among content, teaching methods, and school context is the focus of coursework.  Professional education courses include: (1) curriculum development, (2) advanced educational psychology, (3) education in society, (4) reading across the curriculum, (5) inclusive teaching in the regular classroom, and (6) design and evaluation of instructional materials.  While candidates in the Elementary program take all six courses, candidates in the ESL and Reading programs choose at least four (must include curriculum or education in society).  All candidates take educational research and currently complete a thesis (though this aspect of the program is scheduled to change in the 2007-2008 school year with the removal of the thesis requirement and the extension of the educational research course to a two-course sequence that includes the completion of a research project).  All masters programs of study require 33-36 hours of course work, depending upon the length of time it takes to complete the thesis.  In addition, students choosing the ESL specialty must document competencies in foreign language, English grammar, and linguistics.  
Assessment of content knowledge first occurs at admission through a review of prior educational achievement represented by grade point averages and results of either the Miller Analogies Test or the Graduate Record Exam.  See Table 1.9 for a summary for the past three years.

Table 1.9
New Student Admission Test Scores and GPA Averages (Advanced)
	
	GRE-V
	GRE-Q
	GRE-A
	MAT
	GPA

	2003-04
	524
	515
	n/a
	427
	3.1

	2004-05
	469
	455
	4.3
	428
	3.3

	2005-06
	560
	540
	5.7
	418
	3.5


As candidates complete their coursework, assessment is on-going.  A full analysis of course assignments and projects demonstrating the content knowledge of advanced candidates can be found in the discussion of Standard 1 of the Graduate Program Report.  If a candidate earns a C or below for a course, he or she meets with the Graduate Director and receives a letter of academic warning.  Earning a second C or below invokes probation and another meeting with the Graduate Director.  Three grades of C or below result in the candidate being dropped from the program.  

Candidates completing their program of study through the Fall of 2006 completed three Comprehensive Exam questions and a Professional Portfolio that included summaries and reflections upon their graduate coursework.  The comprehensive exams included a research question, a question from a professional studies course, and a question from a specialty area course.  In Spring of 2007, we piloted eliminating the three exam questions and introduced a significantly-revised Professional Reflections Portfolio.  Entries in the portfolio are now designed around our six program goals and include:

· A written statement of educational philosophy (goal A)

· A comprehensive written response to a question from the specialty area (goal E)

· Samples of course assignments with written reflections that demonstrate instructional expertise; knowledge of the nature of the learner and variations in learning abilities and styles; strategies for evaluating instruction; and the ability to conduct and use research to examine and improve instructional effectiveness and student achievement (goals B, C, and D)
· A two-three page conclusion reflecting on professional growth during the program and how to translate that growth into classroom, school, and community leadership (goal F).
Both the old comprehensive exams and the new portfolio are mastery based.  Successful completion of the program is not possible until the candidate can demonstrate that he/she possesses the appropriate content knowledge.  

While Praxis II is no longer required for any of our advanced licensure areas, we do still strongly recommend that they take the appropriate exam and most do so.  As shown in Table 1.7, all of our ESL candidates have passed the exam and 83 percent have passed the Reading exam.  
Exit evaluations at the graduate level provide us with candidates’ own beliefs about the quality of their preparation, including the adequacy of their content knowledge (goal #5).  Exit Evaluations have been collected from program completers for the last 5 years and consist of 20 responses.  In response to our overall program goals, candidates were asked to rank the extent to which they felt they met each goal, using a rating scale of 5 (highest) to 1 (lowest).  All of the responses were in the 5-4 range.  
Table 1.10
Summary of Exit Evaluation Surveys:  Advanced
	RATE THE EXTENT TO WHICH YOU:    

	1.  are a leader in your school, by collaborating with colleagues, participating in community/school partnerships and structuring your school/classroom as a learning community;
	 5 = 55%; 4 = 45%

	2.  understand the content you teach and know how to transform that content for learners
	 5 = 80%; 4 = 20%

	3.  practice connected pedagogy by understanding that teaching and learning is about relationships and by focusing on individual development and learning.
	 5 = 70%; 4 = 30%

	4.  practice culturally relevant and inclusive teaching, by maintaining  high expectations for all students, adapting instruction to support the learning and affirming the diversity that all students bring to the learning environment.
	 5 = 70%; 4 = 30%

	5.  engage in reflective teaching, by continuously assessing yourself as an education and your student as learners and then by adjusting your teaching as appropriate
	 5 = 90%; 4 = 10%

	6.  conduct continuous assessment and then use this information to plan for teaching.  
	 5 = 85%; 4 = 15%


Candidates also rated the extent to which they felt they met the specialty area goals.  All ESL and Elementary Education responses were in the 5-4 range.  All Reading responses were in the 5-4 range but one, who marked a 3 on the first Reading goal.  Overall, the evaluations show a high degree of satisfaction with the content knowledge gained from the program.  See the Graduate Program Report for a detailed analysis of these surveys, including the narrative comments.
Element 1.2: Content Knowledge for Other Professional School Personnel

Not applicable.

Element 1.3: Pedagogical Content Knowledge for Teacher Candidates

Teacher candidates in all programs must successfully complete professional education courses that are designed to ensure that all candidates understand content and can transform that content in order to teach it so that all students can learn.  All initial licensure professional education courses meet North Carolina program standards and INTASC standards.  In various methods courses, candidates learn how to create, implement, and evaluate lessons aligned with the North Carolina Standard Course of Study.  For example, candidates in EDU 359, Science in the Elementary School, choose two major topics from the North Carolina State Science Guidelines.  The topics must cover two different grade levels and should be broad enough that it would take 4 or more weeks of daily instruction to achieve all of the objectives for that topic.  Instruction must include a variety of activities and accomplishment of each objective should be measured.  Similarly, candidates enrolled in FL 764, The Teaching of a Foreign Language, develop a unit plan that includes grammar, reading, listening, writing, and culture as topics.  Candidates must develop and use assessments and instructional technology applications.  To ensure that candidates are developing the necessary pedagogical content knowledge, they must earn a “C” or better in all professional education courses.  Candidate progress is tracked through our 5-point assessment plan.
Admission.  Admission to teacher education at the initial license level is open to both degree and non-degree women students.  Meredith degree students interested in obtaining a teaching license so indicate when they declare their majors (typically by the end of the sophomore year).  This declaration initiates the formal admission process to the program.  The Education Department reviews the transcripts of non-degree students (who already have at least a baccalaureate degree) and creates individualized programs of study based on their previous education and experiences.  These programs consist of a minimum of 30 semester hours of coursework at Meredith, include courses in the specific licensure area of interest, and may include additional courses in general education to satisfy all content knowledge standards.  Students may begin their professional education coursework as early as their sophomore year (or as soon as they wish for non-degree students), but they may not take more than one-half of the required education courses (excluding the internship) prior to formal admission to the program.  The department hosts two “Orientation to Education” meetings each semester to explain program requirements, including information on the admission process, Praxis exams, programs of study, and the internship.

Admission to one of our initial licensure programs requires:

· a student essay about their experiences with diversity that is used to guide field placements

· attendance at one of the Orientation sessions, 

· at least two letters of recommendation (one from a faculty member in the Education Department and one from a faculty member in their major) which are used to guide advising 
· passing PRAXIS I scores or acceptable scores on the SAT or ACT

· an overall GPA of 2.5 and, for middle/secondary/K-12 candidates, a content area GPA of 2.5 as well

· a planned program of study signed by their advisor

Midpoint.  As the candidate progresses through her professional education courses, numerous readings, activities, and experiences help her develop as a teacher.  Each licensure program has a specific sequence of courses and field experiences that permit candidates to acquire the necessary pedagogical content knowledge and professional skills.  See the requirements for each program in the Teacher Education Program Handbook and course syllabi for specifics of the required courses.  Midpoint and formative assessments throughout the candidate’s program provide the department with information on this development and help ensure that she is prepared for the internship.  The “midpoint” check occurs prior to admission to the internship (generally early in the semester preceding the internship but occasionally sooner).  To ensure that the midpoint check is done in a timely manner, permission must be granted by the methods course instructor before candidates can enroll in methods courses.

At midpoint, the candidate must meet the following requirements:

· Conference with program director or designate
· Advising meeting with program coordinator or methods instructor

· Cumulative GPA (2.5 or better) for all and content-area GPA (2.5 or better) for middle/secondary/K-12 

· “C” or better in professional education courses
· 2 midpoint recommendations (at least one from a methods instructor) 
· Updated planned program
· Field experiences form (completed by the candidate and reviewed by Director of Teacher Education)
· Speech competency screening form (completed by a professor who taught the candidate in an “oral communication” designated course)
· Triangle Alliance and health form 
· Background check (conducted by Wake County Public School System)
· Action plan, if necessary (enacted by the Director of Teacher Education)
The internship.  Each candidate is evaluated in both a formative and summative manner during the internship semester.  It should be noted here that Meredith College faculty always include a content specialist in the middle/secondary/K-12 programs.  In these programs, two faculty members—one from the Education department and one from the Arts & Sciences department—supervise one teacher intern.  The supervisor(s), the cooperating teacher, and the candidate complete midterm and final candidate evaluation forms and participate in both conferences.  Successful completion of the internship is a requirement for licensure.  
The formative assessment of the internship involves:

· Midterm conference (candidate, supervisor(s), and cooperating teacher)
· Midterm Internship Evaluation (completed by candidate, supervisor(s), and cooperating teacher)
· Portfolio-at-a Glance portion of portfolio completed
· Action plan, if necessary

While the summative assessment of the internship involves:

· Final Conference (candidate, supervisor(s), and cooperating teacher)
· Final Teacher Candidate Evaluation (completed by candidate, supervisor(s), and cooperating teacher)
Recommendation for Licensure.  After completing requirements in general education, the academic major, and education courses (as determined by their programs of study), candidates must demonstrate content pedagogical knowledge in several ways to earn the recommendation for licensure.  As noted above, they must successfully complete the Professional Teaching Portfolio (as determined by the college supervisor) and they must successfully complete their internship as determined by their cooperating teacher and by the appropriate Meredith faculty.  
Candidates must also:

· earn a grade of “C” or better in all required professional education courses
· maintain a GPA of 2.5 or higher (overall for B-K and elementary; overall and content area for middle/secondary/K-12) 
· pass Praxis II as required (elementary)

· successfully complete their program of study which, for traditional undergraduates, includes requirements of their academic major and graduation requirements for a bachelor’s degree. 

The Professional Teaching Portfolio and the TCER are both important tools for the department in verifying that our candidates have the necessary pedagogical content knowledge for a license.  See tables 1.5 and 1.6 for specific TCER standards (#1, #4, and #7) that relate most closely to pedagogical content knowledge.  Samples of the Professional Teaching Portfolio demonstrate that our candidates have a thorough understanding of how to teach their content in challenging, clear, and compelling ways and to integrate technology while doing so.
Advanced Licensure.  In the graduate program, Masters candidates further develop their pedagogical content knowledge by pursuing advanced classes.  For instance, in advanced reading classes, students learn not only how to use multiple assessment instruments, but also to evaluate the efficacy of these assessment procedures and apply the findings from the procedures effectively.  In ESL advanced methods, graduate candidates learn to apply their understandings of comparative grammatical structures to the teaching of English.  In EDU 615, The Mathematical Thinking of Children, candidates come to understand what it means to know and learn mathematics from a student-centered perspective.  All advanced licensure courses meet North Carolina program standards and NBPTS standards.  To ensure that candidates are progressing successfully through their program and gaining the necessary pedagogical content knowledge, assessment is on-going.
Admission.  Graduate applications are reviewed by at least three members of the Graduate Advisory Committee for acceptance or rejection.  Individual admission applications are assessed holistically.  We have chosen not to have absolute cut-off scores for either admissions tests or undergraduate GPA.   However, each applicant’s complete application is carefully evaluated on the applicant’s potential to succeed.  Factors reviewed for admission to one of our advanced licensure programs include:
· MAT or GRE scores

· Undergraduate GPA

· Dispositions based on professional recommendations, responses to essays and possible interview 
· Meeting with advisor to plan program of study

· Review of teaching credentials

Midpoint.  The Program of Study is reviewed each semester by the advisor and advisee.  Our on-line registration procedures through Web Advisor make this review necessary and easy.  Students may not enroll for the next semester’s classes until the advisor checks the student’s enrollment box.  Such a requirement requires that the advisee obtain the approval of the advisor before registering for the next term.  Furthermore, most of our students are practicing teachers who can and do immediately apply much of what they are learning to their own classroom context.  Thus, we have a continuous assessment feedback loop from our program to the classroom back to us.  Because our program is small, we are able to build professional relationships with our students, which foster this desired informal feedback regarding their acquisition of pedagogical content knowledge.  Again, the summary tables of coursework and grades in the Graduate Program Report provide additional evidence.  Factors in place to determine continuation in an advanced program of study include:
· Regular meetings with advisor to review planned program

· Grades checked; procedure for students who earn “C” as outlined in the John E. Weems Graduate School catalogue
· Advised about on-going program and policies through meetings with advisor and through Graduate Student Handbook
Completion.  Prior to Fall 2007, comprehensive exam questions were evaluated by three appropriate faculty members, who also came to a consensus on the Portfolio.  Candidates were allowed to provide additional feedback on any of the written exam components and to make corrections to their portfolio.  Beginning in Fall 2007, three appropriate faculty members will come to a consensus on the Professional Reflections Portfolio.  Through the portfolio, students will demonstrate their having met each of the six program goals, including those related to pedagogical content knowledge.  Factors in place to determine successful completion of an advanced program of study include:
· Meeting with advisor

· Grades checked

· Written exams (prior to Fall 2007)

· Professional Reflections Portfolio (old or new)
· Report from thesis committee (prior to Fall 2007)

· Final check of graduation requirements

· Advised about application for M license

Element 1.4: Professional and Pedagogical Knowledge and Skills for Teacher Candidates
The teacher education programs at Meredith College are designed to prepare highly competent professionals who are effective teachers.  Teacher candidates study social and cultural relationships, human development, learning theories, curriculum and instructional strategies, and assessment techniques.  They develop their technology skills and their oral and written communication skills.  Each licensure program has a specific sequence of courses of field experiences that permit candidates to acquire the requisite professional and pedagogical knowledge and skills to be successful in the classroom, however programs do have a number of courses in common.  See Table 1.11 for an overview of these common classes.  Syllabi and work samples provide specific course requirements and examples of candidates’ development of knowledge and skills.
Table 1.11
Overview of Common Courses
	
	B-K
	K-6 Elementary
	6-9 Middle Grades
	9-12 Secondary
	7-12 Work-force  Dev.
	K-12 Specialty Areas

	EDU 232, Foundations of American Education
	x
	x
	x
	x
	x
	x

	EDU 234, Educational Psychology

	
	x
	x
	x
	x
	x

	EDU 241, Introduction to Instructional Media
	
	x
	x
	x
	x
	x

	EDU 450, Reading in the Content Area

	
	
	x
	x
	x
	x

	EDU 466, Preadolescent and Adolescent Behavior
	
	
	x
	x
	x
	x

	PSY 210, Developmental Psychology or PSY 310 Child & Adolescent Psychology
	x
	x
	
	
	
	x

	PSY 312, Psychology of the Exceptional Individual
	x
	x
	x
	x
	x
	x

	SOC 335, Race & Ethnic Relations

	*
	*
	**
	x
	x
	x

	Methods courses appropriate to the licensure area
	x
	x
	x
	x
	x
	x

	Block/Internship experience


	x
	x
	x
	x
	x
	x


*this requirement is waived for candidates who successfully complete all three levels of the CORE (100, 200, and 400) general education sequence. 

**requires EDU 345, Language Minorities in K-12 Classrooms, instead of SOC 335

Again, the Professional Teaching Portfolio and the TCER are both important tools for the department in verifying that our candidates have the necessary professional and pedagogical knowledge and skills.  See Tables 1.5 and 1.6 for specific TCER standards (#2, #3, #5, #6, #7, #8, #9, and #10) that relate most closely to professional and pedagogical knowledge and skills for teacher candidates.  Samples of the Professional Teaching Portfolio demonstrate that our candidates know how students learn and that they can develop lessons and units that incorporate a variety of instructional methods (including technology), and assessment techniques.  Both candidate assessments help us ensure that candidates not only have in-depth understanding of the subject matter they plan to teach, but also that they can present that content to students in challenging, clear, and compelling ways.
The exit survey (see Table 1.8) also provides evidence that students, themselves, recognize their ability to make ideas accessible to their students, to reflect on their practice and make necessary adjustments, and to work with fellow colleagues, families, and the community to develop meaningful learning experiences to facilitate learning for all students.

The state of North Carolina conducts an annual survey, the results of which are shared in the IHE Performance Report published by the Department of Public Instruction.  Initial first year teachers, their mentor teachers, and their principals are surveyed about their satisfaction with the candidate’s preparation.  Table 1.12 on the following page shows the results of this survey for initial licensure candidates for the period 2002-2006.  This survey provides the department with valuable external confirmation that our candidates are prepared for the classroom.

The information provided by the IHE report is very general, however.  In an effort to obtain more detailed information that the licensure programs can use for improvement, the Meredith College Department of Education developed First Year Program Completer and Fourth Year Program Completer surveys.  We now have two years worth of data from our First Year Program Completers survey and one year of information from our Fourth Year Program Completers survey.  The First Year Program Completer’s survey is quite extensive, including both Likert-type items and narrative responses.  Results have been discussed at department meetings and changes to the candidates’ instruction in writing are already underway.  A summary analysis of the First Year Program Completers Survey is presented in Table 1.14.  For more information, including item analyses for each general category presented in the table and narrative responses to a broad range of questions, see the Results Memos. 
It is clear that the realities of classroom teaching influence ratings between program exit and after the candidate’s first year, but their evaluations of how well their programs of study prepared them for that first year are still very positive.  

Advanced Licensure.  In the graduate program, masters candidates develop professional and pedagogical knowledge and skills in their professional education courses, their specialty area courses, and through their research activities.  For instance, the emphasis in the research class is on learning to be teacher-researchers who conduct systematic inquiry in their classrooms.  In the advanced educational psychology course, students connect current psychological understandings to behaviors among their own students.  All specialty area programs include a clinical or field experiences component that connects theory, research findings, and practice. 

Successful completion of the Comprehensive Exam questions, the Professional Portfolio (both old version and new), and the thesis (old) or research project (new) provide the department with assurance that our advanced candidates have appropriate professional and pedagogical knowledge and skills.  All of these products of learning are evaluated by more than one individual: committees have included professional education faculty, faculty in the arts and sciences, and school/district personnel.  The new research project (that will be completed during a two-course research sequence) will be evaluated by the professor teaching the sequence and presented to the candidates’ peers.  The portfolio will be reviewed by two graduate education faculty and an outside reviewer with the appropriate expertise to be an evaluator (i.e. supervisor, administrator).  The Exit evaluation survey (see Table 1.10) further corroborates this fact from the view of the candidates themselves as do the results of a previous program completers focus group.  Finally, the state’s Candidate and Employer Satisfaction survey (see Table 1.13) verifies that candidates and employers concur even after program completion.

