Teacher Candidate Evaluation Rubric (TCER)

Meredith College

Department of Education
Levels of Performance

Exemplary – Implementation of standard is exemplary and at an outstanding level.  Student teacher intern consistently meets the standard, is exceptionally effective and creative, and needs no support.
Proficient – Implementation of the standard is consistent and effective.  Standard is demonstrated with only occasional lapses in implementation and minimal support is needed.  

Developing – Implementation of the standard is inconsistent and intermittent.  Student teacher intern will need ongoing support and skill development to be successful in this area.

Unsatisfactory – Little or no evidence of implementation of the standard, even with support. Substantial work in this area is needed to achieve basic competence.

Standard 1:  Content Pedagogy.  The teacher candidate understands the central concepts, tools of inquiry, and structures of the discipline(s) she teaches and can create learning experiences that make these aspects of subject matter meaningful to students.

	
	Unsatisfactory
	Developing
	Proficient
	Exemplary

	Demonstrates knowledge of content
	Exhibits lapses in understanding of content to be taught, e.g. gives no response or shallow response to student questions

Makes errors in content 

Limited/no correction of student errors/misconceptions in content knowledge

Displays little interest in subject matter


	Demonstrates basic understanding of content to be taught, e.g. sometimes gives sufficient responses to student questions
Makes few errors in content

Corrects some student errors/misconceptions in content knowledge

Displays basic interest in subject matter
	Demonstrates above average understanding of content to be taught e.g., consistently gives sufficient responses to student questions

Makes no errors in content 

Regularly corrects students’ errors/misconceptions in content knowledge

Shows interest in subject matter


	Demonstrates deep understanding of content to be taught e.g., extends student knowledge in responses to student questions

Makes no errors in content 

Supports students in finding own errors/misconceptions

Researches content to be taught to extend subject area 

Continually demonstrates enthusiasm for and personal interest in subject matter

	Creates meaningful learning experiences
	Does not assist students in making connections between subject, broader curriculum and real-world application

Presents content strictly from one perspective, e.g. the book 


	Sometimes helps students make connections between subject, broader curriculum and real-world application

Sometimes presents content from multiple perspectives


	Learning experiences lead to students making connections between subject, broader curriculum and real-world application

Presents content from multiple perspectives


	Designs creative learning experiences that lead students to make connections between subject, broader curriculum and real-world application

Designs learning experiences that allow students to interpret content from multiple perspectives

Motivates students to have interest in subject by making connections to personal lives




Standard 2: Student Development. The teacher candidate understands how children learn and develop and creates learning opportunities to support their intellectual, social, and personal development. 
	
	Unsatisfactory
	Developing
	Proficient
	Exemplary

	Designs instruction based on knowledge of students’ developmental domains (e.g. cognitive, social, emotional)
	Design of instruction indicates little knowledge of developmental characteristics of students


	Design of instruction demonstrates some knowledge of developmental characteristics of students
	Design of instruction frequently demonstrates understanding of developmental characteristics of students
	Always considers individual variations in developmental characteristics of students in designing  instruction

	Builds on existing student knowledge and experiences to make learning relevant
	Makes little/no effort to make connections between existing student knowledge/experiences and new content


	Sometimes makes connections between existing student knowledge/experiences and new content for some students
	Frequently makes connections between existing student knowledge/experiences and new content for all students
	Designs instruction that allows all students to make continuous connections between existing knowledge/experiences and new content

	Creates opportunities for construction of knowledge through active participation
	Makes little/no effort to provide opportunities for students to engage in active knowledge construction

	Sometimes creates opportunities for students to engage in active knowledge construction
	Frequently creates opportunities for students to engage in active knowledge construction
	Creates opportunities for every student to construct knowledge at differentiated levels


Standard 3:  Diverse Learners.  The teacher candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners (including cognitive, academic, cultural, linguistic, psychological, social, emotional, and physical diversity.
	