Table 1.12
NCDPI Candidate and Employer Satisfaction for Initial Programs

	Satisfaction with…
	2002-03
	2003-04
	2004-05
	2005-06

	
	C
	M
	P
	C
	M
	P
	C
	M
	P
	C
	M
	P

	Quality of teacher preparation program
	3.82
	3.83
	3.50
	3.71
	3.70
	3.73
	3.70
	3.59
	3.63
	3.84
	3.74
	3.67

	Preparation to effectively manage the classroom
	3.59
	3.61
	3.27
	3.49
	3.53
	3.42
	3.42
	3.31
	3.37
	3.50
	3.57
	3.36

	Preparation to use technology to enhance learning
	3.59
	3.70
	3.59
	3.53
	3.45
	3.39
	3.48
	3.56
	3.48
	3.44
	3.65
	3.48

	Preparation to address the needs of diverse learners
	3.59
	3.61
	3.23
	3.66
	3.47
	3.27
	3.55
	3.38
	3.26
	3.59
	3.54
	3.59

	Preparation to deliver curriculum content through a variety of instructional approaches
	3.82
	3.78
	3.41
	3.8
	3.63
	3.52
	3.59
	3.50
	3.52
	3.88
	3.65
	3.52

	
	
	
	
	
	
	
	
	
	
	
	
	

	Number of surveys received (N)
	22
	23
	22
	35
	39
	33
	33
	32
	27
	32
	46
	33

	Scale:  1= strongly disagree; 2 = disagree; 3 = agree; 4 = strong agree
	C= program completer; M = mentor; P = principal


Table 1.13
NCDPI Candidate and Employer Satisfaction for Advanced Programs

	Satisfaction with…
	2002-2004*
	2004-2006*

	
	C
	E
	C
	E

	Quality of graduate program
	3.63
	3.72
	3.71
	

	Preparation to connect subject matter and learner’s needs
	3.75
	3.83
	3.86
	

	Preparation to implement research-based approaches 
	3.88
	3.61
	3.71
	

	Preparation to assume leadership roles
	3.50
	3.72
	3.57
	

	Preparation to facilitate learning for diverse students
	3.75
	4.00
	4.00
	

	Preparation to engage in continuous professional development
	4.00
	3.89
	3.86
	

	
	
	
	
	

	Number of surveys received (N)
	8
	9
	7
	**

	Scale:  1= strongly disagree; 2 = disagree; 3 = agree; 4 = strong agree

C = program completer; E = employer
	*Two years combined to reach minimum number of surveys for analysis.

**Less than five surveys received.  Responses held until next year.


Table 1.14
Percentage of Program Completers Indicating “Good” or “Excellent” 


Preparation on the First Year Program Completers Survey*
	INTASC/TCER Standard**
	Summer 2005
	Summer 2006

	Content knowledge
	76.4
	83.3

	Student development
	88.7
	92.5

	Diverse learners
	94.2
	83.5

	Instructional strategies
	83.3
	91.2

	Motivation and management
	86.0
	93.3

	Communication and technology
	92.5
	100

	Planning
	82.8
	93.1

	Assessment
	82.3
	86.7

	Reflective practice and professional growth
	97.8
	91.7

	School and community involvement
	85.5
	82.1

	Average
	87.0%
	89.7%

	
	
	

	Number of surveys returned
	31
	20

	Number of surveys sent
	69
	56

	*scale is 1 = weak; 2 = adequate; 3 = good; 4 = excellent

**each standard consists of multiple questions
	
	


Element 1.5: Professional Knowledge and Skills for Other School Personnel
Not applicable.

Element 1.6: Dispositions for All Candidates
As outlined fully in the Institutional Overview of this report, the Department of Education has identified four dispositions for our candidates:  (1) a respect for the people with whom they are working, (2) a respect for the diversity of those people, (3) an awareness of their role in social interactions, and (4) consistent demonstration of professional behavior.  These “Professional Expectations” are fully aligned with our conceptual framework and our initial learning outcomes and advanced goals (see Tables 1.1 and 1.2).  They appear in education syllabi, in the Teacher Education Program Handbook, and in the Internship Handbook for Teacher Candidates.  They are discussed at the Orientation to Education meeting, before candidates go out in the field, and in conjunction with various readings and activities.  Furthermore, all faculty involved in teacher preparation consciously model the professional dispositions and ethical standards demanded by the profession and by our own Conceptual Framework.  

Assessment of dispositions at the initial licensure level is both ongoing during the candidate’s coursework and linked to our 5-point assessment plan.  Education faculty members regularly monitor candidate dispositions and work with candidates who need further growth and development.  When problems arise, the concerned faculty member places a note in the candidate’s file, which will be seen by the Director of Teacher Education at midpoint.  In cases of serious breaches, the faculty member advises the Director of Teacher Education.  Cases such as these are handled individually, but usually include an action plan being developed, and/or involvement of the Department Head and/or Dean.  At admission, student essays are reviewed for beliefs and experiences related to respect for people and respect for diverse populations.  The recommendation forms submitted at admission also include items directly related to our dispositions.  These dispositions are checked again at midpoint and are included in the expectations for successful completion of the internship (see Tables 1.5 and 1.6).  
Assessment of dispositions at the graduate/advanced level first occurs at admittance.  Recommendation forms submitted by two professional educators include information about dispositions with the recommendation forms completed by the candidate’s references.  Ongoing assessment occurs during coursework and the Director of Graduate Programs is advised of any concerns.  She follows up with the candidate and develops an action plan as necessary.  Finally, dispositions are assessed at completion through the mastery-based final products produced by the candidates.
Element 1.7: Student Learning for Teacher Candidates
Currently, all teacher candidates in P-12 programs are required to document their impact on student learning.  This takes different forms in different programs.  As they tutor in various classes, they keep journals and reflect on the impact they are having on the students with whom they are working.  Candidates also teach lessons to groups of students at various points in their programs of study and an analysis of student learning is included in these lesson projects.  In EDU 400, Reading in the Elementary School, and EDU 401, Teaching Math in the Elementary School, candidates plan, teach, and reflect on a series of lessons.  Assessment of student learning is a part of these lessons.  Prior to the internship, elementary teacher candidates also videotape themselves teaching and critique the video with a focus on their impact on students’ learning.  Teacher candidates in middle, secondary, and K-12 specialty areas also videotape themselves teaching.  Candidates reflect on student learning as they journal during their internship experience.  They demonstrate their ability to use assessment techniques to further inform their teaching both during their internship (as reflected in the TCER) and in their portfolio.  As mentioned earlier, advanced licensure candidates take ideas directly from their methods classes and implement them into their classrooms.  Discussions that ensue later in class again illustrate the focus on student learning that permeates all of our teacher preparation programs.  The results of our program completer surveys – both our own and the State’s – also indicate that our candidates have been prepared to focus on student learning.

Element 1.8: Student Learning for Other Professional School Personnel
Not applicable.
	Evidence Links

	Education Website

Standard 1     Standard 1A     Standard 1B
	Secure Digital Locker

Standard 1


Standard 2

Assessment System and Unit Evaluation
The unit has an assessment system that collects and analyzes data on the applicant qualifications, candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.

Element 2.1: Assessment System

The Department of Education maintains an assessment system that reflects our Conceptual Framework and is designed to collect and analyze data that are needed to systematically assess the performance of licensure candidates and to make improvements to the unit and its programs.  This data comes from numerous sources, both internal and external to the department.  The assessment system, which has grown out of our Assessment Plan written in preparation for our last accreditation visit, has been implemented and modified with feedback from our community partners on our Teacher Education Committee and is continuously monitored to ensure that it is providing the information we want and need.  

The Conceptual Framework, the TCER (initial), and the Professional Portfolios (initial and advanced) are at the center of our assessment system.  Not only are candidate performance assessment instruments aligned with the Conceptual Framework (see Tables 1.1 and 1.2), but the department models its commitment to continuous assessment through its gathering, analysis, and use of data for program improvement. 
Major assessment instruments such as the TCER, the initial Professional Portfolio, and the advanced Professional Reflections Portfolio have undergone a thorough process of piloting, gathering feedback from multiple users, and revision as needed.  At the initial level, semiannual meetings of fulltime and adjunct members of the education department, methods faculty/ supervisors across campus, and cooperating teachers help ensure the accuracy, fairness, and consistency of these instruments.  At the advanced level this is accomplished by having multiple readers evaluate the thesis and the Professional Reflections Portfolio.  The validity of our final evaluation of our teacher candidates (and subsequent recommendation for licensure as warranted) is confirmed by the strong positive feedback we receive from mentors, employers, and candidates themselves after they’ve gained experience in the field.  
Various technologies have been incorporated by developing the initial Professional Portfolio as an e-portfolio and by administering the exit survey and the program completer surveys on line.  The department uses Excel and Access to store and analyze its data and the campus is moving to the use of a data management system called WEAVE Online.  The program, which will store and facilitate the analysis of assessment data, is in the pilot phase and is scheduled for full roll-out during the 2007-08 academic year. 
Candidate Performance.  As described in Standard 1 above, candidate knowledge, skills, and dispositions are aligned with state standards (Core, Diversity, and Technology) and national standards (INTASC and NBPTS) as well as with our Conceptual Framework.  Decisions about candidate performance are based on multiple assessments made at multiple points before program completion.  Tables 2.1 and 2.2 summarize the key assessments used to monitor our candidate performance in our initial and advanced programs.
Table 2.1
Key Assessments Used to Monitor Candidates – Initial Licensure Programs

	Entry
	Midpoint
	Formative Assessment of Internship
	Summative

Assessment of Teaching Internship
	Recommendation

for Licensure

	· PRAXIS I (Reading, Writing, Mathematics) (or acceptable scores on SAT/ACT)

· Cumulative GPA (2.5 or better)

· Content-area GPA - K-12, 6-9, 9-12 (2.5 or better

· 2 letters of recommendation

· Attend Orientation Session

· Student Essay on diversity

· Planned Program signed by Advisor
	· Conference with program director or designates

· Methods courses

· Advising meeting with program coordinator/methods instructor

· Cumulative GPA (2.5 or better)

· Content-area GPA - K-12, 6-9, 9-12 (2.5 or better

·  “C” or better in profes-sional education courses
· 2 midpoint recommendations – one from methods instructor
· Updated planned program
· Field experiences form
· Speech competency screening form
· Triangle Alliance and health form
· Background check 
· Action plan, if necessary
	· Midterm conference
· Midterm Internship Evaluation
· Portfolio-at-a Glance portion of portfolio completed
· Action plan, if necessary
	· Final Conference
· Teacher Candidate Evaluation (TCER) Completed

	· Professional Portfolio

· “P” grade in internship

· Completion of planned program

· PRAXIS II, if applicable

· Cumulative GPA (2.5 or better)

· Content-area GPA - K-12, 6-9, 9-12 (2.5 or better

· “C” or better in professional education courses


Table 2.2
Key Assessments used to Monitor Candidates – Advanced Licensure Programs
	Upon Program Entry
	During Program
	Upon Program Completion

	· MAT or GRE scores

· Undergraduate GPA

· Dispositions based on professional recommendations, responses to essays in Graduate Application Packet and possible interview
· Meeting with advisor to plan program of study

· Review of teaching credentials
	· Regular meetings with advisor to review planned program

· Grades checked; procedure for students who earn “C” as outlined in the John E. Weems Graduate School catalogue
· Advised about on-going program and policies through meetings with advisor and through Graduate Student Handbook
	· Meeting with advisor

· Grades checked

· Written exams (prior to Fall 2007)

· Professional Reflections Portfolio:    (old)     (new)

· Report from thesis committee (prior to Fall 2007)

· Final check of graduation requirements

· Advised about application for M license


Further sources of information regarding candidate performance (also discussed above in Standard 1) include information from the candidates themselves and information from the North Carolina Department of Public Instruction.  Initial and advanced candidates evaluate their readiness/growth when completing the exit survey as they complete their program.  Initial candidates further evaluate their preparation after their first and fourth years of teaching.  Periodic focus groups of advanced completers provide this follow-up feedback at that level.  NCDPI surveys first year completers (for both initial and advanced), their mentors (initial candidates only), and their employers (for both initial and advanced).  These results are published in the IHE Performance Report each year.

Program and Unit Evaluation.  Multiple assessments are utilized to evaluate the effectiveness of our programs and our unit as a whole.  College-wide assessments such as course evaluations, annual reports, and institutional effectiveness plans complement department-specific sources such as analysis of field experience summaries, TCER and Praxis II results, Professional Portfolio (initial and advanced) results, exit surveys, program completer surveys, and annual program updates submitted to the Director of Teacher Education by program coordinators.  The IHE Performance Report and WCPSS evaluations of college supervisors provide external data by which program and unit decisions are made.  Table 2.3 on the following page summarizes these program and unit assessments.
Element 2.2: Data Collection, Analysis, and Evaluation

As indicated previously, data are collected at each stage of the teacher candidate’s program.  This information is used to assess a candidate’s future in the program and in teaching.  Teacher candidates are regularly counseled by faculty in and out of the department as to their progress in their content area and in the teacher preparation program, and individual action plans are developed if candidates experience difficulty.  Plans are developed by the Director of Teacher Education or the Director of the Graduate Program along with the candidate’s methods faculty and the candidate him or herself.  Once a plan is created, it is regularly reviewed and discussed by these same parties.  Candidates who fail to complete the requirements of an action plan may be counseled out of the program and would have to reapply if reinstatement is desired.  At this point, the department chair, members of the department, and the Teacher Education Committee become involved in the process.
Grades and grade point averages are monitored in conjunction with other sources of data at admission and prior to the internship to help point to any possible program issues.  They serve as a validity check for other assessment points such as the TCER and the professional portfolios.

Field experience summaries are completed by initial candidates at the mid-point assessment.  These summaries provide candidates with an opportunity to reflect on their diverse experiences to date so that they can maximize their remaining opportunities to prepare themselves to work with and meet the needs of all students.  This summary is also reviewed by the Field Experiences Coordinator for the elementary program and by the Director of Teacher Education to see how well the program has done in providing candidates with diverse experiences and in placing candidates for their internships.

Table 2.3 
Program and Unit Assessment

	
Instrument/Evaluation
	Data Source
	Data Collection/Analysis

Responsibility
	Review Cycle

	Grades/GPA
	Registrar
	Education Department Head

Director of Teacher Education

Director of Graduate Programs
	Semester/Annual

	PRAXIS II (as applicable)
	ETS

IHE Report (NCDPI)
	Education Department Head

Director of Teacher Education

Director of Graduate Programs
Teacher Education Committee
	Annual


	Field Experiences Summary (initial)
	Candidates
	Field Experiences Coordinator

Director of Teacher Education
	Semester/Annual

	Professional Portfolios (initial and advanced)
	Candidates
	Education Department Head

Director of Teacher Education

Director of Graduate Programs
	Semester/Annual

	TCER (initial)
	Candidates
	Education Department Head

Director of Teacher Education

NCATE Coordinator*
	Semester/Annual

	Exit Surveys (initial and advanced)
	Candidates
	Director of Teacher Education
Director of Graduate Programs

NCATE Coordinator
	Semester/Annual

	Course-Instructor Rating Forms (initial and advanced)
	Candidates
	Education Department Head
	Semester/Annual

	Candidate complaint/concern
	Candidates
	Education Department Head

Dean of School of EHHS

Vice President for Academic Programs
	As occurs

	Program Completer Surveys (initial)
	Program Completers
	Director of Teacher Education

NCATE Coordinator

Teacher Education Committee
	Annual

	Program Completer Focus Group (advanced)
	Program Completers
	Director of Graduate Programs

Teacher Education Committee
	Every three years

	Program Update Report (initial)
	Program Coordinators
	Director of Teacher Education
	Annual

	NCDPI Completer, Mentor & Employer Surveys (initial and advanced)
	IHE Report (NCDPI)
	Education Department Head

Director of Teacher Education

Director of Graduate Programs
	Annual

	WCPSS Supervisor Evaluation (initial)
	WCPSS
	Director of Teacher Education
	Annual

	IHE Performance Report (initial and advanced)
	NCDPI
	Education Department Head

Director of Teacher Education

Director of Graduate Programs

Teacher Education Committee
	Annual

	Observation of Teaching
	Education Department Head
	Education Department Head
	Annual for un-tenured; every three years for tenured

	Faculty Annual Report
	Faculty 
	Education Department Head

Dean of School of EHHS
	Annual

	Department Annual Report & Institutional Effectiveness Plan
	Education Department Faculty & Head
	Education Department Head

NCATE Coordinator

Dean of School of EHHS

Vice President for Academic Programs
	Annual


* The NCATE Coordinator also serves as the College Assessment Liaison for the Department of Education.

Analysis of TCER (initial), Professional Portfolio (advanced) and Exit Survey data provide the department with information about how well it is preparing its initial and advanced candidates on all aspects of its Conceptual Framework and learning outcomes.  This data is reported to the College annually in the department’s Institutional Effectiveness Report and is shared widely with members of the department.  The Director of Teacher Education and the Director of Graduate Programs pay particular attention to any patterns in the data and work with programs across campus as needed.