	Unsatisfactory
	Developing
	Proficient
	Exemplary

	Accesses appropriate personnel and services to meet exceptional students’ needs
	Seldom consults/collaborates with other professionals to support the learning of diverse learners; assumes little responsibility for learning of students with unique needs
	Limited or infrequent

consultation/collaboration with other professionals to support diverse learners; occasionally assumes responsibility for diverse learners 
	Regular consultation/collaboration including continuous monitoring of student progress toward individual learning goals; assumes responsibility for diverse learners
	Partners with other professionals to support diverse learners through consultation/collaboration and/or co-teaching; shares responsibility for student learning

	Adjusts instruction to accommodate individual learning needs
	Little evidence of accommodation of individual learning needs
	Only adjusts instruction as indicated on students’ individual learning plans
	Adjusts instruction for individual students as indicated on individual learning plans, and as needed in the classroom on an ongoing basis
	Develops and implements accommodations for diverse learners in collaboration with others; Seeks new knowledge based on student need



	Creates learning community respectful and inclusive of individual differences
	Access to learning and participation in activities is not provided for diverse learners
	Limited access to learning and infrequent participation in activities for diverse learners
	Frequently provides access to learning and participation in activities for diverse learners
	Always provides access to learning and participation in activities for all students; identifies and promotes students’ unique differences and talents


Standard 4:  Instructional Strategies.  The teacher candidate understands and uses varied instructional strategies to encourage students’ critical thinking, problem solving, and performance skills.

	
	Unsatisfactory
	Developing
	Proficient
	Exemplary

	Uses a variety of instructional strategies and assumes roles (e.g., instructor, facilitator, coach, audience) that are aligned with the intended instructional outcomes
	Relies primarily on one or two instructional strategies

Relies on a single role in the instructional process

Learning experiences are not aligned intended instructional outcomes

	Occasionally uses a variety of instructional strategies

Occasionally assumes different roles in the instructional process

Some learning experiences do not meet intended instructional outcomes

	Regularly uses a variety of instructional strategies that are aligned with intended instructional outcomes
Often assumes various roles in the instructional process

Most learning experiences meet intended instructional outcomes
	Seeks novel instructional strategies to support all students in meeting intended instructional outcomes
Consistently assumes various roles in the instructional process

Learning experiences meet intended instructional outcomes


	Learning experiences reflect best practice

	Few, if any, learning experiences reflect best practice

	Some learning experiences reflect best practice
	Most learning experiences reflect best practice
	Most learning experiences reflect best practice
Takes initiative to extend knowledge of best practice

	Learning experiences follow an organized progression

	Learning experiences do not follow an organized progression  

Time allocations are unrealistic

	Some learning experiences follow an organized progression  

Most time allocations are reasonable
	Most learning experiences follow an organized progression
Time allocations are reasonable
	Learning experiences progress coherently
Time allocations are reasonable and allow for flexibility


	Varies grouping patterns for instruction.


	Instructional groups do not support students' needs or the intended learning outcomes and offer no variety

	Instructional groups are inconsistent in supporting students' needs and suitability to the intended learning outcomes and offer minimal variety

	Instructional groups regularly vary according to students’ needs and are appropriate for intended learning outcomes

	Instructional groups regularly vary according to students’ needs and are appropriate for intended learning outcomes
Student choice is considered in instructional grouping

	
	Unsatisfactory
	Developing
	Proficient
	Exemplary

	Utilizes a variety of instructional materials and resources


	Shows little or no awareness of the need to use various instructional materials
Unaware of resources, including technologies, to support teaching and meaningful learning

	Depends primarily upon others to supply materials & resources
Limited awareness of resources to support teaching and meaningful learning 
	Routinely obtains multiple resources and materials to extend student thinking and creativity
Aware of resources available to support teaching and meaningful learning 
	Consistently & actively seeks out and/or develops a variety of  resources to engage students and enhance learning
Evidence of student input in selecting or adapting materials


	Integrates multiple perspectives to strengthen the curriculum.
	Does not seek authentic multicultural resources 
Rarely integrates multiple perspectives to strengthen the curriculum or to engage all students
	Occasionally integrates

authentic multicultural resources

Limited use of multiple perspectives to strengthen the curriculum and to engage all students
	Consistently embeds

authentic multicultural resources

Consistent use of multiple perspectives to strengthen the curriculum and to engage all students
	Consistently embeds

authentic multicultural resources and multiple perspectives to strengthen the curriculum 
Engages all students to reflect upon their personal cultural experiences/backgrounds in relation to the curriculum


Standard 5: Management and Motivation.  The teacher candidate uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

	
	Unsatisfactory
	Developing
	Proficient
	Exemplary

	Manages student behavior
	No clear standards of conduct; students are unaware of standards.