In addition to providing quantitative information about candidate knowledge, skills, and dispositions, the Exit Surveys gather feedback from candidates on various aspects of the program.  The initial licensure exit survey, formally titled the Evaluation of Student Internship Experience and Teacher Education Preparation, specifically asks for feedback related to the internship placement as well as quality of and support received by the cooperating teacher, the supervisor, and other school personnel.  Candidates provide narrative feedback about their overall program of study.  These surveys are analyzed by the Director of Teacher Education and feedback suggesting program improvement is shared widely with program coordinators and faculty in the department.  The Director of Graduate Programs reviews the advanced exit surveys and acts upon them as necessary.
Course-Instructor Rating Forms (CIRF) are completed by candidates every semester for untenured and adjunct faculty and annually for tenured faculty.  These evaluations include both quantitative and qualitative feedback for instructors to use in modifying their individual courses and for the department head to use in evaluating faculty performance.  Course evaluation data is also used to initiate program changes if feedback over time is consistent.
Candidates with concerns or complaints are directed first to the appropriate Director (Graduate or Teacher Education), then to the head of the department of education, then to the Dean of the School of Education, Health, and Human Sciences, then to the Vice President for Academic Programs, and finally, to the President of the College.  The Dean is informed of any complaints that come to the department head.  Complaints are dealt with on an individual basis.  At each stage, every effort is made to involve the parties needed to resolve the issue in a fair and equitable manner.  Careful records are kept.
Initial licensure program completers are surveyed after their first and fourth years in the field.  Advanced licensure program completers are invited to participate in regularly scheduled focus groups.  The first year survey is quite extensive and is comprised of both quantitative and qualitative feedback.  It was designed specifically to provide the department with formative information that we could use for the purposes of program improvement.  It also provides us with information about how well our programs have supported them (if requested) once in the field, how their students have done on the end of grade exams, what leadership positions they have taken, what honors they have won, how well prepared they have felt, and how similar their teaching style has been as compared to their cooperating teacher.  The survey also specifically asks them about their future professional development goals and what they think, based on their experiences, our programs’ focus ought to be in training future teachers.  The fourth year survey is narrative and similarly asks about support received, student performance, leadership positions, honors and long term plans.  It also asks if (and how) their philosophy of teaching has changed since they began teaching.  We again ask for their feedback in relation to what they see as priorities for our programs as we prepare future teachers.  During the graduate focus groups, program completers are asked to evaluate numerous aspects of their program’s requirements and to offer suggestions based on their post-completion experiences.  
Program Update Reports submitted annually to the Director of Teacher Education by the program coordinators provide information about (1) changes in personnel in the department, (2) changes in curriculum and how these changes helped in meeting new state standards, (3) how the conceptual framework is addressed in the program, (4) activities and evidence related to North Carolina core, diversity, and technology standards, and (5) evidence of the program meeting specialty area standards.  The Director of Teacher Education holds a “methods meeting” each semester with program coordinators and education faculty to share news, solicit feedback, and work on various unit-wide activities.  These reports and meetings provide the department with valuable information regarding program needs.
The fact that North Carolina surveys program completers, their cooperating teachers (for initial) and their principals has already been discussed.  The department annually receives the summarized results in the IHE report.  For the last two years, we have also obtained copies of the surveys themselves so that we could analyze the results by program.  

Faculty supervising the internship are evaluated by cooperating teachers each semester at the request of the Wake County Public School System.  The system then forwards that information to the Director of Teacher Education.  Supervising faculty are also evaluated by the candidates during the exit survey mentioned above.  Feedback from both these sources is shared with the faculty in much the same way as course evaluations.  
In addition to the results of the surveys conducted by the state, the annual IHE Performance Report - Meredith College provides the unit with the following information:

· Number of Teacher Education Faculty (broken out by full time in professional education; part time in professional education but full time to institution; part time in professional education and not otherwise employed by institution)
· Lateral Entry Teachers Served (broken out by number request program of study, number issued program of study, and number enrolled in one or more classes) – helps us watch how well we’re serving this population of students

· Employment of our Graduates – Number employed (and rank within state), the top 10 districts where our graduates are employed

· Undergraduate and Graduate Program enrollments: full time and part time, minority and total, undergraduate/graduate and licensure only

· Our average scores on Praxis I tests: PPST-R, PPST-W, PPST-M, CBT-R, CBT-W, and CBT-M (provided number of test takers in greater than 4) as well as state average on each of these tests

· Our average scores on MAT/GRE tests and GPA as compared to state averages

· Our average undergraduate GPA and state average undergraduate GPA

· Length of time to program completion for undergraduates (from formal admission) and for graduates

· Praxis II pass rates (N and %) by program (if n > 4)

· % of student teachers licensed/employed within one year of program completion (number of student teachers, % licensed, % employed)

These data are useful for watching a number of factors, including our use of part-time faculty, how well our candidates and our program completers know the content they are going to teach and how to teach it, how well our minority recruitment activities are working, how well we’re serving the needs of both our traditional and non-traditional students, and how we compare with other institutions in the state on most factors.
Faculty members are evaluated in several ways as discussed in more detail in Standard Five.  In addition to course evaluations completed by candidates, classroom observations conducted annually by the department head for untenured faculty and every three years for tenured faculty serve to verify quality of instruction and the modeling of our Conceptual Framework for our candidates.

Faculty members submit reports annually to the department head.  In these reports, faculty report on their teaching load, their service activities, their mentoring and advising activities, and their professional involvement for the year.  They reflect on the progress they’ve made toward meeting their goals in each of these areas and set new (or continuing) goals for the next year or two.  These reports are reviewed by the department head and the dean and followed-up upon if needed.
At the end of each academic year, all departments are asked to submit an annual report to their respective deans.  All Department Heads report on (a) major highlights of the activities of the department; (b) major constraints; (c) faculty activities, including workshops and presentations, professional involvement, service to schools/community, research activity, publications; (c) student activities, including awards and scholarships, updates on recent graduates, and program completer survey data; (d) student data, including the number of students matriculating and completing the programs.  Included in the major highlights from the department reports is information concerning changes in the major, faculty, and other changes that affect the department, such as department or school alignment (see Annual Report notebooks in exhibit room).  

The Office of Research, Planning & Assessment began to collect data from each department in 2000-2001.  Each Department on campus submits an annual report to the college that provides information on faculty activities, student activities, and numerical data on various aspects of our student body and course/program offerings.  Additionally, the report contains an Institutional Effectiveness Plan that includes the following information:  
· Strategic Planning:  Every year the strategic plan addresses the overall direction of a department, both long term, as well as short term.  The direction of the department should support the initiatives and goals of the College, and the mission of 
the department.  The strategic plan of the department reflects the strategic plan of the College, the long-range goals of the department, and how they are evaluated and reviewed; and the various ways that the department supports the learning environment and experiences of the students.  In developing a yearly strategic plan, the department selects three to five goals, identifies the objectives, and describes evaluation methods.  At the end of the academic year, it reports the evaluation results and makes or plans changes as a result of evaluation.
· Educational Outcomes Assessment:  Each year, the department identifies the educational outcomes that students are expected to be able to demonstrate at the completion of their program.  Educational outcomes are what students are able to demonstrate in terms of knowledge, skills, and dispositions.  Each educational outcome has established performance criteria, assessment methods, and assessment results.  Departments report on how they are/have used the results of the assessment.  

· Results:  Based on the findings from the two areas above, program goals and objectives are discussed within the department, and if education is involved, with the department of education, make recommendations for program revisions, and develop a plan for improvement and/or redesign of the program.
In addition to the regularly-occurring evaluation instruments used by the department to monitor candidates, faculty, and programs, the department has also participated in two major program reviews since our last NCATE/SDPI visit.  

During the Spring 2004 semester, Dr. Doris Jenkins from Appalachian State University was hired as a consultant to review our graduate program and to make recommendations for change.  She was asked to look at our programs’ strengths, help determine our needs, and to suggest possible program and institutional directions.  Included among the recommendations in the report were: (1) increased time for faculty to pursue scholarly activity, (2) reconsideration of the thesis requirement, (3) consideration of the impact of faculty load when contemplating the chairing of theses, (4) verification that the program goals are aligned with State Standards, (5) increased responsiveness to external needs of clients, and (6) recommendations for becoming more competitive with other local IHEs.  The Graduate Advisory Group responded to Dr. Jenkins’ report and began to institute some of its recommendations.  In subsequent years, other recommendations have been implemented, most notably the reconsideration of the thesis requirement.
In the Spring of 2006, the College conducted a “Review of Academic Offerings and Licensure Programs” with the specific intended outcome of reducing the number of academic offerings on campus.  The Education Department submitted data about (1) how the department contributes uniquely to the College mission, (2) what aspects of the department make it distinctive, (3) how the department supports the General Education requirements of the college as well as other programs/majors at Meredith, and (4) how the department aligns with professional standards and accreditation guidelines in the field.  Additionally, each licensure program submitted data about (1) the realistic demand for the program (i.e. enrollment trends), (2) additional resources needed, (3) the extent to which (if any) the program is relying on outside resources, (4) availability at peer institutions and other identified comparison groups, and (5) recommended changes and anticipated effects (costs/benefits) of those changes.  This report was submitted to the Board of Trustees and officially reviewed by the Deans of the College.  Comments from the Dean’s Council included a desire to reduce the number of initial licensure programs, to review current advanced licensure programs and to assess the demand for new ones, and to develop an action plan based on these results.  The review is occurring in conjunction with this accreditation visit and decisions about how to proceed will follow.
Element 2.3: Use of Data for Program Improvement

The Department continuously and consistently uses data to make program improvements.  As noted in the discussion above, the department has developed a comprehensive system for collecting, analyzing, and most-importantly, using data about candidates, faculty, and programs to guide decision-making.  The candidate assessment system and the program/unit assessment system are monitored continuously and components are added or deleted based on the data results or policy decisions.  Assessment results are vetted in the Department of Education, with program coordinators of all licensure programs, in Teacher Education Committee, and with our partners in the public schools as appropriate.  Additionally, it is the policy of both the college and the department that changes to programs are reviewed and approved by multiple constituencies: the department of education faculty, the Teacher Education Committee, Academic Council (the campus body charged with responsibility for the curriculum) and the faculty at large.
Some notable changes that have resulted from the use of data include: 
Addition of EDU 241, Introduction to Instructional Materials.  As mentioned in the Overview, this course was created as a direct result of candidate feedback.  During our last accreditation visit, candidates reported that they didn’t feel comfortable enough with technology.  We developed this course and now require it of all candidates to address that need.  Candidate feedback on the course is positive, TCER and other measures indicate that our candidates are proficient, and informal feedback from principals and teachers in the schools suggest that our candidates are among the most technology-savvy individuals in their schools.
CORE Sequence vs. SOC 335.  With the introduction of the new general education program a few years ago, some programs have elected to drop SOC 335, Race and Ethnic Relations, for students who complete the entire CORE 100, CORE 200, and CORE 400 sequence.  This decision is being evaluated in two ways: methods faculty are giving careful attention to candidates’ dispositions related to diversity and the Exit Survey includes a question about whether or not they took SOC 335.  This information is used in conjunction with a review of the accompanying responses related to the candidates’ beliefs about her readiness to meet the needs of diverse students. 
Possible Changes to Arts Requirements.  Based on program feedback from the Exit Survey, discussions have begun with the arts faculty to review the need for ART 244, DAN 244, MUS 244, and THE 244.  These Fundamental Concepts courses were developed to provide an introduction to each of the four arts areas for elementary (K-6) candidates.  They are also used selectively (2 of the 4 are required) for middle grades (6-9) candidates.  In the elementary program, EDU 444, The Arts in the Elementary School, is designed to focus on the methods of incorporating the arts into one’s classroom.  The arts program faculty are currently working to develop strategies to address candidate concerns that the arts requirements are too large and that there is repetition.

Addition of a Comprehensive Science Licensure Program.  As a result of input from NCDPI and administrators in the Triangle area, the biology and chemistry licensure areas are being phased out, and the requirements for the comprehensive science licensure is being implemented.  The program changes were submitted to and approved by the departments of Biology and Chemistry, Physics, and Geosciences, the Dean, School of Mathematical and Natural Sciences, Teacher Education Committee, and Academic Council.  Program changes were approved by Academic Council and submitted for faculty approval at the monthly faculty meeting.  Program changes were approved by the Meredith College faculty and will be incorporated into the subsequent Teacher Education Handbook and the Meredith College catalogue.  

Licensure Only.  The department continues to monitor its enrollment of licensure-only and lateral entry candidate numbers.  Due to North Carolina’s teacher shortage, these are high priority routes to licensure in the state.  In response, we included the goal of determining ways to better meet the needs of these candidates into our Institutional Effectiveness Plan for the last couple of years.  To date, we offer sections of EDU 232, Foundations of American Education, EDU 234, Educational Psychology, and EDU 255, Literature for Children and Early Adolescents, in the late afternoons each semester.  Methods courses in science and English are also offered in the late afternoon.  A section of EDU 241, Introduction to Instructional Materials, is offered on Saturdays each even-numbered spring.  We have begun discussions about additional ways to individualize programs of study.  We have hired a new Admissions Analyst and Recruiter to grow our graduate programs and to assist in licensure-only recruiting.  
More Frequent Advanced Course Offerings; More Advanced Courses in the Summer.  Our graduate programs have received much attention in the last couple of years.  Based on feedback from candidates and from program completers, beginning in fall 2007, professional studies courses will be offered once a year instead of once every two years.  The new schedule also adds one new summer course to each two-year rotation (7 courses offered each 2 years instead of 6 courses).

On-Line Courses.  Responding to feedback from our advanced licensure candidates and the former Graduate School admissions counselor as well as the market realities of graduate level study, the department has begun work to increase its availability of on-line courses.  During the spring, 2007, Dean Chamblee approved an on-line training course for Department of Education faculty.  To date, two faculty members have completed the course and EDU 600, Curriculum Development, will be at least 50% online during the Fall, 2007 semester.  EDU 605, Design and Evaluation of Instructional Materials, will be offered completely on-line during the 2008 Summer term.
Ongoing Development of Assessment System.  Numerous modifications have been made to the department’s assessment system.  Because our assessment system is, itself, an integral part of our unit, these modifications also represent the use of data for improvement purposes.  

In an effort to obtain better data at the mid-point (for initial licensure candidates), faculty recommendations and a field experiences form were piloted with middle/secondary candidates in Spring, 2005, and introduced to elementary candidates in Spring 2006.  The Director of Teacher Education and the Elementary Field Experiences Coordinator use this data to help ensure readiness and best placement for the internship experience.  The Director of Teacher Education, whose experience predates the instruments, reports that they are working well for these purposes.
The data we now receive from program completers is much more detailed than we previously had.  Revisions to the exit survey, the addition of the periodic focus group at the advanced level, and the development of our own initial level first and fourth year program completer surveys provide the department with information that the campus and NCDPI surveys do not include.  In fact, as we have prepared this report, we have questioned the necessity of some of the repetition across the instruments and across time.  As we move forward, we will continue to monitor the usefulness of some of the data we solicit and will make revisions as deemed appropriate.
Finally, all of our major end-of-program evaluation instruments have been revised in the last four years.  Each now gives us better data about the quality of our initial and advanced candidates, particularly in relation to state level core, diversity, and technology standards as well as to external standards such as INTASC, ISTI, and NBPTS.  Because of this, we are better able to identify potential problems in our programs.
Professional Teaching Portfolio.  Based on a thorough review of our assessment system during our last accreditation visit, we significantly revised our Professional Teaching Portfolio.  What was once a collection of work with little consistency is now a clear, reliable demonstration that the initial licensure candidate have met our learning outcomes.  The new portfolio incorporates the technology standards, which previously had been shown through a second, technology portfolio that candidates had to complete separately.  The format has moved from paper to electronic, further enhancing the usability of the portfolio as candidates not only prove to us that they’ve mastered requisite knowledge, skills, and dispositions, but also showcase their qualifications for prospective employers.
Teacher Candidate Evaluation Rubric.  Based on feedback received from cooperating teachers and supervisors, the final internship evaluation instrument was reviewed and revised by an ad hoc committee of education faculty during the 2005-2006 school year.  In fall 2006, the pilot instrument was presented to the Department of Education faculty; to program coordinators and methods faculty at their annual meeting with the department; to the Teacher Education Committee, composed of public school teachers and administrators; to current pre-internship candidates; and to candidate interns and their cooperating teachers.  The instrument was used at the midterm and final evaluations of student interns during the fall and spring semester, and evaluated at the end of each semester by the users, supervisors (i.e. program coordinators, methods faculty), and cooperating teachers.  Cooperating teachers and supervisors were again surveyed after the spring 2007 semester to help inform further slight revisions to the instrument.
Revised End-of-Program Requirements for Advanced Programs.  Again, based on candidate and program completer feedback as well as in response to Dr. Jenkins’ report, beginning with the 2007-2008 academic year the thesis requirement (and oral defense) has been eliminated.  The research project is now incorporated into the new EDU 630/631 research course sequence, which a student can take concurrently with other courses.  The written exams and portfolio have been simplified and collapsed into a single product, and one that more clearly is aligned with the program standards and the Conceptual Framework. 
	Evidence Links

	Education Website

Standard 2
	Secure Digital Locker

Standard 2


Standard 3

Field Experiences and Clinical Practice

The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.

High quality field experiences for teacher candidates are a critical part of initial teacher preparation at Meredith College.  Undergraduate candidates begin field experiences early in EDU 232, Foundations of American Education, and EDU 234, Educational Psychology.  Field experiences in methods courses build upon these early experiences and form a bridge to the internship.  The purposes of field experiences and clinical practice at Meredith College are to allow teacher candidates to observe and interact with teachers, students, and other support personnel in diverse settings, integrate content and theory into practice, create supportive learning communities, and develop the science and art of their practice

Element 3.1: Collaboration between Unit and School Partners

Ensuring the positive relationship among schools, the Education Department, and the College is the responsibility of all faculty members at Meredith College; however, the directors of the B-K and graduate programs, the Director of Teacher Education, professional education faculty, and college supervisors are the link in ensuring that the Department and the public schools work well together.  Recognizing the importance of the relationships with local schools, the department conducted a field experiences review in the fall of 2004.  As a result, the department proposed the creation of a position of Field Experiences Coordinator for the elementary program, the proposal was accepted by the college, a search ensued, and the position was filled beginning in the fall of 2006.  The Directors (Teacher Education, B-K program, Graduate program) and the Field Experiences Coordinator serve as the primary contacts with the schools and have the responsibilities of strengthening the relationships between the schools and the Department as well as ensuring that all field experiences and clinical practice are consistently of good quality.  Shifting Wake County student assignments call for continuous study of the quality of partnerships, review of economic make-ups, and conscientious efforts to identify schools with diverse students and/or teachers.  

Elementary Partner Schools.  In the elementary program, the Department of Education has formed partnerships with twelve elementary schools in the Wake County School System.  A three-year collaboration agreement between each school and the college was signed beginning with the 2006-07 school year and lasting until the 2008-09 school year at which time each partnership agreement will be evaluated to determine if the college and school are both interested in renewal.  The purpose of these partnerships is to enhance the education of both the elementary school students and the college’s teacher candidates.  In the fall of 2006, the principals of the partner schools met with the department of education faculty to determine the needs of the schools and ways the college might be of service to the schools.  As a result of needs expressed by the schools, the college is providing ongoing professional development to support the beginning teachers in the schools.  According to evaluation data from the spring 2007 professional development opportunities we provided for the beginning teachers in our partner schools, the Department of Education is meeting stated needs of the teachers and school administrators.  The strong relationships established with the administration and faculty in these schools also enable the college to make quality placements in these partner schools for the field experiences of our teacher candidates.