Behavior is not monitored; little or no response to misbehavior
Responds inconsistently, harshly, or disrespectfully

Positive behavior is unnoticed or not reinforced


	Standards of conduct are evident

Behavior is usually monitored

Response to misbehavior is sometimes inconsistent

Positive behavior is globally noticed or reinforced

Sometimes makes adjustments based on student behavior
	Students articulate standards of conduct

Behavior is consistently monitored

Response to misbehavior is appropriate and successful

Specific positive behavior is encouraged and reinforced 

Makes adjustments based on student behavior
	Students participate in developing and implementing standards of conduct

Behavior is monitored proactively,  and in a manner that is sensitive to individual needs

Specific positive behavior is encouraged and built into lessons

Makes adjustments to enhance social relationships, student motivation or engagement and productive work 

	Creates a climate of respect and rapport
	Interaction with students is negative, demeaning, or inappropriate to students’ cultures

Student conflict is typical of student interactions


	Interaction with students is generally appropriate with only occasional inconsistencies, favoritism or lack of regard for a student’s culture

Students typically get along well
	Interactions with students are warm, friendly and caring, with attention to students’ cultures.

Students typically react to each other politely and with respect.
	Interactions with students are authentically warm, caring, and individualized. 

Students typically genuinely care about each other

	Environment  (e.g., instructional goals and activities) establishes a culture for learning
	Environment conveys low expectations for learning and success for students
	Environment conveys inconsistent expectations for learning and success for students
	Environment conveys high expectations for learning and success for all students
	Thorough planning of high expectations and learning activities  with input from all students establishes a culture for learning


Standard 5: Management and Motivation.  The teacher candidate uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation. (con’t.)
	Indicator
	Unsatisfactory
	Developing
	Proficient
	Exemplary

	Organizes physical space
	Physical resources and materials are poorly organized or do not provide access to students 
	Physical resources and materials often are organized and provide access to many students
	Physical resources and materials are regularly organized in advance and provide access to learning for most students
	Physical resources and materials are always well organized and used optimally to provide access to learning for all students


Standard 6.  Communication & media.  The teacher candidate uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom. (con’t.)

	
	Unsatisfactory
	Developing
	Proficient
	Exemplary

	Demonstrates effective oral and written language
	Directions and procedures are confusing

Oral/written language is either unclear or incorrect

Either speaks in a monotone or volume is inappropriate

Vocabulary either limited or inappropriate

	Directions and procedures are clarified after initial confusion
Oral/written language is clear, concise, & correct in most situations
Inflection and appropriate volume used occasionally
Vocabulary use is age-appropriate
	Directions and procedures are clear to students and contain the appropriate amount of detail.
Communicates effectively; uses standard English consistently.

Consistently uses inflection and appropriate volume
Vocabulary usage is age-appropriate 
	Directions and procedures are clear to students and anticipate possible misunderstanding

Encourages effective & correct language usage among students
Engages students with enthusiastic, animated voice 
Teacher uses vocabulary in a way that encouarges extension among students


	Poses high-quality questions and engages students in discussion
	Teacher’s questions are generally poor quality

Wait time inadequate
	Teacher’s questions vary in quality

Wait time varies
	Most questions are clear and promote higher-order thinking

Wait time is adequate
	Questions uniformly clear and promote higher-order thinking

Wait time is adequate

Students encouraged to pose meaningful questions

	Creates opportunities for learner response & discussion
	Few students respond to questions or participate in discussion; participation is not equitable
No sustained feedback after an incorrect student response

Teacher is only adjudicator of responses

Teacher addresses student responses in vague, non-affirming manner

	Some students respond to questions; same students contribute to discussion

Sometimes provides sustained feedback after an incorrect student response

Teacher is primary adjudicator of responses
Teacher addresses most student responses in a clear, affirming manner; little variety noted in affirmations
	All students have equitable opportunity to respond to questions and participate in discussion
Regularly provides sustained feedback after an incorrect student response; uses scaffolding

Teacher is primary adjudicator of responses
Teacher  addresses student responses in a manner that is clear and affirming; good variety in affirmations

 
	All students actively engaged in discussion 

Takes initiative for extending discussion and including all students
Always provides sustained feedback after an incorrect student response; uses scaffolding to extend student learning

Discussion is interactive; Adjudication of responses shared by both students and teacher

Teacher  & fellow students address student responses in a manner that is clear and affirming; good variety in affirmations



	Uses media and technology
	Media use is absent or inappropriate 
	Limited use of media communication tools to enrich learning
	Appropriate use of a variety of media communication tools including audio-visual aids and computers to enrich learning
	Integrates appropriate use of media communication tools to enrich learning and enhance all students’ technology proficiency


Standard 7:  Planning.  The teacher candidate understands the importance of instructional planning and designs instruction based upon knowledge of the discipline, students, the community, and curriculum goals.

	
	Unsatisfactory
	Developing
	Proficient
	Exemplary

	Short-and long-range planning


	Limited/no expectations for student learning based on state guidelines

Seldom creates units and lessons that achieve the expectations for student learning
Makes no effort to research content to be taught
	Needs support/ is inconsistent in establishing expectations for student learning based on state guidelines
Needs support/ is inconsistent in creating units and lessons that achieve the expectations for student learning
Makes limited efforts to research content to be taught

	Establishes expectations for student learning based on state guidelines with minimal support
Creates units and lessons to achieve the expectations for student learning
Researches content to be taught in lessons

	Independently establishes expectations for student learning based on state guidelines
Creates innovative units and lessons to achieve long-term expectations for student learning 

Studies the content to extend student understanding beyond lesson


	Lesson planning


	Planning of lessons, activities, or experiences are not appropriate and relevant to the students’ developmental levels, the content area, or curriculum goals
Limited/ no evidence that plans are based on student assessment and prior learning; does not use differentiation in planning
	Needs support/ is inconsistent in planning lessons, activities, and experiences that are appropriate and relevant to the students’ developmental levels, the content area, and curriculum goals
Needs support/ is inconsistent in developing plans based on student assessment and prior learning; no differentiation based on student needs
	Plans lessons, activities, and experiences that are appropriate and relevant to the students’ developmental levels, the content area, and curriculum goals

Develops plans based on student assessment and prior learning; sometimes differentiates based on student needs

	Consistently plans lessons, activities, and experiences that are effective, appropriate and relevant to the students’ developmental levels, the content area, and curriculum goals
Consistently develops plans based on student assessment and prior learning,  differentiates based on student needs


Standard 8:  Assessment.  The teacher candidate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.

	
	Unsatisfactory
	Developing
	Proficient
	Exemplary

	Uses a variety of formal and informal assessment strategies


	Sporadically plans and implements assessments of student progress.  Rarely assesses the effectiveness of instruction
Gives students no opportunity to evaluate their own work or self-assess
	Uses limited number of formal and informal assessment methods. Some use of assessments for monitoring and reflecting on effectiveness of instructional strategies 

Gives students little opportunity to evaluate their own work or self-assess
	Incorporates appropriate formal and informal assessment strategies as a basis for monitoring both student progress and effectiveness of instructional strategies
Occasionally engages students in self-assessment activities


	Selects and/or constructs a variety of appropriate formal and informal assessment methods and tools as a basis for monitoring the progress and effectiveness of instructional strategies for all students
Teaches all students how to self assess; gives all students multiple opportunities to evaluate and improve their performance



	Interprets and uses assessment data to make instructional decisions
	Inaccurate or no interpretation of assessment data  to determine student learning needs, modify instruction, or design instructional strategies to achieve defined student outcomes