Other Partnerships.  Collaboration between Meredith College and its various school partners remains strong and is evidenced in many ways.  Teachers, school administrators and a representative from the Wake County Public School System’s Human Resources office sit on our Teacher Education Committee.  Teachers and administrators also serve on the Teaching Fellows Committee and the B-K Advisory Board.  
Our public school partners (cooperating teachers and members of our Teacher Education Committee) participated in the re-evaluation of our Conceptual Framework during the 2004-2005 school year.  Practitioners work with the faculty to evaluate the knowledge and skills our teacher candidates need, and provide pre-service teachers with a great range of experiences.  Qualified school personnel have served on master’s thesis committees and P-12 teachers and administrators have been members of faculty search committees.  School personnel also regularly assist in conducting seminars and workshops on areas such as classroom management, working with diverse students, NBPTS workshops, and serve as guest discussion leaders for classes.  Teachers and students at numerous school sites collaborate with faculty and teacher candidates through the MeredithREADS program (affiliated with MotherREAD).  These activities were highlighted in the Meredith Nutshell (page 3).
Members of the Department of Education serve on committees in schools and the Wake Education Partnership, which is the community-based public school advocacy organization.  Pre-service candidates and department faculty in middle grades education are working in partnership in an after-school program at a middle school.  Math and science faculty, including program coordinators/methods faculty, are supporting several workshops for teachers including TEAM II (Teaching Excellence in Mathematics) for K-6 teachers, STAMP (Science, Technology and Mathematics Partnership) for middle/secondary teachers in Roanoke Rapids and Asheboro City

Schools, and a biotechnology workshop for middle/high school teachers.  The department has a long-standing and multi-faceted relationship with Maureen Joy Charter School in Durham.  One faculty member serves on the Board of Directors and also holds the positions of Secretary to the Board and Chair of the Personnel Committee.  Another has consulted with the school on its mathematics instruction while another has helped to facilitate board retreats.  Our IHE Reports provide additional annual data related to our collaboration with schools.
Element 3.2: Design, Implementation, and Evaluation of Field Experiences & Clinical Practice

Integral to the teacher preparation program, field experiences for all licensure areas are structured to be developmental, and these experiences provide teacher candidates with a variety of experiences in diverse settings.  College faculty members collaborate with experienced expert teachers in the field to design, implement and evaluate experiences in school settings.  Teacher candidates’ responsibilities in schools change as they progress through the program and teacher candidates’ field experiences include an array of schools.  The members of the teacher preparation program encourage teachers and administrators to give students experiences above and beyond the structured guidelines.  This encourages the practitioners to evaluate the knowledge and skills our teacher candidates need, and provide them with the greatest range of experiences to serve the individual candidate.

Field experiences for candidates in all programs begin with EDU 232, Foundations of American Education.  The field experiences component for this course is designed to give students a broad overview of schooling in the United States.  In working to develop women as leaders and increase their awareness of diverse cultures, candidates also work in collaborative groups to study a local school within the context of district, state, and national policies and initiatives.  This involves interviewing key personnel in the school, attending board and advisory meetings, and spending time on site.  Foundations of American Education carries the college designation of oral communication; therefore, student presentation skills are an explicit part of the course objectives, and students make the presentations to their peers.

A second early field experience common to candidates in most programs (all but B-K) accompanies EDU 234: Educational Psychology.  During this field experience, candidates make connections between course content and a classroom they observe by writing analyses of these observations.  Candidates spend at least six hours in a regular classroom in their area of study and at least one hour in a special education classroom.  Educational Psychology carries the designation of writing intensive; therefore, writing skills are an explicit part of the course objectives.
As candidates progress through the teacher education program, field experiences and other coursework challenge students to become increasingly more involved in working with students and classroom teachers.  Table 3.1 summarizes these experiences for our initial candidates.  See course syllabi and program evidence files for more information.  
The majority of candidates admitted to the teacher education program are assigned a cooperating teacher the semester before the internship, thereby ensuring at least a two-semester experience.  Exceptions to this policy include the North Carolina Teaching Fellows.  As part of their program, the Teaching Fellows are assigned to a cooperating teacher at the beginning of their junior year.  All candidates seeking licensure must complete a teaching internship which is completed in the final semester of their program (though some may return to campus to finish degree requirements). 
Table 3.1
Field Experiences and Clinical Practice for Initial Licensure Programs

	Program
	Field Experiences (Observation and/or Practicum) &
Clinical Practice (Student Teaching or Internship)
	Hours in the Field

	All Programs
	EDU 232: Foundations of American Education
Observations and interviews: board meeting(s), parent/community meeting(s), student education association meeting(s), teacher/administrator interview(s), classroom observation(s), in addition to time spent data gathering on a school profile.
	Minimum of 7 hours

	All Programs 

(except B-K)
	EDU 234: Educational Psychology
Focused observations in both regular and special education classrooms
	Minimum of 7 hours

	B-K


	CD 234: Preschool Child
Observations and lab notebook
	Minimum of 12 hours

	
	CD 334: Infant Development
Observations and child portfolio
	Minimum of 36 hours

	
	CD 340: Young Children’s Learning Environments
Service-Learning project evaluating More at Four environments using four evaluation tools then making changes in the classroom based on the evaluation
	Minimum of 15 hours

	
	CD 345: Preschool Curriculum
Observation; Planning and conducting lessons
	Minimum of 36 hours

	
	CD 434: Infant Curriculum
Designing and conducting activities in early intervention settings including 6 days as lead interventionist
	Minimum of 45 hours

	
	CD 438: Supporting and Strengthening Families
Providing parent and child education and activities for families served by a community agency
	Minimum of 10 hours

	
	BK 337: Observation of Young Children
Observing and evaluating one child for an in-depth child study 
	Minimum of 15 hours

	
	BK 341:Variations in Early Development

Observations in inclusive and self-contained early childhood special education programs
	Minimum of 10 hours

	
	BK 350: Emergent Literacy and Technology Integration
Service-Learning project in preschool or kindergarten classroom using story sharing; implementation of age and developmentally appropriate service-learning project with pupils
	Minimum of 15 hours

	
	BK 465: Teaming and Collaboration
Observe ICC meeting and initial infant/toddler assessment 
	Minimum of 6 hours 

	
	BK 460: Clinical Internship: Infant/Toddler
Working during infant block semester in early intervention settings (center-based and home visiting): Conducting supervised interventions, working with families and professionals.
	Minimum of 150 hours

	
	BK 469: Advanced Practicum
Directed teaching in internship site during block class semester: Conducting lessons and case study
	Minimum of 90 hours

	
	EDU 490: Supervised Observation and Directed Teaching

 Internship-10 weeks of full-time in the same classroom
	Minimum of 400 hours

	Elementary
	EDU 255: Literature for Children and Early Adolescents 

One-on-one story sharing (using the MotherRead Curriculum). The students must plan and prepare for tutoring sessions.
	Minimum of 15 hours

	
	EDU 300: Introduction to Language Arts 

Observation and teach one small-group lesson
	Minimum of 6 hours

	
	EDU 402: Preservice Practicum
This is a co-requisite for EDU 400: Communication Skills in Elementary Schools  and EDU 401: Mathematics in the Elementary School.  Teach 2 small-group literacy lessons and teach 4 small-group mathematics lessons in an assigned classroom (at the school where the teacher candidate will be completing her internship the next semester).
	Minimum of 24 hours

	
	Block portion of internship placement:

EDU 440: Seminar in Education K-6 
3 days a week in the classroom during six-week block in which the intern observes and assists
	Minimum of 108 hours

	
	EDU 490: Supervised Observation and Directed Teaching

Internship-10 weeks of full-time in the same classroom
	Minimum of 400 hours

	Middle Grades
	EDU 255: Literature for Children and Early Adolescents 

One-on-one story sharing (using the MotherRead curriculum). The students must plan and prepare for tutoring sessions.
	Minimum of 15 hours

	
	EDU 300: Introduction to Language Arts 

Observation and teaching one small-group lesson
	Minimum of 6 hours

	
	EDU 345: Language Minorities in K-12 Classrooms 

Tutoring and participating
	Minimum of 10 hours

	
	EDU 350: Teaching in the Middle School
Observation and tutoring
	Minimum of 15 hours

	
	Methods courses in field of expertise

Observation, active participation, mini teaching
	Minimum of 10 hours

	
	Block portion of internship placement:

EDU 440: Seminar in Education 

Observation, journal writing
EDU 466: Pre-adolescent & Adolescent Behavior 

Observation, case study

EDU 450: Reading in the Content Area
Mini-teaching
EDU 467: Secondary School (optional)

Observation, mini-teaching
	Minimum of 40 hours

	
	EDU 490: Supervised  Observation and Directed Teaching

Internship-11 weeks of full-time in the same classroom
	Minimum of 440 hours

	Family and

Consumer

Sciences 7-12 
	FCS 764: Methods of Teaching FCS

Observation, active participation, mini teaching
	Minimum of 10 hours

	
	EDU 350: Teaching in the Middle School
Observation and tutoring
	Minimum of 15 hours

	
	Block portion of internship placement

EDU 466: Pre-adolescent & Adolescent Behavior 

Observation, case study

EDU 440: Seminar in Education
Observation, journaling

EDU 450: Reading in the Content Area

Mini-teaching
EDU 467: Secondary School 

Observation, mini-teaching
	Minimum of 40 hours

	
	EDU 490: Supervised  Observation and Directed Teaching

Internship-11 weeks of full-time in the same classroom
	Minimum of 440 hours

	ESL K-12
	EDU 255: Literature for Children and Early Adolescents 

One-on-one story sharing (using the MotherRead curriculum). The students must plan and prepare for tutoring sessions.
	Minimum of 15 hours

	
	EDU 300: Introduction to Language Arts 

Observation and teach one small-group lesson
	Minimum of 6 hours

	
	EDU 345: Language Minorities in K-12 Classrooms 

Tutoring and participation
	Minimum of 10 hours

	
	EDU 745: Introduction to Methods of Teaching ESL
Observation, active participation, mini teaching
	Minimum of 10 hours

	
	EDU 402: Preservice Practicum
Teach 2 small-group literacy lessons and teach 4 small-group mathematics lessons in an assigned classroom (where they will be student teaching the next semester).
	Minimum of 24 hours

	
	Block portion of internship placement

EDU 466: Pre-adolescent & Adolescent Behavior 

Observation, case study

EDU 440: Seminar in Education
Observation, journaling

EDU 450: Reading in the Content Area
Mini-teaching
EDU 467: Secondary School 

Observation, mini-teaching
	Minimum of 40 hours

	
	EDU 490: Supervised  Observation and Directed Teaching

Internship-11 weeks of full-time in the same classroom
	Minimum of 440 hours

	Secondary:

Biology 9-12

Chemistry 9-12

English 9-12

Mathematics 9-12

Social Studies 9-12

Art K-12

Dance K-12

Music K-12

PE K-12

Theatre K-12

French/Spanish K-12
	Methods courses in field of expertise

Observation, active participation, mini teaching
	Minimum of 10 hours

	
	Block portion of internship placement

EDU 466: Pre-adolescent & Adolescent Behavior 

Observation, case study

EDU 440: Seminar in Education
Observation, journaling

EDU 450: Reading in the Content Area

Mini-teaching
EDU 467: Secondary School 

Observation, mini-teaching
	Minimum of 40 hours

	
	EDU 490: Supervised  Observation and Directed Teaching

Internship-11 weeks of full-time in the same classroom
	Minimum of 440 hours


During the “block” portion of the internship semester (five or six weeks), the teacher interns are in their assigned classrooms part-time and on-campus taking courses part-time.  It is during this period of time that the teacher interns are focused on becoming acquainted with the students in their classrooms and with the individual needs of those students.  They observe and assist the cooperating teacher in order to become comfortable with classroom procedures, curricula, schedule, and teacher’s discipline plan among other aspects of classroom life.  When the block portion of the internship semester ends, the teacher candidates are in their assigned classrooms full-time until the end of the semester (10 or 11 weeks).  During this period of time, they gradually assume and then relinquish responsibility for instruction.  Interns experience a minimum of three weeks of full responsibility.  The Internship Handbook for Teacher Educators explains this process more fully. 

Clinical Faculty.  Experienced teachers, many of whom are nationally board certified, serve as cooperating teachers in providing these experiences.  College faculty work with school administrators in selecting accomplished teachers to serve as cooperating teachers.  Principals make recommendations for cooperating teachers based on the requirements for cooperating teachers established by the Department.  The Department also encourages administrators in partner schools and other schools in which we work to assist us in identifying young teachers who can serve as model teachers for our students.  These are teachers who have not reached expert or tenure status, but who have shown characteristics of expert teachers.  In this way, we work with the school system in the development of expert teachers who can serve as cooperating teachers and mentors in the future.

The Department of Education collects feedback each semester from our candidates regarding the quality of their college supervisor(s), their cooperating teacher, and their overall experience.  Table 3.2 on the following page shows the results of that evaluation, which is part of the candidate’s Exit Evaluation survey.  In addition to this survey data, the Director of Teacher Education solicits feedback from college supervisors regarding the effectiveness of cooperating teachers and the candidates’ placements.  Finally, cooperating teachers evaluate college supervisors and turn this information in to the district.  Results are received by the Director of Teacher Education.  
Advanced Licensure.  Teachers admitted to the Master of Education program have completed a teacher education program and the majority are full-time classroom teachers working in school districts in the Triangle area.  Field Experiences and Clinical Practice are incorporated into course assignments to ensure that candidates interact within classroom settings and that Masters candidates apply advanced concepts and principles to understanding student learning and guiding classroom practice.  For instance, in EDU 630, Educational Research, advanced licensure candidates complete a research project within their own classroom or investigate an aspect of education through interviews, observations, and other data collection methods.  At times when visits to other schools are necessary, two options are available for teacher candidates: to partner with a classmate(s) who is teaching (this option is frequently used by Masters candidates who are not actively teaching during the program) and/or to work with the course instructor and/or the Director of Graduate Programs to arrange access to an appropriate classroom and to students.  In both cases, students gain permission from the appropriate school administrator.  Masters candidates disclose who they will be observing, for what purposes, and whether or not the observer is a school employee.  Table 3.3 summarizes these experiences.  

Table 3.2
Summary of Exit Evaluation Surveys: Percentage of Candidates Rating Good (3) or Excellent (4)

	
	Fall 05

(N=14)
	Spring 06

(N=47)
	Fall 06

(N=30)
	Spring 07

(N=47)

	Items that evaluate college personnel
	
	
	
	

	1.  Support received from college supervisor
	86
	96
	90
	95

	2.  Support received from content area supervisor (if applicable)
	100
	96
	100
	92

	Average
	93%
	96%
	95%
	93.5%

	
	
	
	
	

	Items that evaluate placement
	
	
	
	

	3.  Support received from cooperating teacher
	93
	94
	90
	94

	4.  Support received from other teachers and support staff
	100
	100
	97
	98

	5.  Support received from administration
	86
	85
	87
	81

	6.  Opportunities to work with diverse students
	86
	89
	93
	100

	7.  Support from special programs (special ed., ESL) school personnel
	93
	91
	81
	91

	8.  Availability of technology readily available to you
	100
	89
	93
	89

	Average
	93%
	91.3%
	90.2%
	92.2%


Table 3.3
Field Experiences for Advanced Licensure Candidates

	Course # and Name
	Type of Experience

	EDU 615, Mathematical Thinking in Children
	Candidates observe two classroom math lessons in the schools and identify best practices.  In completing a CGI Student Interview, candidates develop and assess the mathematical thinking of children.

	EDU 625, Inclusive Teaching in the General Education Classroom
	Candidates conduct a clinical case study of a student with unique learning needs; develop and implement a unit plan modified to meet the needs of students with exceptionalities

	EDU 630, Educational Research

	Candidates complete either an Action Research project within their own classroom or investigate an aspect of education through interviews, observations, and other data collection methods.

	EDU 641,  Methods of Teaching ESL  
	Candidates observe three ESL classes and teachers and write observation reports on each visit.

	EDU 647, Teaching ESL in the Public Schools
	Candidates conduct a case study of an ESL student, do informal assessments, and write recommendations for future practice.

	EDU 649, Advanced Methods of ESL
	Candidates complete a 30-hour practicum in an ESL class in a K-12 public school.

	EDU 675, Intervention in the Reading Process
	Candidates engage in a one-to-one literacy intervention with children at the K-3 level.  These interventions include tutoring based on continuous informal assessment.

	EDU 676,  Clinical Applications of the Reading Process
	Candidates engage in one-to-one formal literacy assessments with struggling readers at grades 4-12.  A six-hour tutorial intervention is planned based on the assessments.


Element 3.3: Candidates’ Development and Demonstration of Knowledge, Skills, and Dispositions to Help All Students Learn

Field experiences and clinical practice are connected to program expectations.  All teacher candidates for initial licensure must meet performance criteria established by the department.  Candidates must demonstrate appropriate dispositions and readiness to learn how to meet the needs of all students prior to admission to the teacher education program.  Throughout their coursework, candidates complete numerous assignments and are assessed on the knowledge, skills, and dispositions reflected in those assignments.  Upon completion of the internship, teacher candidates must demonstrate growth in proficiency of skills and dispositions related to the department’s professional behaviors and conceptual framework and national INTASC standards (as evaluated by our TCER instrument).
Field experiences at every level of the program strive to give teacher candidates a myriad of experiences.  All candidates for initial licensure complete field experiences in various settings working with diverse students.  Teacher candidates have the opportunity to observe, tutor, and assist in the classroom; to observe and teach students with diverse learning needs; and to participate in professional interactions with colleagues as they design teaching strategies to work with all students.  At every level field experiences are assessed to determine the candidates’ development in the established standards through reflections, videotapes, journals, analysis papers, etc.  For example, in EDU 234, Educational Psychology students complete analysis papers requiring them to make connections between course content and their observations in classrooms.  Field experiences for students seeking advanced licensure are assessed through case studies, videos, reflections, and portfolios.
During the internship for initial licensure candidates, the knowledge, skills, and dispositions of the candidates are assessed in a variety of ways.  Interns are observed daily by their cooperating teachers and weekly by their college supervisor.  During post-observation conferences, interns are asked to reflect and do self-assessment and the supervisor provides feedback.  Halfway through the internship, the cooperating teacher, the intern, and the college supervisor all complete the TCER midterm evaluation and discuss their respective ratings in a three-way conference.  The TCER final evaluation is completed in the same manner at the end of the internship.  See Tables 1.5 and 1.6 for the results of these final evaluations.
A further opportunity for candidates to reflect upon their internship experience and their preparation for teaching occurs when they return to campus during the final week of the semester.  During this time, they revisit their educational philosophies, share their portfolios with one another, and discuss interview skills, among other topics.
	Evidence Links

	Education Website

Standard 2 (IHE Reports)     Standard 3
	Secure Digital Locker

Standard 3


Standard 4

Diversity
The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.