Sees little/no connection between assessment and instruction
	Limited use of assessment results to determine student learning needs, modify instruction, and design instructional strategies to achieve defined student outcomes

Limited use of a variety of assessments to assess achievement of local, state, and/or national standards
	Regularly interprets and uses assessment results to determine student learning needs, modify instruction, and design alternative instruction needed to achieve defined student outcomes

Uses a variety of appropriate assessments to assess achievement of local, state, and/or national standards


	Interprets and uses assessment to inform instruction by making links between teaching and student performance, adjusts instruction as a result of analysis of and reflection on student performance
Uses a variety of appropriate assessments to provide on-going and timely feedback and to assess achievement of local, state, and/or national standards 




Standard 8:  Assessment.  The teacher candidate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner. (con’t.)
	
	Unsatisfactory
	Developing
	Proficient
	Exemplary

	Monitors and records assessment data


	Records of student progress are minimal, inconsistent, and/or inaccurate 

Provides little or no feedback to students, parents/guardians, or colleagues on progress
	Maintains accurate records of assessments for use when communicating with parents and students
Inconsistently provides feedback to students, parents/guardians, or colleagues on progress
	Maintains qualitative and quantitative assessment records to use when communicating with parents and students
Monitors students’ performance regularly and communicates progress to students, parents/guardians, and colleagues


	Maintains detailed qualitative and quantitative assessment records to monitor all student progress toward achieving instructional goals and standards
Consistently provides timely feedback to students, parents/guardians, and colleagues


Standard 9: Reflective Practice: Professional Development.  The teacher candidate is a reflective practitioner who continually evaluates the effects of her choices and actions on others and who demonstrates a professional commitment to teaching.
	
	Unsatisfactory
	Developing
	Proficient
	Exemplary

	Reflective practice and decision-making
	Under or overestimates lesson  effectiveness; cannot judge if goals were met
No or few suggestions for lesson improvement
Unaware of teaching strengths and needs
Unreceptive to feedback
No evidence of self-reflection
	Sometimes accurately judges lesson effectiveness and whether goals were met
Offers general suggestions for improvement
Receptive to feedback
Uses self-reflection minimally
	Accurately assesses lesson effectiveness and whether goals were met
Makes connections between teaching strategies and lesson success
Offers some suggestions for lesson improvement based on specific student behavior and learning

Invites feedback; uses reflection and feedback to become self-aware and make changes
	Detailed assessment of lesson effectiveness and whether goals were met
Makes specific connection between teaching strategies and lesson success
Offers detailed suggestions for lesson improvement based on specific student behavior and learning
Displays reflection based on evaluation and other data collection
Transforms teaching based on feedback and reflection


Standard 9: Reflective Practice: Professional Development.  The teacher candidate is a reflective practitioner who continually evaluates the effects of her choices and actions on others and who demonstrates a professional commitment to teaching. (con’t.)
	
	Unsatisfactory
	Developing
	Proficient
	Exemplary

	Professional and ethical (e.g., trustworthiness, respect, responsibility, fairness, caring, and citizenship) Behaviors
	Acts unethically

Does not complete student teaching tasks
Exhibits negative attitudes; criticizes others
Dresses unprofessionally; uses inappropriate speech

Is late or absent
Unaware of or disregards school policies
	Acts ethically
Completes student teaching tasks

Occasionally displays negative attitudes

Dresses professionally; uses courtesy and appropriate speech

Occasionally late or absent

Adheres to school policies
	Models ethical behavior
Completes all student teaching tasks promptly, thoroughly, and efficiently

Displays enthusiasm and positive attitude

Dresses and speaks professionally; is courteous to all

Dependable attendance

Adheres to school policies
	Models and teaches ethical behavior 
Exceeds requirements for student teaching tasks

Displays enthusiasm and positive attitude; is a problem solver

Dresses and speaks professionally; is courteous to all

Dependable attendance

Adheres to school policies; reflects on their effectiveness

	Leadership and professional development
	Avoids leadership roles

Rarely contributes ideas or materials

Seldom attends seminars, staff meetings or seeks professional development opportunities
	Assumes leadership roles when offered