The Mission and Conceptual Framework of the Department of Education stress the importance of educating all students.  The mission of the Department of Education is to prepare educators who have the knowledge, skills, and values to teach all students, and stresses the commitment of the program to develop teachers who embrace their significant role in a diverse society.  Candidates recognize that teaching in a diverse global community is an integral part of our program by understanding and living the Conceptual Framework.  The Conceptual Framework emphasizes that all candidates in the teacher education program at Meredith College maintain high expectations for all students, that they consider the needs of all students, and are inclusive of every student.  Meredith College teacher candidates practice culturally relevant teaching, are open to cultures and ideas other than their own, and affirm the cultural diversity that their students bring to their classrooms.  They learn to modify instruction to support the unique learning needs of each student and provide a relevant and rigorous education to all students.  The department’s efforts related to diversity have been guided by and have grown out of the Diversity Plan that was written in preparation for its last accreditation visit.
The College echoes this commitment to diversity, as reflected in the priorities of its Vision 2010 strategic plan.  About four years ago, many of the recruitment strategies used by the Office of Enrollment Management were changed, and the revised efforts to recruit a more diverse student body for the College have been successful.  In addition to more general recruitment strategies, admissions counselors have intentionally interacted with local community groups so that our population at Meredith is more representative of our community.  The College has sponsored programs such as “Educating for a Dream,” a college preparation program presented in Spanish; a FAFSA day during which students and their families gain personal assistance in completing the federal financial assistance forms; and the “Summer Symposium” for incoming minority students.  Joining the Institute for Educating Afghan Women and participating in International Affairs Council education visits are additional examples.  Formulas used in calculating financial aid have been improved and additional merit scholarships have been introduced.  The incoming class of 2007 is poised to match or exceed last year’s 22.4% minority composition (up from 11.2% in 2001).  Similar efforts to recruit and retain a more diverse faculty, the creation of the College’s Diversity Council and the Student Government Association’s Unity Council are further testimony to the College’s commitment to create a teaching and learning atmosphere that is comfortable for and supports the growth of all.  
The North Carolina State Board of Education has also adopted a set of diversity standards to which initial teacher preparation programs must respond.  The state’s standards include:

· Teachers understand the central concepts of the discipline(s) they teach and can create classroom environments and learning experiences that make these aspects of subject matter accessible, meaningful and culturally relevant for diverse learners.

· Teachers understand how students’ cognitive, physical, socio-cultural, linguistic, emotional, and moral development influences learning and address these factors when making instructional decisions.

· Teachers work collaboratively to develop linkages with parents/caretakers, school colleagues, community members and agencies that enhance the educational experiences and well being of diverse learners.

· Teachers acknowledge and understand that diversity exists in society and utilize this diversity to strengthen the classroom environment to meet the needs of individual learners.

· Teachers of diverse learners demonstrate leadership by contributing to the growth and development of their colleagues, their school and the advancement of educational equity.

· Teachers of diverse students are reflective practitioners who are committed to educational equity.

The alignment table (Table 1.1) illustrates how our Conceptual Framework, learning outcomes, and dispositions align with the state’s core diversity standards for all teachers.  
Element 4.1: Design, Implementation, and Evaluation of Curriculum and Experiences

The General Education and professional education curricula, field experiences, and clinical practice allow candidates to demonstrate knowledge, skills, and dispositions related to diversity.  All these facets of the program give students the knowledge bases and conceptualizations of diversity and inclusion and the opportunities to practice so that they can apply them effectively in schools.  Candidates understand and demonstrate the importance of adjusting instruction to accommodate the individual learning needs of their students and of creating a learning community respectful and inclusive of individual differences.  They learn to build on students’ knowledge and experiences to make learning relevant, engage all students, and through best practices in multicultural and inclusive education, use a variety of instructional strategies to support all students in meeting intended instructional outcomes.  The program works to ensure that all candidates consistently embed authentic multicultural resources, and use multiple perspectives to strengthen the curriculum and engage all students.

Undergraduate students enroll in a three-component CORE General Education program.  In CORE 100, candidates examine histories, myths, stereotypes, and current facts about the primary American cultural groups that participate in our democratic society.  Students conduct research to discover how different cultural beliefs about economic class, race, ethnicity, religion, gender, and sexual orientation affect how citizens of the United States see themselves and how others see them.  Students explore their own cultural backgrounds, read the stories of citizens from different cultural backgrounds, and attend community events that celebrate or illuminate cultural identity, then discuss and reflect on these experiences.  
CORE 200 courses focus on cultures and cultural interaction outside the United States.  CORE 200 can be completed one of two ways.  A student may take a two-course linkage, such as EDU 232, Foundations of American Education, and SOC 273, Education and Family in Mexico, that will fulfill her CORE 200 requirement as well as other general education and professional education requirements.  The linkage serves as a learning community to provide students with an interdisciplinary experience that includes focused study of another culture.  Alternatively, students may study abroad.  All Meredith Study Abroad Programs, Borderlinks semester on the border, Danish International Study, and a variety of other Meredith-approved study abroad programs fulfill the CORE 200 requirement.  International students and students with experience abroad may apply to show they have fulfilled the requirement through alternative means.

CORE 400:  The third course in the sequence examines a problem of global significance and then addresses the problem in the student’s community. CORE 400 courses often fulfill other general education requirements. CORE 400 includes courses such as: CORE 401, Technology and Social Change, CORE 941, The Problem of Homelessness, and CORE 942, Global Questions: The Needs of Families.

EDU 232, Foundations of American Education, is an introductory level requirement for all candidates seeking licensure at Meredith College.  It includes study of public education from a cultural/historical foundations approach including an understanding of American educational goals and diverse experiences.  The focus is on current issues in education from multiple perspectives.  In addition, nearly all candidates take EDU 234, Educational Psychology, SOC 335, Race and Ethnic Relations, and PSY 312, Psychology of Exceptional Individuals.  Candidates have multiple other opportunities to develop their knowledge of diverse populations as illustrated in course syllabi and sample assignments/projects.  One such example is ESS 746, Physical Education for Special Needs Individuals, where K-12 Physical Education candidates learn to construct appropriate lesson plans and individual education plans (IEP’s) for individuals with special needs both in a group/class settings and one-on-one interactions.  B-K interns complete a language arts case study with an student at-risk (e.g. low SES, ESL).  The case studies are then shared during BK 445, Advanced Curriculum Development. These courses are designed to equip candidates with the knowledge and skills to make academic modifications and accommodations for diverse students, including students with exceptional learning needs, and students who are at risk for learning problems.  Course syllabi and sample assignments/projects further illustrate the myriad ways in which our candidates are prepared to meet the needs of diverse learners.
Assessment of candidates and their experiences begins with the student essay required for admission to the program.  The admission essay provides the department with information regarding the kinds of diverse experiences candidates have had prior to admittance.  This information is used by the K-6 Field Experiences Coordinator and the Director of Teacher Education in making placements for field experiences and the internship.  The Field Experiences Coordinator and the Director of Teacher Education work to provide candidates with challenging, yet rewarding experiences in schools and classrooms with diverse learners.  Candidate assessment is continuous throughout the program, and is used to provide feedback to candidates for improving their knowledge, skills, and dispositions.  Courses that are prerequisites to the student internship include instruction and assignments that require candidates to demonstrate their abilities to work with and plan for a culturally diverse population.  
Before entering the internship semester, candidates are again required to reflect upon and report the variety of diverse experiences they have had.  The Director of Teacher Education reports that this second survey of experiences has been useful in determining internship placements that expand candidates’ comfort zones and maximize their exposure to diverse populations. 

Other data validate our candidates’ preparation and dispositional attitudes regarding diverse populations.  At the midpoint and end of the internship, candidates’ dispositions are evaluated with the TCER (see Tables 1.5 and 1.6).  While completing the Exit survey, candidates report on their own perceptions of their abilities to meet the needs of diverse students (see Table 1.8).  Additionally, according to the IHE Performance Reports (Undergraduate Completers Survey Results Tables) for NCDPI for the past 5 years, graduates of the teacher education program at Meredith College have received ratings higher than the state’s average in working with diverse learners.  Finally, the results of the department’s surveys of program graduates indicate that they were well prepared to work with diverse populations of students (see Table 1.14).

Advanced Licensure.  Our advanced candidates also have a variety of experiences that prepare them to further the development of their knowledge, skills, and dispositions related to diverse learners.  In EDU 620, Education and Society, diversity is the primary focus of the course. Through the lenses of philosophy, history, and sociology, students read and discuss multiple texts on topics related to race, class, gender, sexual orientation, inequalities in the world and in schools, ethics, purposes and aims of schools.  EDU 600, Curriculum Development, focuses on historical and societal trends in developing curriculum as well as value orientations that predispose curriculum decision-making.  The course emphasizes the aims and goals of curriculum development as symbolic representations of our larger culture and its concerns about race, class, and gender.  Candidates take at least one of these two courses.  In EDU 625, Inclusion in the General Classroom, special needs students are the focus of the course, and students complete both a case study looking in depth at one special-needs students and also design a modified unit lesson plan that focuses on the learning needs of these diverse learners.

The entire ESL sequence addresses culturally and linguistically diverse students.  Some sample assignments:  In EDU 641, Methods of Teaching ESL, students visit three K-12 ESL classes at different age levels and prepare a 10-hour curriculum unit for ESL learners.  In EDU 645, Culture and the Language Teacher, students conduct an Ethnographic Interview with someone whose first culture is not US culture and complete a Culture Plunge, in which they put themselves in a situation where they are the “other.”  Candidates in EDU 647, Teaching ESL in the Public Schools, complete a case study of one ESL learner, and in EDU 649, Advanced Methods of Teaching ESL, candidates spend 30 hours teaching ESL learners in a K-12 setting.  
Candidates in the Reading sequence benefit from their experiences in EDU 675, Intervention in the Reading Process, and EDU 676, Applications of the Reading Process, which require candidates to assess and tutor struggling readers.  In EDU 675 candidates work with students at the K-3 level.  In EDU 676 candidates work with students at the 4-12 level.  Students selected are struggling readers, coming from at risk communities.  Candidates get parent permission and interview parents prior to student assessments.  They also provide parents with information regarding the child's literacy progress.  Further, candidates meet with classroom teachers and other teaching professionals to coordinate instruction and make recommendations for the future.  Materials selected and instructional strategies implemented reflect the content knowledge of the candidate with regard to diversity and student needs.  Both EDU 675 and 676 discuss materials, instructional strategies and assessments appropriate for these diverse students.  Evidence of the candidate’s ability to address these needs is available in the Case Report and Tutoring Portfolio for both of these courses.  
Elementary candidates take at least one ESL course and at least one Reading course so they experience many of these assignments as well.  The theoretical basis for EDU 615, Mathematical Thinking in Children, is Cognitively Guided Instruction in Mathematics.  This approach is documented as being effective in meeting the mathematical needs of students of all backgrounds (see Promising Practices Network).  The primary objective of EDU 615 is to teach students to use this approach to develop mathematical thinking in all students, regardless of socioeconomic status, background experiences, ethnicity, or mathematical ability or achievement.
Assessment of dispositions begins at admission with two recommendation forms written by professional colleagues.  It continues throughout the candidate’s coursework, as in the above-sampled assignments.  As mentioned above, because our candidates are almost without exception practicing teachers, they are able immediately to relate class readings and discussions to their own classes.  The Graduate Report provides a thorough listing of the pass rates of these assignments.  The Professional Reflections Portfolio has always contained products related to diversity and will continue to do so in the new version.  Additionally, the Exit evaluation survey provides the department with confirmation that our advanced licensure candidates feel confident that the experiences they have had during their coursework have helped them better serve the needs of their diverse students.
Element 4.2:  Experiences Working with Diverse Faculty

Meredith College has adopted a minority recruitment plan, which the Department of Education implements when beginning a faculty search.  The job descriptions contain specific language to encourage a wide range of applicants.  In addition to advertising in national publications such as The Chronicle of Higher Education, ads are also placed in journals such as Journal of Hispanic Higher Education, Journal of Blacks in Higher Education, and discipline-specific journals and newsletters.  Individual departments mail position announcements directly to historically minority institutions and to graduate schools that graduate a high number of minority candidates.  

Wake County Public Schools (WCPSS) continues that commitment, also.  The most recent data indicate that the percentage of racial/ethnic minority teaching faculty in Wake County is 16.8%.  The school system shares the same concern with the College about the number of experienced, tenured teaching faculty and is aggressively recruiting minority faculty.
Candidates have opportunities to work with diverse faculty in both our initial and advanced programs because they take a wide variety of courses and, over time, interact with nearly all of the Meredith Department of Education faculty.  Furthermore, initial candidates interact with faculty from across the campus as they take General Education and major-related courses.  Initial licensure candidates are placed in Wake County Public School System (WCPSS) schools, where they also have opportunities to work with diverse school personnel, for the majority of their field experiences and for their internships.  The composition of the faculty in the Department of Education, the College, and in the schools for 2006-07 is shown in Table 4.1.  
Table 4.1
Faculty Demographics: 2006-2007
	
	Prof. Ed. Faculty in Initial Programs*
	Prof. Ed. Faculty in
Advanced Programs**
	All Faculty 
in the Institution***
	School-Based Faculty

	
	N (%)
	N (%)
	N (%)
	N (%)

	
	Full-time
	Part- time
	Full-time
	Part-time
	Full-time
	Part-time
	Coop. Teachers
	All 

WCPSS

	American Indian or Alaskan Native
	-
	-
	-
	-
	-
	-
	-
	20 (0.2)

	Asian or Pacific Islander
	-
	-
	-
	-
	3 (2.3)
	2 (1.6)
	-
	64 (0.7)

	Black, non-Hispanic
	2 (22.2)
	1 (12.5)
	1** (20)
	1 (100)
	4 (3)
	3 (2.4)
	3 (3.8)
	1058 (12)

	Hispanic

	-
	-
	-
	-
	5 (3.8)
	2 (1.6)
	1 (1.3)
	151 (1.7)

	White, non-Hispanic
	7 (77.8)
	7 (87.5)
	4** (80)
	
	112 (84.8)
	103 (83.1)
	74 (94.9)
	7342 (83.2)

	Other

	
	
	
	
	
	
	
	79 (0.9)

	Race/ethnicity unknown
	-
	-
	
	
	8 (6.1)
	14 (11.3)
	-
	113 (1.3)

	Total
	9 (100)
	8 (100)
	5 (100)
	1 (100)
	132 (100)
	124 (100)
	78 (100)
	8827 (100)

	
	
	
	
	
	
	
	
	

	Female

	9 (100)
	6 (75)
	5 (100)
	1 (100)
	88 (66.7)
	89 (71.8)
	73 (93.6)
	no data

	Male

	-
	2 (25)
	-
	0
	44 (33.3)
	35 (28.2)
	5 (6.4)
	no data

	Total
	9 (100)
	8 (100)
	5 (100)
	1 (100)
	132 (100)
	124 (100)
	78 (100)
	no data


*Includes full time faculty in professional education and part time faculty in education not otherwise employed by the college.  
**Faculty counted in both initial teacher preparation and advanced programs since they teach at both levels.

***Fall 2006 census 
Advanced Licensure.  The overwhelming majority of our advanced candidates are full-time teachers in the Wake County Public School System.  They interact on a daily basis with their faculty colleagues, whose diversity can be ascertained from Tables 4.1 and 4.2.  We have had and do have students who are teachers in other Triangle Area school districts.  Table 4.2 depicts the gender and racial/ethnic diversity of P-12 faculty of other school districts where our advanced candidates teach. 
Table 4.2
Diversity of P-12 Faculty in Triangle-Area School Districts: 2005-06*
	LEA
	Total Teachers
N
	Male

N (%)
	Female

N (%)
	White

N (%)
	African-American

N (%)
	Other

N (%)

	Franklin
	551
	107 (19.4)
	444 (80.6)
	451 (81.8)
	89 (16.2)
	11 (2.0)

	Granville
	564
	133 (23.6)
	431 (76.4)
	455 (80.7)
	108 (19.1)
	1 (0.2)

	Harnett
	449
	109 (24.3)
	340 (75.7)
	352 (78.4)
	69 (15.4)
	28 (6.2)

	Johnston
	1961
	358 (18.3)
	1603(81.7) 
	1786 (91.1)
	135 (6.9)
	40 (2.0)

	Lee
	600
	113 (18.8)
	487 (81.2)
	529 (88.2)
	46 (7.7)
	25 (4.1)

	Vance
	616
	157 (25.5)
	459 (74.5)
	364 (59.1)
	236 (38.3)
	16 (2.6)

	Wake
	8123
	1419 (17.5)
	6704 (82.5)
	6947 (85.5)
	997 (12.3)
	179 (2.2)


*Source:  NCDPI Statistical Profile, 2006, http://www.dpi.state.nc.us/fbs/resources/data/.  The discrepancy in the WCPSS numbers is a result of the year which the data represents.
Element 4.3: Experiences Working with Diverse Candidates

Teacher education candidates at Meredith College reflect the ethnic, racial, and socioeconomic diversity of the student body, which is reflected in the next table.  Everyone at Meredith takes seriously student recruitment; the College, the Department, and the Teaching Fellows Program have a commitment to building a diverse community.  Teacher education faculty participate in these efforts by speaking with prospective students concerning teacher education and by contacting our program graduates who are teaching in high school for minority prospects.  In addition, minority candidate recruitment is a major emphasis of the North Carolina Teaching Fellows program at Meredith College.  Table 4.3 summarizes the racial/ethnic diversity of the candidates admitted to the Department of Education as of Fall, 2006, and Table 4.4 provides demographic information on our candidates over time.
The College recognizes that recruitment is only one half of the solution, and that retaining students is another important factor.  Following the recommendations of The Committee for a Diverse and Inclusive Community, the President established a Diversity Council in 2005 to further the initiatives of the College related to establishing and maintaining a more diverse campus.  Those initiatives include increasing the diversity of our students, faculty, and staff; researching, identifying, and implementing diversity training opportunities for the Meredith community; identifying programs, services, and facilities that will make Meredith a more welcoming environment; identifying diversity resources; and evaluating Meredith’s progress towards its diversity goals.  
The Unity Council is an arm of the Student Government Association that was established in 2005-06 to study, address, and attempt to solve concerns about diversity; and support the well-being of all students and organizations affected by diversity and prompt inclusiveness.  The goals of the Unity Council are varied and include increased diversity education awareness on campus, providing an open forum for students to voice concerns pertaining to issues of diversity and inclusiveness on campus; and sponsoring and co-sponsoring programs, seminars, and/or conferences on campus to deal with diversity issues.  Both Councils have been active since their inception, and continue to be an integral part of the campus, taking on the diversity challenges that the College faces whenever necessary.

Table 4.3
Candidate Demographics: Fall 2006
	
	Candidates in Initial Teacher Preparation Programs (admitted)
	Candidates

In Advanced Preparation Programs
	All Students in the Institution
	Demographics of  Geographical Area Served by Institution
(Wake County)*

	
	N (%)
	N (%)
	N (%)
	%

	American Indian or Alaskan Native
	-
	-
	6 (0.3)
	0.4

	Asian or Pacific Islander
	-
	-
	49 (2.3)
	4.4

	Black, non-Hispanic
	6 (5.5)
	1 (3.6)
	227 (10.6)
	20.6

	Hispanic
	3 (2.7)
	1 (3.6)
	52 (2.4)
	7.4

	White, non-Hispanic
	99 (90)
	23 (82.1)
	1645 (76.9)
	66.4

	Other (includes non-residential alien)
	1 (.9)
	1 (3.6)
	54 (2.6)
	0.8

	Race/ethnicity unknown
	1 (.9)
	2 (7.1)
	105 (4.9)
	n/a

	Total
	110 (100)
	28 (100)
	2138 (100)
	100

	
	
	
	
	

	Female
	110 (100)
	27 (96.4)
	2115 (98.9)
	

	Male
	-
	1 (3.6)
	23 (1.1)
	

	Total 
	110 (100)
	28 (100)
	2138 (100)
	


*Source:  http://quickfacts.census.gov/qfd/states/37/37183.html (2005 figures)
Table 4.4 
Demographics of Initial Licensure Candidates: 2001-2007

	
	2001-02
	2002-03
	2003-04
	2004-05
	2005-06
	2006-07

	Caucasian
	75
	82
	70
	79
	64
	72

	African-American
	3
	5
	
	2
	3
	3

	Hispanic
	
	2
	
	
	1
	2

	Asian
	
	1
	1
	
	1
	1

	Native American
	
	1
	
	
	
	

	Other
	
	
	
	
	
	


*Note:  All candidates were female

Advanced Licensure.  Candidates in the Meredith M.Ed. program bring a myriad of experiences and perspectives with them.  Table 4.5 describes the diversity of our program completers since 2001 as well as the diversity of our current candidates in terms of race/ethnicity and gender.  International perspectives are not uncommon in the program but are only partially reflected in the table.  Since 2001, we have had numerous candidates who have lived and worked abroad and/or who have international spouses.  Candidates in the ESL program regularly share their bi- and multi-lingual perspectives with candidates in the other programs.  In addition, our candidates occasionally take courses off campus (through the Cooperating Raleigh Colleges program) and interact with students from those institutions.  One recent example involved candidates enrolled in EDU 615, Mathematical Thinking in Children, who were invited to attend a Dreamkeepers mathematics workshop at North Carolina State University based on the work of Gloria Ladson-Billings.  In addition, while the Elementary Education candidates are required to be licensed K-6 teachers, those in the K-12 Reading and ESL programs are licensed in a variety of content areas and program levels.  This diversity of program areas enriches all of our candidates by adding multiple perspectives to their in-class interactions.  
Table 4. 5
Demographics of Advanced Licensure Candidates: 2001-2007

	Race/Ethnicity
	Program completers since 2001

Female                      Male
	Current students

Female                      Male

	Caucasian  including one Russian
	30
	1
	24
	0

	African-American
	1
	0
	1
	0

	African
	0
	0
	0
	1


Element 4.4: Experiences Working with Diverse Students in P-12 Schools

Candidates in the teacher education program at Meredith College have substantial opportunity to work with diverse students in the public schools of Wake County.  Schools in Wake County are located in urban, suburban, and rural areas.  They serve students of varying academic ability, socioeconomic conditions, and racial/ethnic identities.  In addition to the racial, ethnic, and socioeconomic diversity, Wake County Public Schools is a model of inclusion programs and sheltered instruction for ELL students.  The county and the surrounding Triangle area are experiencing one of the fastest growth rates of a stable Latino population in the nation.  
Field experiences and clinical practice are chosen to give candidates a variety of experiences.  Throughout the series of field experiences as part of the various class assignments, teacher education candidates at Meredith work with all levels of students.  In doing so, they gain necessary experiences to become excellent candidates for employment throughout the state of North Carolina.  The majority of students who enroll in the teacher education program complete field experiences and clinical practice in Wake County Public Schools.  The tables below indicate the P-12 student diversity by free and reduced lunch and ethnic profiles of Wake County Schools.  The Wake County Public School System, with a long-standing commitment to academic excellence and student diversity, has adopted a policy of student assignment that uses socioeconomic data to help balance student populations with the goal that no school in the system has more than 40 percent of its students eligible for free or reduced-price lunch.  Table 4.6 provides data for our partner schools at each level (elementary, middle, and high) and for the system as a whole.  The full documents on race-gender and needs-achievement produced by the school system provide additional information about each school as well as all schools in the district. 
Table 4.6
Demographics of Wake County Clinical Sites: 2006-2007
	Name of School
	American Indian
	Asian or Pacific Islander
	Hispanic/ Latino
	Black or African American
	White
	Multi-Racial
	F&R lunch (SES)
	ESL

	Elementary Schools
	
	
	
	
	
	
	
	

	Brooks
	0.4
	2.9
	5.7
	29.3
	56.8
	5.0
	24.9
	0

	Cary
	0.5
	3.3
	15.3
	20.0
	54.6
	6.3
	38.2
	12.8

	Conn
	0.2
	0.4
	3.6
	59.9
	31.7
	4.2
	45.2
	0

	Durant Road
	0.5
	3.2
	16.7
	25.0
	59.7
	3.9
	31.3
	11.6

	Forest Pines
	0
	2.9
	11.5
	20.2
	60.9
	4.6
	29.8
	5.7

	Hodge Road
	0.3
	2.3
	35.1
	37.9
	19.9
	4.5
	64.0
	16.1

	Partnership
	0
	1.9
	0.9
	34.9
	55.7
	6.6
	18.9
	0

	Penny Road
	0
	3.2
	12.6
	16.3
	63.4
	4.5
	26.4
	9.1

	Salem
	0.7
	14.2
	8.7
	5.7
	65.0
	5.7
	15.7
	5.9

	Washington
	0.3
	11.1
	5.2
	33.3
	46.8
	3.3
	31.0
	0

	West Lake
	0.4
	1.6
	14.8
	11.0
	69.0
	3.3
	21.8
	9.1

	Wildwood Forest
	0.4
	3.3
	5.6
	38.8
	45.3
	6.6
	32.4
	0

	Middle Schools
	
	
	
	
	
	
	
	

	Carroll
	0.2
	3.2
	17.2
	35.3
	37.6
	6.5
	43.8
	7.7

	Daniels
	0.4
	5.1
	7.3
	25.1
	59.3
	2.8
	26.7
	4.8

	Davis Dr.
	0.2
	16.2
	6.7
	8.9
	65.1
	2.9
	13.4
	4.5

	Dillard Dr.
	0.2
	3.7
	10.9
	26.5
	55.3
	3.5
	35.5
	5.2

	Durant Rd.
	0
	3.5
	12.1
	29.2
	50.3
	4.8
	31.1
	4.6

	Leesville Rd.
	0.3
	5.7
	6.3
	25.4
	58.1
	4.2
	22.0
	0

	Ligon
	0
	14.5
	1.8
	32.9
	47.2
	3.5
	23.9
	0

	Martin
	0.2
	7.8
	3.3
	21.2
	64.6
	2.9
	21.0
	0

	Wakefield
	0.3
	4.2
	5.4
	17.9
	69.0
	3.3
	15.1
	0

	West Millbrook
	0.1
	1.9
	12.6
	33.9
	48.8
	2.8
	37.3
	7.5

	High Schools
	
	
	
	
	
	
	
	

	Apex
	0.2
	3.6
	5.0
	8.8
	80.5
	2.0
	7.7
	2.0

	Athens Dr.
	0.3
	6.6
	8.1
	26.6
	56.6
	2.4
	23.8
	7.7

	Broughton
	0.2
	4.2
	5.2
	27.8
	60.5
	2.2
	20.4
	3.9

	Cary
	0.1
	7.3
	9.7
	16.4
	62.9
	3.6
	17.5
	4.7

	East Wake
	0.1
	0.8
	9.8
	45.3
	42.3
	1.7
	39.6
	2.5

	Enloe
	0.1
	12.5
	2.5
	33.7
	48.3
	2.9
	18.8
	0

	Fuquay-Varina
	0.2
	0.8
	5.8
	20.2
	70.8
	2.2
	18.6
	0

	Garner
	0.3
	0.5
	11.1
	46.0
	40.5
	1.7
	32.6
	3.7

	Green Hope
	0.2
	12.6
	3.7
	6.2
	74.9
	2.4
	5.8
	1.3

	Knightdale
	0.5
	1.7
	12.4
	47.9
	34.5
	3.0
	33.7
	4.7

	Leesville Rd.
	0.2
	5.4
	6.5
	18.3
	67.2
	2.5
	13.0
	2.6

	Middle Creek
	0.3
	1.5
	8.5
	23.2
	64.4
	2.1
	18.5
	3.5

	Millbrook
	0.2
	4.4
	13.1
	38.3
	41.7
	2.3
	28.5
	5.5

	Panther Creek
	0.1
	10.4
	5.5
	15.9
	64.5
	3.6
	11.5
	2.6

	Sanderson
	0.1
	2.5
	8.3
	31.0
	55.3
	2.8
	26.0
	4.2

	Southeast Raleigh
	0.4
	2.4
	2.2
	61.7
	31.2
	2.1
	25.2
	0

	Wake Forest-Rolesville
	0.2
	1.6
	3.6
	19.6
	72.2
	2.8
	12.9
	0

	Wakefield
	0.2
	4.6
	7.5
	25.1
	59.4
	3.2
	16.2
	4.2

	WCPSS Total
	0.3
	5.0
	26.8
	10.2
	53.8
	3.9
	28.3
	4.7


Advanced Licensure.  Because our M.Ed. candidates are teachers in nearby schools, their clinical experiences are conducted either in their own schools or other nearby schools.  Most of our candidates are teachers in the Wake County Public School System but other LEAs are represented among the school districts where our candidates teach.  Table 4.7 below describes the racial/ethnic and gender diversity of students in the Triangle LEAs where our candidates teach. 
Table 4.7
Demographics of Surrounding School Systems: 2005-06
	LEA
	Indian
	Asian
	Hispanic
	Black
	White
	Total

	
	M
	F
	M
	F
	M
	F
	M
	F
	M
	F
	

	Franklin
	10
	12
	19
	17
	380
	331
	1498
	1555
	2128
	2058
	8008

	Granville
	14
	8
	33
	31
	302
	276
	1704
	1696
	2392
	2292
	8748

	Harnett
	88
	98
	44
	36
	917
	853
	2974
	2774
	5037
	4740
	17,561

	Johnston
	53
	50
	61
	65
	1826
	1777
	3140
	2904
	9058
	8687
	27,621

	Lee
	20
	24
	30
	41
	1055
	1017
	1269
	1282
	2364
	2169
	9270

	Vance
	0
	3
	17
	10
	292
	298
	2781
	2664
	1077
	944
	8136

	Wake
	161
	168
	2788
	2864
	5659
	5444
	18,331
	18,341
	34,017
	32,731
	120,504


Source:  NC Department of Public Instruction Pupil Summary Statistical Profile, 2006 http://www.dpi.state.nc.us/fbs/resources/data/.  The discrepancy in the WCPSS numbers is a result of the year which the data represents.
In addition to gender and racial/ethnic diversity, our students have the opportunity to work with students with exceptionalities.  Each of our Triangle-area LEAs reports the following total number of students with exceptionalities (autistic, deaf/blind, developmentally delayed, emotionally handicapped, educationally mentally handicapped, hearing impaired, specific learning-disabled, multi-handicapped, other health impaired, orthopedically impaired, speech-language impaired, severe/profoundly mentally handicapped, traumatic brain injured, trainable mentally handicapped, visually impaired).  Data from the NC Department of Public Instruction lists the October headcount for Limited Proficient Students each year.  The 2005 data is provided in Table 4.8.
Table 4.8
Summary of Other P-12 Diversity: 2005-2006
	LEA
	Students with Exceptionalities
	Limited English Proficient
	Percentage of Poverty

Ages 5-17

	Franklin
	687
	320
	15%

	Granville
	990
	489
	13.15%

	Harnett
	2603
	1092
	16.76%

	Johnston
	4308
	2120
	13.54%

	Lee
	1049
	1129
	15.55%

	Vance
	1131
	455
	21.67%

	Wake
	17,834
	7677
	7.39%


[Source: http://community.learnnc.org/dpi/esl/archives/LEP%20Headcount%2010-1-05.xls].  Likewise, the DPI website provides data from the 2000 Census on the percentage of poverty for each LEA.  [Source:  http://www.dpi.state.nc.us/fbs/resources/data/ ].  
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Standard 5

Faculty Qualifications, Performance, and Development
Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance. They also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.

The Department of Education at Meredith College exists to educate initial and advanced teacher candidates; therefore, all faculty in education are devoted to teacher preparation.  Furthermore, our programs are structured to involve nearly all departments on campus, faculty across the College are committed to teacher preparation.  During the 2006-2007 academic year, nine faculty worked full time in the Education department, nine worked part-time for the department, and 20 worked part-time in education while otherwise employed (either part- or full-time) by the college.  
Element 5.1:  Qualified Faculty

All faculty involved in teacher preparation, both within and outside of the department, hold North Carolina teaching licenses.  One hundred percent of full-time faculty in the Department of Education hold a doctorate.  All but one of the faculty in the department have experience as practitioners in schools.  This one faculty member has extensive experience as an educational researcher and consultant in North Carolina schools.  All supervising faculty members are licensed and have experience teaching in settings and/or levels similar to their supervision assignments.  All faculty supervising graduate theses are members of the graduate faculty who have expertise in at least one dimension of the graduate candidate’s project.  See Table 5.1 on the following page for a summary of faculty qualifications.  The collection of faculty vitae also demonstrates the background of all College faculty involved in teacher preparation. 
Faculty Role Model.  The Meredith College faculty role model is designed to identify the varied aspects of performance expected of full-time faculty.  While faculty may emphasize different aspects of their professional lives at different moments in their careers, a sustained commitment to teaching is at the heart of the College’s mission.  Faculty are expected to contribute to their areas of study and encouraged to support college initiatives through teaching, service, and professional activity.  Demonstrated support for the goals and mission of the college is also expected of all faculty. 
Element 5.2: Modeling Best Professional Practices in Teaching

The Faculty Role Model clearly outlines expectations related to effective teaching.  Faculty must create conditions and design instructional experiences that promote student learning and enhance the overall academic climate of the college.  Characteristics of effective teaching, as identified in our faculty role model, reflect best professional practices and largely parallel those of our department’s conceptual framework:  
Table 5.1
Professional Education Faculty Qualifications (2006-2007)

	Name
	Date of

First Employment
	Rank
	Highest Degree/ Year/ Institution
	Area(s) of Expertise
	Courses Typically Taught
	Years of P-12
Experience

	Full time in Professional Education

	Gleason, Jane
	1994


	Full
	Ph.D./1986 

UNC-Chapel Hill
	Mathematics (Elementary)
	EDU 401

EDU 402
	10

	Graden, Ellen
	1996
	Associate
	Ph.D./1992 

Ohio State
	English as a Second Language
	EDU 445

EDU 745
	22

	Hubbard, Linda
	2002
	Dean
	Ph.D./1984
S.I.U.
	Special Education
Music Education
	EDU 232
	12

	Marr, Mary Beth
	2006
	Associate
	Ph. D./1978

Univ. of Minnesota
	Reading Education
	EDU 300

EDU 670

EDU 400

EDU 402
	3

	McKinney, Monica
	2000
	Associate
	Ph.D./2000

UNC-Chapel Hill
	Foundations of Education

Educational Research
	EDU 232

EDU 620

EDU 630
	0

	Olson, Jennifer
	2006
	Assistant
	Ph.D./2004

Univ. of Georgia
	Reading Specialist

Teacher Education
	EDU 255

EDU 443

EDU 450
	10

	Parker, Toni
	1993
	Full
	Ed.D./1994

N.C. State U.
	Curriculum Specialist 

Science

Technology
	EDU 241

EDU 467

EDU 490

EDU 605

EDU 610
	14

	Roberts, Susan
	2006
	Assistant
	Ph.D./2006

UNC-Chapel Hill
	Curriculum Specialist

Special Needs

Teacher Education
	EDU 232

EDU 440

EDU 490

EDU 600
	8

	Schrock, Julie
	2002
	Assistant
	Ph.D./2002

UNC-Chapel Hill
	Special Needs

Teacher Education
	EDU 234

EDU 466
	10

	Part time in Education, otherwise employed by institution

	Bailey, Becky
	1984
	Full
	Ph.D./1981

Michigan State
	Art Education 
	Art 734

Art 735

Art 736
	1

	Billat, Astrid
	2003
	Assistant
	Ph.D./2000

Univ. of Michigan/ Anne Arbor
	Foreign Languages and Literature
	FL 764
	0

	Campbell, Melinda
	1992
	Full
	Ph.D./1998

UNC-Greensboro
	Physical Education
	ESS 743

ESS 744

ESS 745

ESS 746
	6

	Clark, Kathryn
	1992
	Associate
	Ph.D./1992

UNC-Greensboro
	Child Development
	BK 465

CD 334

CD 345

CD 450
	0

	Collins, Edna
	2007
	Instructor
	Ed. D./1999

Univ. of Kentucky
	Child Development
	CD 234

CD 340

CD 438
	0

	Fredenburgh, Lisa
	1996
	Associate
	D.M.A./1996

Univ. of Arizona
	Music Education
	MUS 720

MUS 721

MUS 722

MUS 723
	4

	Hendrix, Tim
	2002
	Assistant 
	Ph.D./

Univ. of Illinois
	Mathematics
	MAT 764
	2

	Hill, Sharon
	2002
	Assistant 
	A.M./1997

Arizona St. Univ.
	Art
	ART 734

ART 735

ART 736
	3

	McElreath, Michael
	2006
	Assistant
	 Ph.D./2002
Univ. of Pennsylvania
	History
	HIS 764
	8

	Page, Fran
	1980
	Full
	Ed. D./1980

UNC – Greensboro
	Music Education
	MUS 720

MUS 721

MUS 722

MUS 723
	3

	Rairigh, Rich
	2003
	Instructor
	M.S./1999
West Virginia Univ.
	Physical Education
	ESS 742
	4

	Roberts, Kelly
	2006
	Assistant
	Ph. D./2006

UNC-Chapel Hill
	English
	ENG 764

ENG 765
	8

	Rodgers, Cathy
	1988
	Full
	M.F.A./1983

UNC-Greensboro
	Theatre
	THE 735
	1

	Roller, Jack
	2000
	Assistant
	D.M.A./2000
Univ. of Kansas
	Music Education
	MUS 720