Provides resources or assistance when asked; seldom helps others

Attends  seminars and staff meetings

Occasionally participates in professional development
	Seeks leadership roles

Takes initiative; shares ideas and resources; assists others

Attends and contributes to seminars and staff meetings

Frequently seeks professional development opportunities
	Initiates opportunities to provide leadership

Investigates new ideas, materials and resources to contribute to group; assists others

Attends and provides leadership in seminars and staff meetings

Continually seeks professional development opportunities


Standard 10: School and Community Involvement. The teacher candidate fosters relationships with parents, school colleagues and agencies in the larger community to support students’ learning and well-being.
	
	Unsatisfactory
	Developing
	Proficient
	Exemplary

	Establishes cooperative partnerships with families to support student learning
	Makes no effort to communicate with families or guardians; is unresponsive to parent concerns

Does not involve parents or families in the school environment

Does not share evidence of student progress with families 
	Communicates and  responds minimally to families or guardians

Occasionally involves parents or families in the school environment

Uses informal or formal means to communicate with families about student progress or behavior

Maintains home-school documentation occasionally


	Communicates with families or guardians regularly; responds to concerns in a timely manner

Frequently involves parents or families in the school environment

Uses informal or formal means to communicate with families about student progress or behavior, both positive and negative

Maintains home-school documentation independently
	Communicates with families or guardians frequently and in a proactive manner

Responds to parents sensitively and in a timely manner

Motivates parents and families to be involved in school activities

Invites opportunities with parents and families to provide input on  student progress and behaviors

Maintains home-school documentation based on diverse needs of students and families




Standard 10: School and Community Involvement. The teacher candidate fosters relationships with parents, school colleagues and agencies in the larger community to support students’ learning and well-being. (con’t.)
	
	Unsatisfactory
	Developing
	Proficient
	Exemplary

	Respects and advocates for students 
	Displays negative attitudes toward students

Fosters disrespect for students; demonstrates no understanding of students’ rights

No evidence of student advocacy
	Generally demonstrates respect for students

Seldom advocates for students; demonstrates limited understanding of students’ rights


	Affirms and defends dignity and worth of each student

Advocates for students appropriately in the classroom; demonstrates respect for student rights
	Actively affirms and defends the dignity and worth of each student

Advocates for students appropriately beyond the classroom; ensures that students’ rights are respected

	Utilizes school and community resources
	Uses inappropriate or limited communication with colleagues/community

Disregards confidentiality
	Communicates with colleagues/ representatives of community occasionally

Requires assistance in confidentiality matters
	Regularly uses colleagues/community resources to meet student needs

Maintains confidential matters appropriately with minimal assistance
	Maximizes communication with colleagues/ community resources to support student learning and well-being

Manages confidential matters independently


Meredith College

Mid-term Internship Evaluation

Teacher Candidate ________________________________   Date ______________________

Licensure Area ___________________________________
Directions:  Please complete the following evaluation of the candidate.  Use the Teacher Candidate Evaluation Rubric (TCER) to guide your evaluation.

4-Exemplary – Implementation of standard is exemplary and at an outstanding level.  Student teacher intern consistently meets the standard, is exceptionally effective and creative, and needs no support.

3-Proficient – Implementation of the standard is consistent and effective.  Standard is demonstrated with only occasional lapses in implementation and minimal support is needed.  

2-Developing – Implementation of the standard is inconsistent and intermittent.  Student teacher intern will need ongoing support and skill development to be successful in this area.

1-Unsatisfactory – Little or no evidence of implementation of the standard, even with support. Substantial work in this area is needed to achieve basic competence

N/O- No opportunity to observe

Standard 1:  Content Pedagogy.  The teacher candidate understands the central concepts, tools of inquiry, and structures of the discipline(s) she teaches and can create learning experiences that make these aspects of subject matter meaningful to students.