MUS 721

MUS 722

MUS 723
	10

	Roubanis, Jody
	2001
	Assistant
	Ed. D./2000

NCSU
	Family and consumer Sciences
	FCS 764

FCS 765
	3

	Shapiro, Sherry
	1989
	Full
	Ed.D./1991 

UNC- Greensboro
	Dance Education
	DAN 761

DAN 762

DAN 763
	0

	Strangis, Diane
	2004
	Assistant
	Ed.D./1999

Univ. of Kentucky
	Child Development
	BK 337

BK 460

CD 434
	15

	Swab, Janice
	1992
	Full
	Ph.D./1966 

Univ. of S. Carolina
	Biology
	SCI 764
	11

	Vincent, Robin
	2002
	Instructor 
	M.Ed./1997

Meredith College
	Child Development
	CD 438

EDU 490
	10

	Winterhoff, Paul
	1995
	Associate
	Ph.D./1995

UNC-Greensboro
	Early Childhood
	CD 436
	14

	Adjunct faculty Part time to Education

	Clary, Margaret
	2001
	Instructor
	M.Ed./1987

Meredith College
	Elementary
	EDU 255

EDU 490
	5

	Collier, Helen
	1999
	Instructor
	M.Ed./1971

UNC
	Elementary
	EDU 443

EDU 490
	38

	Duncan, Tisha
	2007
	Instructor
	M.Ed./2005

UNC
	Elementary
	EDU 490
	6

	Foss, Angela
	2007
	Instructor
	Ed.D./2003

ECU
	English as a Second Language
	EDU 445
	2 

	Johnson, Mary Ann
	2006
	Instructor
	Ph.D./2001

Lesley College
	Literacy
	EDU 675

EDU 671
	30

	Midgett, Manley
	1987
	Instructor
	M.Ed./1980
UNC-Chapel Hill
	Science Education

K-6
	EDU 359
	6

	Reynolds, Linda
	2006
	Instructor
	M.S./1975

S. Conn. St. Univ.
	literacy
	EDU 255 
	21

	Swartz, Cornelius
	1993
	Instructor
	Ph. D./1973
UNC-Chapel Hill
	Elementary
	EDU 490
	31

	Torgerson, Bonnie
	1993
	Instructor
	M.Ed./1976
Duke
	Social Studies Education 

K-6
	EDU 358
	30


· understand concepts, methods and tools of inquiry, and structures of the disciplines in which we teach; 
· create learning experiences that make subject matter meaningful for our students, 
· demonstrate enthusiasm and seek to motivate and inspire our students to value lifelong learning; 
· demonstrate a commitment to standards of excellence and academic rigor; 
· seek to challenge our students and promote critical thinking and intellectual growth; 
· use different approaches to challenge and engage diverse learners and create conditions that promote inclusion; 
· employ pedagogical strategies that enhance student learning and performance; 
· determine procedures to assess student learning and performance consistent with course content and curriculum goals; 
· be reflective practitioners who critically examine and revise our practices as needed; 
· actively seek professional growth in areas of subject matter and teaching; 
· evaluate the effectiveness of new research, ideas, theories, and pedagogical approaches and as appropriate, incorporating them into our teaching; and 
· continually examine the curriculum and develop/support curricular programs both within and across disciplines.
Positive annual evaluations, continuation, and promotion and tenure of faculty are contingent upon demonstration of effective teaching.
The professional education faculty at Meredith College have a deep understanding of their field of expertise and demonstrate their commitment to excellence in teaching by their work.  The faculty are keenly aware that they are powerful role models for candidates and are fully committed to modeling best practices as identified in our conceptual framework.  Faculty use and model a wide variety of instructional practices including cooperative learning, reflective journals, lecture, demonstration, discussion, inquiry-based strategies, problem-based learning, and team-teaching.  There is a continued effort to have the candidates analyze various strategies for classroom application.  Through various field experiences, candidates observe a wide variety of instructional practices and are able to use these experiences in class discussions to gain additional insight into effective instruction.  Technology is used as a tool to enhance instruction; for example, faculty use PowerPoint in presentations, engage students in internet searches, and use BlackBoard as a course management tool.  Faculty will be trained this year on how to use a recently acquired SMARTBoard.  A variety of assessment practices are also modeled: presentations, papers, traditional closed- and open-ended exams, peer-teaching assignments, and lesson and unit plans.  Course syllabi illustrate the instructional and assessment practices typically employed by the faculty.  
Because of our small size, teacher candidates at Meredith College receive exceptional individual support while faculty model effective and authentic relationship-building in a caring and supportive environment.  Advising and mentoring of students is also considered important enough by the College to constitute part of the faculty role model.  Faculty members serve as academic advisors and career counselors, they advise student groups such as the Student North Carolina Association of Educators (SNCAE) and Meredith Advocates for Young Children (MAYC), and mentor candidates in research and professional endeavors.  Advanced candidates receive extensive one-on-one advising during the completion of their thesis.
Meredith faculty also model best practices in teaching by participating in a peer review process.  Peer observation provides an opportunity for colleagues to share their teaching practices and learn from one another.  The focus is formative, not evaluative, and supplements the annual observations conducted by the department head.  Pre-tenured faculty are reviewed by a peer at least once every two (2) years while tenured faculty are reviewed at least once every three (3) years.  
Teacher candidates at both the initial and advanced levels have opportunities to provide feedback to their professors throughout their program.  Candidates complete course evaluations on untenured faculty and instructors every semester and on tenured faculty once a year per a distribution system controlled by the College Registrar.  Faculty are free to augment the official course evaluations and many do so.  Candidates have a final opportunity to evaluate faculty in their exit surveys.  At the initial level, they can comment on their cooperating teacher and others at the school as well as faculty.  Table 5.2 summarizes these results.
Table 5.2
Percentage of Initial Candidates Rating Good (3) or Excellent (4) on the Exit

Evaluation Survey Items Related to Faculty
	
	Fall 05

(N=14)
	Spring 06

(N=47)
	Fall 06

(N=30)
	Spring 07

(N=47)

	Items that evaluate college personnel
	
	
	
	

	1.  Support received from college supervisor
	86
	96
	90
	95

	2.  Support received from content area supervisor (if applicable)
	100
	96
	100
	92

	Average
	93%
	96%
	95%
	93.5%

	
	
	
	
	

	Items that evaluate placement
	
	
	
	

	3.  Support received from cooperating teacher
	93
	94
	90
	94

	4.  Support received from other teachers and support staff
	100
	100
	97
	98

	5.  Support received from administration
	86
	85
	87
	81

	6.  Opportunities to work with diverse students
	86
	89
	93
	100

	7.  Support from special programs (special ed., ESL) school personnel
	93
	91
	81
	91

	8.  Availability of technology readily available to you
	100
	89
	93
	89

	Average
	93%
	91.3%
	90.2%
	92.2%


Element 5.3: Modeling Best Practices in Scholarship

Meredith’s faculty role model also acknowledges the essential role of professional involvement to a professor’s ability to carry out the College’s educational mission.  Professional involvement emphasizes participation in professional activities including scholarship aimed to increase the faculty member’s disciplinary, interdisciplinary or pedagogical knowledge, skills, and dispositions.  Scholarship includes such activities as research, publications, presentations, and conducting workshops for professional personnel.  Other professional activity includes such activities as participation in professional organizations, work on accreditation teams, and serving as consultants.  Teacher education faculty members are actively involved in all of these areas.  Faculty members collaborate with each other, with faculty across campus, with school personnel, and with candidates in these endeavors.  The collections of faculty vitae and annual reports provide detailed information, but some of the ways in which Department of Education faculty model best practices in scholarship are highlighted in Table 5.3 below.  
Table 5.3:  Scholarly Productivity of Professional Education Faculty

	Publications:
	

	Beth Marr
	Article in Special Services in the Schools (2002)

Article in Preventing School Failure (2007)

	Monica McKinney
	Book chapters in Cultural Matters: Lessons Learned from Field Studies of Several 
   Leading School Reform Strategies (2005) and Postcritical Ethnography: 
   Reinscribing Critique (2004)

Review in Teachers College Press (2004)

Article in Educational Foundations (2003) (2002)

	Manley Midgett
	Astronomy Activities for the Elementary School (2003)

Elementary Activities Using Simple Machines (2003)

	Jennifer Olson
	Co-editor and co-author of 3 chapters in Teachers as Readers: Perspectives on the 
   Importance of Reading in Teachers’ Classrooms and Lives (2003)



	Presentations:
	

	Jane Gleason & Ellen Graden
	International TESOL Conference (2007)
NC Council of Teachers of Mathematics (2005)
Southeast Regional English as a Second Language Conference (2005)

	Ellen Graden
	TESOL (2006)
Mini-Literacy Institute sponsored by the NC Department of Public Instruction (2004)

Carolina TESOL (2004)

North Carolina Migrant Education Conference (2003)

	Linda Hubbard
	National Alliance of Black School Educators’ conference, “Establishing and 
   Sustaining Equity in the Classroom for African American Students” (2005)

	Beth Marr
	Southeast Regional Conference of the International Reading Association (2005)

NC State Reading Association Conference (2004)

	Monica McKinney
	Association for General and Liberal Studies, with Director of General Education and 
   Assistant Director of Institutional Effectiveness (2006)

Mid-Atlantic Conference on the Scholarship of Diversity, with colleague in Sociology
    Department (2005)

AERA (2004) (2003)

	Jennifer Olson
	AERA (2005)

Conference on Interdisciplinary Qualitative Studies (2005) (2003)

Eastern Virginia Writing Project (2006) (2005) (2004)

	Susan Roberts
	North Carolina Association of Research in Education (2007) (2002)

North Carolina Council of Teachers of Mathematics (2005)

Society for Information Technology and Teacher Education (2003)



	External Grants:
	(Internal Grants are Discussed in Standard 6)

	Jane Gleason
	Food for Thought grant from Wake Education Partnership (2003-04)

	Toni Parker
	MentorNet (2000)

	Allynna Stone, Jennifer Olson, Beth Marr, Diane Strangis, and others.
	Student Coalition for Action in Literacy Education (SCALE) grant,  collaboration 
   among departments: Education, Human Environmental Sciences, Teaching Fellows 
   Program, Volunteer Services (2006-2009).  

	Table 5.3 continued…



	Research:
	

	Jennifer Olson and Diane Strangis
	Preservice Teacher Application of Literacy Concepts Through Service Learning 
   (2007) (supported by research grant through SCALE (2007)

	Monica McKinney and Julie Schrock
	Middle School After Montessori research study (2005-06) (supported by College 
   research stipend)

	Monica McKinney
	A+ Schools Program Sustainability Study (2003-04) (with colleagues at UNC-Chapel 
   Hill, supported by Ford Foundation grant)

	Awards & Invitations:
	

	Beth Marr
	Finalist, Teaching Fellows Undergraduate Teaching Award, UNCC (2004)

	Monica McKinney
	Recipient, Pauline Davis Perry Award for Research and Publication, Meredith 
   College (2004)

	Manley Midgett
	Recipient, NC State Service Award, NC State Science Olympiad (2002)
Recipient, National Service Award, National Science Olympiad (2002)
Recipient, NC Science Education Leadership Award, NC Science Leadership 
   Association (2005)

	Julie Schrock
	Invited Participant, National Association for Gifted Children University Network 
   Conference (2006)

Invited Participant, Academically/Intellectually Gifted Symposium (2005)

	Susan Roberts
	National Technology Leadership Initiative Mathematics Education Fellow, Society 
   for Information Technology and teacher Education (2003)


Element 5.4: Modeling Best Professional Practices in Service

The Meredith College faculty role model also emphasizes service, defined as work or action that contributes to the mission and welfare of the department, college, or community.  Service is a particularly important component for professional education faculty as we work to support the schools in our community.  Our annual IHE Performance Reports discuss our activities and service to the public schools.  Our Faculty Annual Reports and Curriculum Vitae provide additional specific information.  Highlighted below are just some of the ways that faculty involved in teacher preparation model best professional practices in service.

· Education faculty serve on state level and local committees such as curriculum review committees, program evaluation teams, Wake Education Partnership committees, and local school committees.  We conduct many workshops and presentations for local educators.  We serve as tutors, judge science fairs, and serve on award selection panels.  We provide support to beginning and career teachers.  We actively support low-performing schools.  
· We belong to at least 20 regional, national, and international professional associations and several of us have served these associations in various capacities.  A couple of us also serve on editorial review boards for refereed journals.
· Numerous education faculty participate in the MeredithREADS program, which partners adults with struggling readers for weekly one-on-one story-sharing sessions.
· We maintain a long-term relationship (since 1998) with Maureen Joy Charter School, serving the school in a number of capacities—a faculty member sits on the board, serves as secretary to the board, and chairs the personnel committee; another faculty member has served the school in an advisory capacity; we have also begun a MeredithREADS relationship with the school that taps Meredith faculty, staff, and alumnae to serve as mentors/tutors.   

· One faculty member serves on the State Evaluation Committee on Teacher Education for the State Board of Education while another served on the 2006-07 North Carolina Teacher of the Year Selection Committee.  One served as the North Carolina team leader for Children’s Choice book project while another served as co-chair for the Eastern Regional Conference of the North Carolina Council of Teachers of Mathematics.  
· Math and science faculty sponsor several programs to help increase the numbers of women and minorities in mathematics and science: Math Mentoring for eighth grade girls in Wake and Durham counties; Sonia Kovalevsky Day for middle school girls interested in math and science; Girls on Track, a partnership with NCSU for girls to investigate community problems using computer technologies; and Science Camp for middle school girls to experience science through hands-on activities.
· Theater faculty and teacher candidates provide technical assistance, costumes, scenery, and light equipment for middle/secondary schools in the area.

· Dance faculty coordinate performances in local schools.

· Foreign language faculty translate for parents and teachers at schools and for parents and LEP students in Truancy Court for Sherwood Githens Middle School in Durham.

· A Health & Human Sciences faculty member serves on the Wake County School Health Advisory Council.

· A faculty member in music serves as a clinician for several Wake County middle school choirs and conducted the 2006 ACE Festival for middle school choirs in Raleigh

Element 5.5: Collaboration

Teacher preparation is a shared responsibility with the College departments of arts and sciences and with local schools and, as such, faculty members are actively engaged with public school personnel, with colleagues in the field of education, and with colleagues across disciplines.  Public school personnel have assisted us as we have held seminars and workshops on areas such as classroom management and working with diverse students.  They have staffed NBPTS workshops, have served as guest discussion leaders for classes; and have worked with faculty to assess the internship portfolios and technology competencies.  They have helped to evaluate the program through a periodic review of the Conceptual Framework and the internship evaluation instrument (TCER) and through ongoing reviews of candidate preparation for the internship.  Public school teachers and administrators are active members of the Teacher Education Committee, the Teaching Fellows Committee, and the Pre-K Program Oversight Committee.  In turn, we hold positions on various committees within the schools.  We have collaborated with colleagues in the schools to identify the needs of beginning teachers and to try to address some of those needs.  We have worked with public school personnel to offer a National Boards support group for area teachers.  We have conducted many workshops in the schools and have volunteered with P-12 students in various tutoring, mentoring, and teaching capacities.  
Faculty in the Department of Education also actively serve the Wake Education Partnership, which is the community-based public school advocacy organization that fosters excellence in Wake County Public Schools.  We participate in the Triangle Alliance, a partnership of six LEAs and regional colleges and universities, and in the North Carolina Independent Colleges and Universities, a consortium of private teacher preparation programs across the state.  We serve, along with colleagues across the state, on accreditation teams that review teacher education programs within the state.  We have developed official partnerships with twelve public elementary schools and maintain informal partnerships with many more WCPSS schools—elementary, middle, and high.  We worked with alumnae to provide on-going professional development for beginning teachers at St. David’s School.  
Several of the activities listed in Table 5.3 above illustrate collaboration among faculty within the department and across disciplines.  Additional examples include:

· Jane Gleason worked with a faculty colleague and a local elementary teacher to receive a “Food for Thought” grant from Wake Education Partnership.
· Jane Gleason has also presented at regional and national conferences with different teachers, including the Third Biennial National Conference for Cognitively Guided Instruction and the North Carolina Council of Teachers of Mathematics.

· Jane Gleason has also worked with area elementary teachers to provide Cognitively Guided Instruction in Mathematics: A Professional Development Program for Teachers. 
· Ellen Graden has been a panel presenter with students from Broughton High School, What’s it Like to be a Hispanic in U.S. Schools? Getting the Insiders’ View and What Decision Makers Can Do.

· Jennifer Olson (education) and Fran Page (music) have been consultants for lesson developed for North Carolina Symphony in the Schools

· Monica McKinney has worked with an elementary teacher and parent volunteer on Learning in Motion, which included weekly lessons with a class and a presentation at the American Montessori Society meeting.
· Manley Midgett works with teachers on the STAMP (Science, Technology and Mathematics Partnership) for middle/secondary teachers in Roanoke Rapids and Asheboro City Schools 

· Julie Schrock has recently established a partnership with a local high school’s Teacher Cadet Program which will connect those students with Meredith faculty and students, including our own Student North Carolina Association of Educators (SNCAE) club.
Element 5.6: Unit Evaluation of Professional Education Faculty Performance

The primary purpose of evaluation is to promote self-improvement on the part of faculty members.  Each faculty member is formally evaluated by both students and the department head.  The criteria for evaluating full-time faculty are outlined in the Faculty Role Model described above and include (1) teaching, (2) academic advising and mentoring, (3) service, and (4) professional involvement.  Part-time teaching faculty are evaluated in the area of teaching.

Student Evaluations.  Student evaluations are administered yearly according to college policy. Professors who do not have tenure or a multi-year contract are evaluated each semester.  A standard evaluation form is used, but professors may elect to add questions. Care is taken to ensure anonymity of the student.  The completed forms are circulated to the department head and the faculty member as soon as possible after the close of the semester.  These completed forms are confidential and are not shared with others without consent of the faculty member or the Vice President of Academic Programs except when personnel decisions are being made.  Student evaluations are retained in the department until the faculty attains tenure or a multi-year contract and for three (3) years after that.  
Department Head Evaluations.  It is the responsibility of a department head to evaluate each member of the department once a year.  This annual written review includes information such as teaching observation, student evaluation, departmental input, and other relevant information.  The evaluation specifies areas needing improvement, strategies for achieving that improvement, and procedures for determining that improvement has taken place. A standard format is provided and the procedure is outlined.  A copy of the evaluation is provided to the faculty member and discussed.  The department head’s evaluations are retained in personnel files indefinitely.
Peer Review of Teaching.  Each faculty member is to participate in a peer review at least once every two years.  Peer observation provides an opportunity for colleagues to share their teaching practices.  The focus of peer observation is formative – to find ways to strengthen an instructor’s teaching.  In order for an open exchange of ideas to occur, the observed must be able to choose the peer observer.  The peer observer may be a colleague in one’s own or another department. Any outcomes of the observation, whether oral or written, must remain confidential between the peer participants, unless both agree to make some or all of the outcomes public.  A letter indicating that peer observation has occurred should be sent to the department head following such an observation.  The date, class observed, instructor and peer reviewer are indicated on the form.