	Demonstrates knowledge of content
	4
	3
	2
	1
	N/O

	Creates meaningful learning experiences
	4
	3
	2
	1
	N/O


Standard 2: Student Development. The teacher candidate understands how students learn and develop and creates learning opportunities to support their intellectual, social, and personal development. 

	Designs instruction based on knowledge of students’ developmental domains (e.g. cognitive, social, emotional)
	4
	3
	2
	1
	N/O

	Builds on existing student knowledge and experiences to make learning relevant
	4
	3
	2
	1
	N/O

	Creates opportunities for construction of knowledge through active participation
	4
	3
	2
	1
	N/O


Standard 3:  Diverse Learners.  The teacher candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners (e.g., LEP, exceptional, gifted/talented).
	Accesses appropriate personnel and services to meet exceptional students’ needs
	4
	3
	2
	1
	N/O

	Adjusts instruction to accommodate individual learning needs
	4
	3
	2
	1
	N/O

	Creates learning community respectful and inclusive of individual differences
	4
	3
	2
	1
	N/O


Standard 4:  Instructional Strategies.  The teacher candidate understands and uses varied instructional strategies to encourage students’ critical thinking, problem solving, and performance skills.

	Uses a variety of instructional strategies and assumes roles (e.g., instructor, facilitator, coach, audience) that are aligned with the intended instructional outcomes
	4
	3
	2
	1
	N/O

	Learning experiences reflect best practice
	4
	3
	2
	1
	N/O

	Learning experiences follow an organized progression
	4
	3
	2
	1
	N/O

	Varies grouping patterns for instruction.
	4
	3
	2
	1
	N/O

	Utilizes a variety of instructional materials and resources
	4
	3
	2
	1
	N/O

	Integrates multiple perspectives to strengthen the curriculum.
	4
	3
	2
	1
	N/O


Standard 5: Management and Motivation.  The teacher candidate uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

	Manages student behavior
	4
	3
	2
	1
	N/O

	Creates a climate of respect and rapport
	4
	3
	2
	1
	N/O

	Environment  (e.g., instructional goals and activities) establishes a culture for learning
	4
	3
	2
	1
	N/O

	Organizes physical space
	4
	3
	2
	1
	N/O


Standard 6:  Communication & media.  The teacher candidate uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

	Demonstrates effective oral and written language.
	4
	3
	2
	1
	N/O

	Poses high-quality questions and engages students in discussion.
	4
	3
	2
	1
	N/O

	Creates opportunities for learner response & discussion
	4
	3
	2
	1
	N/O

	Uses media and technology
	4
	3
	2
	1
	N/O


Standard 7:  Planning.  The teacher candidate understands the importance of instructional planning and designs instruction based upon knowledge of the discipline, students, the community, and curriculum goals.

	Short-and long-range planning
	4
	3
	2
	1
	N/O

	Lesson planning
	4
	3
	2
	1
	N/O


Standard 8:  Assessment.  The teacher candidate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.

	Uses a variety of formal and informal assessment strategies
	4
	3
	2
	1
	N/O

	Interprets and uses assessment data to make instructional decisions
	4
	3
	2
	1
	N/O

	Monitors and records assessment data
	4
	3
	2
	1
	N/O


Standard 9: Reflective Practice: Professional Development.  The teacher candidate is a reflective practitioner who continually evaluates the effects of her choices and actions on others and who demonstrates a professional commitment to teaching.

	Reflective practice and decision-making
	4
	3
	2
	1
	N/O

	Professional and ethical (e.g., trustworthiness, respect, responsibility, fairness, caring, and citizenship) Behaviors
	4
	3
	2
	1
	N/O

	Leadership and professional development
	4
	3
	2
	1
	N/O


Standard 10: School and Community Involvement. The teacher candidate fosters relationships with parents, school colleagues and agencies in the larger community to support students’ learning and well-being.
	Establishes cooperative partnerships with families to support student learning
	4
	3
	2
	1
	N/O

	Respects and advocates for students 
	4
	3
	2
	1
	N/O

	Utilizes school and community resources
	4
	3
	2
	1
	N/O


Comments:

________________________________________
________________________________
Signature of Assessor




Position of Assessor

Date____________________________________

I have had this evaluation explained to me and I understand the contents.  My signature does not necessarily indicate concurrence with the evaluation.
________________________________________
________________________________
Teacher Candidate




Date
Pilot 9/06
Meredith College

3800 Hillsborough Street

Raleigh, NC 27607-5298

This reference may be used in the intern’s permanent placement folder and be available to prospective employers.  In addition to completing the rating scale on the reverse side, please make additional comments about the intern in terms of amplifying the items on the rating scale or detailing other qualifications that would assist in the student’s employment.  Please type or print, using black ink.

Intern’s Name:
________ ___________________________________________________________________________



(First)                                     
(Middle)


(Last)

Cooperating School ___________________________________________________________________
Licensure Area:_____________________________  Grade Level of Licensure Area:_______________                                                
Internship Start Date:____________________________ End Date:______________________________


Evaluator:​​​​​​​​​​​​​​​​​​​​​​​​___________________________________   Cooperating teacher (   )  College Supervisor (  )    
Comments: (attach additional page(s) if needed)

See attached.

I (  ) recommend (   ) do not recommend this student for initial Class A teaching licensure.

Evaluator’s Signature                                                                           Date:________________________

I have had this evaluation explained and I understand the contents. My signature does not necessarily indicate concurrence with the evaluation.
Intern’s Signature:                                                                             Date:  ________________________

I give permission for this evaluation to be placed in my permanent credentials file at Meredith College.
Intern’s Signature:                                                                             Date: _________________________  

Final Internship Evaluation*

Directions:  Please complete the following evaluation of the candidate.  Use the Meredith College Teacher Candidate Evaluation Rubric (TCER) to guide your evaluation.

4-Exemplary – Implementation of standard is exemplary and at an outstanding level.  Student teacher intern consistently meets the standard, is exceptionally effective and creative, and needs no support.

3-Proficient – Implementation of the standard is consistent and effective.  Standard is demonstrated with only occasional lapses in implementation and minimal support is needed.  

2-Developing – Implementation of the standard is inconsistent and intermittent.  Student teacher intern will need ongoing support and skill development to be successful in this area.

1-Unsatisfactory – Little or no evidence of implementation of the standard, even with support. Substantial work in this area is needed to achieve basic competence

N/O- No opportunity to observe

	1.
Content Pedagogy.  The teacher candidate understands the central concepts, tools of inquiry, and structures of the discipline(s) she teaches and can create learning experiences that make these aspects of subject matter meaningful to students.
	4
	3
	2
	1
	N/O

	2. 
Student Development. The teacher candidate understands how children learn and develop and creates learning opportunities to support their intellectual, social, and personal development.
	4
	3
	2
	1
	N/O

	3.  
Diverse Learners.  The teacher candidate understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners (e.g., LEP, exceptional, gifted/talented).
	4
	3
	2
	1
	N/O

	4.  
Instructional Strategies.  The teacher candidate understands and uses varied instructional strategies to encourage students’ critical thinking, problem solving, and performance skills.
	4
	3
	2
	1
	N/O

	5.
Management and Motivation.  The teacher candidate uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.
	4
	3
	2
	1
	N/O

	6.
Communication & media.  The teacher candidate uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.
	4
	3
	2
	1
	N/O

	7.
Planning.  The teacher candidate understands the importance of instructional planning and designs instruction based upon knowledge of the discipline, students, the community, and curriculum goals.
	4
	3
	2
	1
	N/O

	8.
Assessment.  The teacher candidate understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual, social, and physical development of the learner.
	4
	3
	2
	1
	N/O

	9.
Reflective Practice: Professional Development.  The teacher candidate is a reflective practitioner who continually evaluates the effects of her choices and actions on others and who demonstrates a professional commitment to teaching.
	4
	3
	2
	1
	N/O

	10.
School and Community Involvement. The teacher candidate fosters relationships with parents, school colleagues and agencies in the larger community to support students’ learning and well-being.
	4
	3
	2
	1
	N/O


*For detailed description of these competencies, see Mid-term Internship Evaluation.
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