Annual Reporting.  Each full time faculty member submits a Report of Activities and a professional development plan to the department head each year.  These activity reports include information and reflection on each of the four categories identified in the faculty role model.  Per the College’s Guidelines for Faculty Evaluation, the department head discusses the report and professional development plan with the faculty member.  The individual activity reports are summarized by the department head in an annual report of the Department which is submitted to the Dean of the School of Education, Health, and Human Sciences and the College’s Vice President for Academic Programs.  
Element 5.7: Unit Facilitation of Professional Development

The Faculty Development Office supported by the campus is committed to promoting the goals and mission of the college through enhancing faculty scholarship and teaching excellence.  It provides assistance to teaching and administrative faculty in our pursuit of professional and career goals.  It also coordinates the recognition and reporting of faculty accomplishments to the college community at large.  It provides funding for travel and summer work opportunities, grants course releases and sabbaticals for professional development, and sponsors ongoing series such as Conversations with Colleagues and Faculty Symposia which provide forums for faculty to share their work/experiences and learn from one another.  The college also supports a tuition remission policy for faculty and participates in two tuition exchange programs.  
Supporting New Faculty.  The college has an extensive system in place to support new faculty, including a website, the faculty resource page, which serves as a clearinghouse for information.  New faculty members participate in orientation activities that last throughout the first year as they become acclimated to the college and familiar with its expectations.  Each new faculty member is assigned an individual mentor who provides further support.
Tenure Track.  In addition to annual evaluations by the department head, faculty in tenure track positions are given a mid-point review by the tenured members of the department (usually at the end of year three).  At this time, a recommendation is made as to whether or not the faculty member is making adequate progress toward tenure.  At the time of tenure review, the faculty member is assigned a mentor from the Tenure and Promotion Committee to assist him/her through the process.  
All professional education faculty are expected to be continuous learners and must maintain their North Carolina teaching licenses.  To accomplish this, faculty members annually seek out and document their continuing education activities and submit them to the department.  The Department maintains these records and requests licensure renewal for the faculty member.  
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Standard 6

Unit Governance and Resources
The unit has the leadership, authority, budget, personnel, facilities, and resources including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

Element 6.1: Unit Leadership and Authority

The organizational structure of the College and the Education department enables decision-making, program design, and implementation at the appropriate program levels.  The Education department is an academic program within the School of Education, Health, and Human Sciences.  The school is headed by a Dean, who is responsible for providing leadership, recruiting personnel, prioritizing and advocating for budget enhancements, marketing and program promotion, curriculum oversight, external relations and broad oversight of the departments of Education, Health, Exercise and Sports Science, and Human Environmental Sciences.  The Dean works regularly with the Vice President for Academic Programs to advise and promote direction and vision of the departments, school, and academic division.  The Dean of the school of EHHS works with the department head and faculty members in Education to jointly set the broad direction and goals of licensure programs within the department. 

The Department of Education is directed by a department head who, in addition to the responsibilities of an academic department head, is responsible for maintaining relationships with the North Carolina Department of Public Instruction, the State Board of Education, and other North Carolina institutions of higher education; overseeing the processes of preparing state and federal reports including the North Carolina IHE Report and the Title II Federal Report as well as the preparation of annual NCATE and AACTE reports; serving as the chief teacher licensing officer for the College, and directing institutional effectiveness planning and unit assessment.  Included in the general responsibilities of a department head on campus are such activities as observing and evaluating faculty within the department; requesting and managing the department’s portion of the instructional budget; and managing course offerings
The Director of Teacher Education (K-6, middle, secondary, K-12, and workforce development) and the Director of the Graduate Program in Education are members of the Education department.  The director for B-K licensure is a member of the faculty of the Human Environmental Sciences department, which is also housed in the School of Education, Health, and Human Sciences.
The Teacher Education Committee, which evaluates and makes recommendations on the design, evaluation, and delivery of teacher education programs on campus consists of professional education faculty, faculty members from departments with licensure programs, teacher candidates, and community/public school representatives.  This committee meets monthly throughout the school year.
Program faculties are responsible for the design, implementation, and assessment of professional education programs.  Changes in existing programs originate with the program faculty in consultation with the director of the program; the director of the program brings the changes to the Education department full faculty for their input; the department head approves the change, again in consultation with the appropriate director.  The program changes are presented next to the Teacher Education Committee for comment and approval.  From there, the proposal goes to the college’s Academic Council and, finally, to the full faculty for approval.  
The Education department holds regularly scheduled department meetings (generally twice monthly) called and run by the head of the department.  The head of the department meets at least once monthly with the Dean, and the Dean has regularly scheduled meetings with the Vice President for Academic Programs.  The Director of Teacher Education calls meetings with arts and sciences program coordinators and methods faculty at least once each semester.  The Director of Teacher Education and methods instructors meet with cooperating teachers each semester as well.  The Elementary Field Experiences Coordinator, the Director of Teacher Education, and the director of the B-K program meet each semester with adjunct supervisors, recruit and assess cooperating teachers, and oversee the supervision of all teacher candidates in their internships for their respective programs.
The director of the graduate program is a member of the Department of Education and works within the departmental structure but also reports directly to the Dean for program needs.  (This structure parallels other graduate programs on campus.)  The director meets monthly with the graduate education faculty.  The graduate faculty is primarily responsible for the design, implementation, and assessment of the graduate program.  Changes begin among the graduate faculty and are carried by the director to the department head and the Dean.  Graduate proposals follow the same route through the Teacher Education Committee, Academic Council, and the full faculty as do proposals related to initial licensure.
Element 6.2: Unit Budget

For the last five years, the annual allocated budget for the Department/School of Education (for both graduate and undergraduate) has been:

Table 6.1
School/Department Annual Budget

	Academic Year
	Adjusted Budget Amount

	2002-2003
	$547,331

	2003-2004
	515,621

	2004-2005
	534,497

	2005-2006
	472,682

	2006-2007
	529,729

	2007-2008
	603,695


This figure includes full and part time faculty salaries, a portion of the department’s support staff salaries, student assistants, travel, office supplies, furniture/fixtures/equipment, and internship expenses (though candidates do pay a fee that covers most of their internship costs). 
In addition, since the last visit, the Department has benefited from funds resulting from two grants:  MentorNet and SCALE.  The MentorNet grant, received in late 2000, garnered $5000 to provide additional technology for the department and its students.  The “Learning to Teach, Learning to Serve” SCALE (Student Coalition for Action in Literacy Education) grant, a partnership among the Teaching Fellows Program, the Department of Education, and the College’s Office of Volunteer Services, was first received in 2006-07 and runs for three years.  It provides $20,000/year to purchase literacy materials for use by faculty and teacher candidates and to support faculty development and teacher candidate efforts in our partner schools.  Two faculty members have received additional funds in the amount of $10,000 from the organization to support their research related to the project.
These off-campus grants have been supplemented by a number of on-campus grants and awards.  Education faculty members have received professional development grants and course releases from our office of Faculty Development to conduct research, to write, to travel, and to take classes.  Table 6.1 summarizes this support.

Table 6.2
Faculty Development Support for Faculty in the Department of Education, 


2004-2007

	Recipient(s)
	Type of Award
	When Received

	Julie Schrock
	travel to AIG Summer Camp in Greenville
	Summer 2007

	Julie Schrock
	travel to AIG conference
	Spring 2007

	Julie Schrock
	curriculum stipend (4 hours)
	Summer 2006

	Julie Schrock
	professional development course release
	Spring 2006

	Ellen Graden
	sabbatical
	Spring 2006

	Ellen Graden
	travel to New Zealand  
	Spring 2006

	Monica McKinney & Julie Schrock
	research stipend
	Summer 2005

	Jane Gleason
	travel to 4th Annual Summer Algebra Institute at U. of Wisconsin Madison
	Summer 2005

	Monica McKinney
	professional development course release
	Spring 2005

	Jane Gleason
	professional development course release
	Spring 2004


Also from the College, the Department of Education has funds in the amount of $400 - $450 per full-time faculty member for professional travel.  These funds are used for faculty travel to conferences and workshops and other approved faculty development activities.  Each faculty member is encouraged to attend at least one state or regional professional meeting each year and to attend a national professional meeting at least once every three years.  The Dean of each school has additional funding meant to supplement departmental funds.  

Element 6.3: Personnel

As stated above, the Education Department includes nine full-time faculty members and nine part time faculty/supervisors.  In addition, 20 faculty members who are employed full- or part-time by the college serve the education department on a part time basis.  The department is further supported by two full time staff positions and up to three student worker positions.  The Teaching Fellows program, consisting of one full-time administrative faculty member and one full-time staff position also support the efforts of the department.  The number of faculty and support staff is adequate to support the undergraduate and graduate programs, both to allow for small class sizes and reasonable faculty/student advising loads.  Average class size at the undergraduate level is 11.4 and graduate programs average 7 per class.  Even our largest introductory professional education classes typically have no more than 24 students.
Workload Policies.  Faculty members are expected to teach 21 credit hours per year (fall and spring semesters), with the average undergraduate course being three credit hours.  Faculty receive 4.5 hours of credit for graduate courses with enrollments equal to or greater than ten.  In making teaching assignments, the department head considers such criteria as the number of preparations and total number of students taught.  At the undergraduate level, research courses (EDU 299 and EDU 499) accumulate with a value of 1/9 credit per candidate and at the graduate level, masters theses (EDU 650, 651, 800) accumulate with a value of 2/3 credit per thesis.  Supervision of internships at the initial licensure level are calculated into faculty load at 2/3 credit per intern, meaning that 4-5 interns are the equivalent of one 3-hour course.  College supervisors from the Department of Education are required to observe each intern teaching for a minimum of four times, with their cohort supervisor in the content area, observing a minimum of twice.  Problems in the internship require more hours of observation and conversation both with the student intern and the cooperating teacher.  The Internship Handbook for Teacher Candidates spells out the policies related to problems in the internship, removal from the program, and possible return.  
Faculty members are compensated monetarily for teaching in any of the summer sessions offered by the college.  In addition to teaching, the faculty role model adopted in 2003 includes academic advising and mentoring, service, and professional involvement.  The role model is prioritized by the faculty member in consultation with the department head each year.  Teaching always occupies the highest level of priority while the importance of the other areas is flexible and dependent on the faculty member’s interests and opportunities.  Sometimes faculty members assume special duties or administrative positions that require a reduction in the teaching load.  Such reductions require approval from the department head and the Dean.  Additional details about faculty workload policies can be found in the Faculty Handbook.

Changes related to workload policies since our last accreditation visit include the additional credit received for teaching adequately enrolled graduate courses (4.5 now instead of 3), the counting of theses and undergraduate research in our workload, and an examination of the college’s committee structure which resulted in decreased committee assignments for most faculty members.
Use of Full-Time, Part-Time, and Clinical Faculty.  The Department of Education makes judicious use of adjunct teaching faculty and cultivates long term relationships with these individuals.  The part time instructors who teach the elementary social studies and science methods courses have done so for more than ten years and attend department meetings when they are able.  Of the nine part time instructors under contract in 2006-07, six have taught and/or supervised for more than five years and several have served the department in numerous ways.  They are, therefore, familiar with the goals, objectives, and design of our teacher education programs.  Our adjunct faculty are valued members of the teacher education faculty, often having worked with our candidates or with the department in another way while they were employed by the Wake County Public School System.  All are appropriately credentialed.  The department does not use graduate teaching assistants in delivering instruction.  
Support Staff.  As stated above, the Department of Education has two full time administrative assistants.  With the departure of one of our long time assistants this past spring, one of these positions has been reconfigured to emphasize support of our licensure-only and graduate programs.  The College further supports the department by providing copy/print and postal services, catering and facilities services, grant-writing and service learning assistance for faculty, and health services and technical support for faculty, staff and students.  Technical support for faculty/staff computers and classroom technology needs (data projects, VCRs, etc.) is provided as needed by our technology and media services departments.
Element 6.4: Unit Facilities

The Education department is housed in Ledford Hall.  The majority of offices are on the second floor, including the main office for the department, the Teaching Fellows office, and the offices of the Director of Teacher Education and the Director of the Graduate Program.  The Teaching Fellows office suite provides a conference space and student lounge that are freely shared with the department and all teacher candidates.  A workroom on the second floor houses a computer/printer/scanner and various resources to support education faculty and teacher candidates.  Remaining offices on the second floor also serve education faculty, with additional offices located on the basement level.  Also located on the basement level is the Meredith Autism Program, which is administered by the Psychology Department but in which some of our candidates work.  The first floor houses the Psychology department, an instructional computer lab, and a student lounge space.  The third floor houses the Sociology and Social Work department.  The Education department depends on both of its neighbors for required courses. 
The office of the Dean of Education, Health, and Human Sciences is in Martin Hall.

The classrooms in Ledford Hall come in various sizes, with small and medium-sized classrooms, and one large lecture hall.  The medium and small classrooms contain whiteboards, bulletin boards, televisions with VCRs, and movable tables with stackable chairs.  The easy portability of the furniture enables faculty in professional education to model multiple responsive instructional strategies.  The mixture of room sizes also enables faculty to teach creatively – using cooperative groups and breakout groups, for example.

Element 6.5: Unit Resources including Technology

The unit has excellent resources for preparing teachers.  The Education department maintains a workroom for faculty and students.  The room includes references, sample texts, sample software, math manipulatives, literacy materials, science supplies and other materials needed to model best practices in teaching, scholarship, and service.  The Department also maintains a small professional library in Ledford to supplement the many resources available in the college library.  Faculty, staff, and teacher candidates have access to an extensive array of print and electronic media, technology, and media equipment. 
Library Resources.  The Carlyle Campbell Library provides extensive resources to support the Meredith community, including our education licensure students and graduate education students.  The library collection includes over 190,000 volumes.  Education materials are located in two places within the collection—in the Dewey Decimal classification 370-379 (with 5,968 volumes), and in the curriculum materials center.  The curriculum materials center on the ground floor of the library includes all textbooks approved for K-12 use in the state of North Carolina (8,636 volumes) and a large collection of literature for children and young adults (5,394 volumes).  Better than 1 out of every 5 items in these collections have been checked out in the last three years.  The library also owns over 7,500 videos, laserdiscs and DVDs.  This collection is heavily used by student teachers.  The music library includes a substantial pedagogy collection, along with over 8,000 scores and 2,500 CDs. 

Materials are added to the library collection in a variety of ways.  Each academic department appoints a faculty member as library liaison to manage the portion of the library acquisitions budget directly allocated to the department.  For Education, the amount allocated for the 2006-07 fiscal year was $2,147.00.  In addition to funds directly allocated to each department, the library supports purchases through an approval plan.  Faculty members from each academic department assisted the library’s Head of Technical Services in creating a profile that described the types of materials that would support the Meredith curriculum.  Books fitting that profile are sent to the library where they are available for review by faculty and librarians.  Books deemed appropriate for the collection are retained.  In this manner, the library acquired 54 books in the education field last year.  In addition, the library has a supplemental budget for the acquisition of materials at the graduate level to support the College’s graduate programs.  In fiscal year 2005-06, the library spent $14,787.31 on library materials in the field of education, adding 2,358 volumes to the collection.  Upper division and graduate students conducting advanced research occasionally need resources outside the scope of the library’s acquisitions program.  For these researchers, the library provides Interlibrary Loan (ILL) services and the ability to borrow books directly from North Carolina State University.  ILL services are provided at no charge to graduate students.  Charges for undergraduates begin only after the student has made her 10th ILL photocopy request in a particular semester.  There are no charges for borrowing books through ILL.

The library subscribes to over 100 databases for the College’s students in a variety of disciplines (including ERIC).  Many include access to the full text of resources indexed in them.  The library directly subscribes to 2,289 journals in print and electronic form.  Academic departments are surveyed annually to determine the appropriateness of current subscriptions and the need for new subscriptions.  Through the library’s online databases, direct subscriptions, and access to free resources across the Internet, 1,217 titles with a focus on education issues for our students have been identified.  Some of our most heavily used education periodicals include: American School Board Journal, Art Education, Child Development, Childhood Education, Education Week, Educational Leadership, Language Arts, Phi Delta Kappan, Reading Teacher, School Arts, and the Times Educational Supplement. 
The Library’s Media Services unit provides audiovisual equipment and training in the use of that equipment to the Meredith community.  They loaned 2,990 pieces of equipment to students, faculty, and staff in 2005-2006.  This included cameras (both still and video), data projectors, tape recorders, laptop computers, sound systems and more.  The department has equipped two classrooms in Ledford with data projection and audiovisual equipment and has placed six similarly equipped mobile carts in the building for use in any classroom.  Across campus, a total of 75 classrooms/carts are similarly equipped.  The department collaborates closely with faculty to acquire audiovisual equipment to support programs.  A recent example of such a collaboration was the acquisition of a Smartboard for teacher candidates in the Education department.  More information is available in the NCATE Library Resources Report 2006 .
Technology Resources.  The Department of Education has the hardware, software and support it needs to achieve the goals outlined in its Technology Plan.  Written in preparation for the last accreditation visit, this plan has guided and informed curriculum, assessment, and course delivery.  As mentioned above in the overview of the College, the Meredith Technology Initiative began in 2001.  In addition to the Laptop Program which provides students with laptops, the Initiative also established a regular replacement cycle for faculty and staff.  All full time faculty and staff members have laptops or desktops (all professional education faculty have chosen laptops that they can easily transport to classrooms, meetings, and school observations).  All have an individual printer or are linked to a nearby printer (all professional education faculty have personal printers in their offices).  The campus supports five open computer labs (one of which is located in Ledford Hall) for student and/or faculty use.  Some of the labs have specialized software packages and can be reserved for instruction as needed.
In addition to the hardware provided by MTI, the campus has expanded its wireless capabilities so that nearly all classroom and office buildings are wireless.  The Camcard system enables faculty, staff, and students to quickly and easily purchase food and other supplies; borrow library materials; and access copy machines, campus buildings, and labs.  MTI also provides the campus with Web-Advisor (a web-based application used to access course information, view grades, and register for classes), Datatel’s Colleague (the administrative software package that houses student data, human resources, and financial data), and Entrinsik Informer (a set of common reports that have been developed for use by Deans, department heads, and other administrators).  Web-based server storage (Digital Locker) provides faculty, staff, and students with the capability to store information, transfer personal files, as well as share files and collaborate with other users.  Faculty members use a variety of web-based software packages, such as Blackboard and Securexam, to provide enhanced posting of course syllabi, class assignments, online course discussions groups, classroom computer test taking, and classroom computer monitoring.  The standard software package available to faculty and students is quite extensive, and can be augmented with specialized software such as HyperStudio and Inspiration.
The Meredith Library is also a central part of the Meredith Technology Initiative.  As described above, the library offers a number of online services, including management of Meredith College Television (MCTV), Media Services, access to the library catalog, the interlibrary loan service, journals, reference materials, e-books, and 100 licensed databases.

The MTI also helps fund the technical support functions available to all students, faculty and staff.  The Meredith Help Desk provides first level support for all.  Resident Assistants live in the dorms and provide assistance to students.  The Application Support Group provides additional assistance to students, faculty, and staff with more advanced problems and project issues.  The Desktop Support Group offers hardware, software, and infrastructure support for the labs and all faculty and staff computers and printers.  Network services administer the wireless network, email servers, database servers, and the IP phone system.
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� At the current time, the Biology and Chemistry programs are phasing out and are being replaced by the Comprehensive Science program.





